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	Abstract
	
	The ability to forgive others is a condition in which a person is able to change the negative influence and solve dissonance and distress that accompany some life events into something constructive and pleasant. One technique that can be used to improve forgiveness is the Value Clarification Technique. The purpose of this study is to find out whether value clarification techniques are effective in increasing the ability to forgive others in MTs students. The research method used was experimental research with the type of One group pretest-posttest design. The research subjects were 8th grade MTs Al-Urwatul Wutsqo Jombang which were selected by purposive sampling technique. The instruments used were the Enright Forgiveness Inventory (EFI) attitude scale, and the training guide used as training material. Data is analyzed by analysts at Wilcoxon Matched Pairs Signed Ranks Test. Based on the results of the study it can be concluded that the value clarification technique is effective to increase the ability to forgive others in MTs students. The suggestions for this  research are: (1) To get maximum results in the application of value clarification techniques, the counselor is expected to pay more attention to the cultural factors possessed by the subject, (2) Further researchers are expected to further deepen the research topic on self forgiveness (self-forgiveness / intrapersonal forgiveness), which is also a matter that needs attention, in order to maximize character education activities.
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	Abstrak
	
	Kemampuan memaafkan orang lain merupakan sebuah kondisi di mana seseorang mampu mengubah pengaruh negatif dan memecahkan disonansi serta distress yang menyertai beberapa kejadian kehidupan menjadi sesuatu yang konstruktif dan menyenangkan. Salah satu teknik yang dapat digunakan untuk meningkatkan kemampuan memaafkan adalah Teknik Klarifikasi Nilai. Tujuan penelitian ini adalah untuk mengetahui apakah teknik klarifikasi nilai efektif dalam meningkatkan kemampuan memaafkan orang lain pada siswa MTs?. Metode penelitian yang digunakan adalah penelitian eksperimen dengan jenis One group pretest-posttest design. Subjek penelitian adalah kelas IX MTs al-Urwatul Wutsqo Jombang berjumlah 8 siswa yang dipilih dengan teknik purposive sampling. Instrumen yang digunakan yaitu, skala sikap Enright Forgiveness Inventory (EFI), dan panduan pelatihan yang digunakan sebagai materi pelatihan. Data dianalisis dengan analis Wilcoxon Matched Pairs Signed Ranks Test. Berdasarkan hasil penelitian dapat disimpulkan bahwa teknik klarifikasi nilai efektif dalam meningkatkan kemampuan memaafkan orang lain pada siswa MTs. Saran penelitian adalah: (1) Untuk mendapatkan hasil yang maksimal dalam penerapan teknik klarifikasi nilai, konselor diharapkan agar lebih memperhatikan faktor budaya yang dimiliki oleh subyek, (2) Peneliti selanjutnya diharapkan untuk lebih memperdalam topik penelitian terhadap pengampunan terhadap diri sendiri (self-forgiveness/ intrapersonal forgiveness), yang juga merupakan hal yang perlu mendapatkan perhatian, dalam rangka memaksimalkan kegiatan pendidikan karakter.
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Introduction
Every individual is a social creature who will always interact with other people (Sherif, 2017). This interaction will run harmoniously if you can understand each other, and accept each other's advantages and disadvantages (Kawamichi et al., 2016). Many things can happen in the process of interacting with other people, one of which is the occurrence of transgressive events, namely the emergence of unpleasant experiences that can be caused by other people or by yourself (Hazel & Mortensen, 2017). Transgressive events can cause negative emotions in the individual, such as anger, sadness, hatred, hurt, feeling insulted, jealousy, revenge, and so forth (Stephan & Stephan, 2017).
Transgressive events can be experienced by individuals of various ages and in different situations, with different causes (Bandura, 2014). Teenagers also often experience transgressive events in their interpersonal relationships (Merrill, Srinivas, & Fivush, 2017). This is mostly due to their unstable emotional condition. In this period, adolescents have the intensity of emotions that are often out of proportion (Van Liefferinge et al., 2018). When he feels a victim or perceives himself as a victim of a transgressive event, the usual reaction is anger (Adams & Inesi, 2016). Someone who is angry will try to retaliate because of a vengeful or prolonged hostility towards the perpetrator (Frey, Pearson, & Cohen, 2015).
Some cases often occur due to the inability of teenagers to control anger, one of them is the phenomenon of  bullying, (Jan & Husain, 2015) states that bullying usually occurs on the basis of junior revenge because they have also been victims of senior bullying before them. Not to mention the cases of student fights in our environment, almost every day we can listen to news about brawls on television and newspapers, presumably one of the causes of fights is the existence of revenge (Jäggi & Kliewer, 2016). By reason of a high sense of solidarity the students reciprocate the treatment caused by other school students who are considered detrimental to a student, or defame their school (Mujiyati, Warto, & Agung, 2017).
One effective way to deal with transgressive events is to practice grant forgiveness, a condition in which a person is able to change negative influences and solve dissonance and distress that accompanies some life events into constructive and pleasant things (Woodyatt, Wenzel, & de Vel-Palumbo, 2017). In line with this statment Snyder, (Worthington et al., 2015) also states that by giving mercy, individuals can welcome new days with confidence, and create better relationships with others.
Forgiveness is a set of motivations that change one's desire to take revenge, and alleviate the urge to maintain hatred towards people who have hurt or act unfairly, and increase the urge to reconcile (Gerlsma & Lugtmeyer, 2018). According to (Cloke, 2015), forgiveness is a decision to no longer suffer, and also to heal the heart and soul. A choice to no longer seek value in anger and hatred. This also means dismissing the desire to hurt other people or ourselves, for the events that have occurred (J. Graham, Meindl, Koleva, Iyer, & Johnson, 2015).
Based on the results of several studies, forgiveness has been shown to significantly contribute to physical health, psychological well-being, and the quality of interpersonal relationships. Every time someone feels resentful and resentful, he is more at risk of developing health problems (Beasley, Mason, & Smith, 2016). Great anger and hostility have been shown to have a significant relationship with decreased immune function, depression, drug abuse, and poor health conditions, high blood pressure, and heart problems (Yoo et al., 2016).
(Greenberg, 2017) show that psychologically forgiveness therapy (forgiving others) is useful for overcoming depression and anxiety for women who experience emotional violence as a result of the long-term violence of their partners. Other research results show that forgiveness is also useful as a mechanism of healing and resilience to trauma (Kurasawa, 2015). In the school setting, the ability to forgive others is also proven to be able to help students who are victims of bullying in dealing with the trauma they experience (Watson, Rapee, & Todorov, 2017).
The ability to forgive others also influences happiness and individual satisfaction in interpersonal relationships (Jiang, Yue, Lu, & Yu, 2015). In addition, forgiveness is also proven to be able to improve relationship closeness and commitment after a painful event (Zhu, 2015). If the victim is willing to forgive the offender, the relationship with the offender can be restored, but if the victim does not forgive the offender, a relationship can be broken (Pelucchi, Paleari, Regalia, & Fincham, 2015).
In line with discussion, individuals who are willing to give mercy will have closer relations and brotherhood that are more stable than individuals who are not willing to forgive (Young, 2016). Feelings of revenge and hurt in an interpersonal relationship will potentially disrupt the stability of the relationship. Removing displeasure and the effort to forgive are important things to maintain closeness and intimate relationships with other people (K. L. Graham, Morse, O’Donnell, & Steger, 2017). Having a healthy physical, emotional, and social will lead one towards a happier life, as stated by (Diener & Tay, 2017) that besides being able to improve interpersonal relations, forgiving others can also improve well-being.
One technique that can be used by counselors to improve forgiveness skills for students is the Value Clarification Technique (VCT) (Neng Lin, Enright, & Klatt, 2011). VCT is a method to help people find or realize the values underlying their behavior, feelings, ideas, and important choices that have been made (Witteman et al., 2016). In the context of this research the researcher intends to help students discover and realize the values contained in forgiveness, with the hope that after being able to realize the importance of the value of forgiveness, students will have a commitment to be more forgiving, and ultimately have forgiving behavior other people.
The Value Clarification technique was chosen because it was considered as one of the appropriate techniques for intervening in value education (Suryani, 2018). Clarification of values to develop moral values in students in the learning process emphasizes the approach in the form of analyzing the values both factual and rational by considering the pluses of existing values to the problem of values, to produce decisions about problems. the issue of moral value or conflict of moral values intelligently and critically, which contains the best value obtained through self-awareness of the students themselves, not by coercion from other parties (Adu, Ige, & Adu, 2018).
VCT has three main stages, namely choosing, prizing, and acting (Witteman et al., 2016), which are in accordance with the stages of forgiveness, so this method is expected to be effective in increasing forgiveness of others in students. The stage of choosing / choosing to work in the cognitive domain, in this stage students will be given the opportunity to choose. In the context of the forgiveness process, the uncovering and decision phases can be taken through a voting procedure, where students are given the opportunity to choose directly, by providing alternatives, and by presenting various consequences of the decisions taken. The next stage is prizing / rewarding which works in the affective domain. In this stage the third forgiveness process is the work phase takes place, where students are helped to do reframing, develop empathy, and begin learning to accept the transgressive events they experience. The last step in the value clarification technique is acting. As the name suggests, this stage is in the realm of behavior, and in accordance with the last stage in the forgiveness process, which is outcome/deepening phase. In this phase individuals have found new meaning about the concept of forgiveness, and realize that forgiveness has a positive impact on their lives. Next, the individual will open himself up to always be a person who is forgiving, and make forgiveness behavior an attitude of his daily life
According to (Pieterse, de Vries, Kunneman, Stiggelbout, & Feldman-Stewart, 2013), the purpose of the value clarification approach is a) Helping students to realize and identify their own values and other people's values, b) Helping students to be able to communicate their own values to others openly and honestly, and c) Helping students to be able to use their rational thinking abilities and emotional awareness together, in order to understand their own feelings, values, and behavior patterns.
There are a number of benefits that can be learned when a value clarification approach is applied. By using this approach, we can improve the ability of students to a) Communicate / express ideas, beliefs, values and feelings, b) empathize, c) Solve problems, d) Be assertive, e) Take decisions, and f) Have establishment (Llewellyn-Thomas & Crump, 2013).
Based on the background exposure of the problem, the formulation of the problem in this study is whether the value clarification technique is effective in increasing the ability to forgive others in MTs students?
Method
The research method used in this study was experimental research with the type of One group pretest-posttest design (Creswell & Creswell, 2017). The variable in this study consisted of the dependent variable (y), namely the ability to forgive others and the independent variable (x), namely the value clarification technique. The subjects in this study were 8th grade MTs al-Urwatul Wutsqo Jombang students selected by purposive sampling technique that is students who have the ability to forgive others who are low. These 8 students live in boarding schools. In this study there are 3 types of instruments used, namely, the scale of the Enright Forgiveness Inventory (EFI) is an adaptation of an inventory compiled by Robert D. Enright and Julio Rique, as well as training guides used as material in training activities and have been through expert validation or assessment from expert judgment. To answer the research problem formulation the data were analyzed by non parametric statistical analysis, namely by using Wilcoxon Matched Pairs Signed Ranks Test analysts (Rey & Neuhäuser, 2011).
Results
Based on the results of the study obtained several important findings. The first is that the level of ability to forgive others in students before training is in the low category. The eight research subjects have diverse backgrounds for transgressive events; the A1 subject holds a grudge against his roommate because he was accused of stealing his friend's clothes. A2 subjects had problems similar to A6, they both felt hurt after receiving unfair treatment from santri coaches. Subject A3 experienced a transgressive event after being betrayed by his closest friend, and A4 was in conflict with his father. While the A5 subject was in conflict with his senior who had woken him up by watering, and the A7 subject had recently been summoned to the counselor for fighting with an MA student, while A8 subjects were experiencing a transgressive event after being shunned by their little friend. Of the eight subjects in this study, only the A7 subjects were references from the counselor, the other seven subjects were captured using an attitude scale launched by the researcher.
The researcher then provided training to 8 subjects by applying value clarification techniques. The intervention procedure with value clarification techniques is carried out through several stages, namely: 1) The stage of choosing, which includes: Choosing freely, Choosing from various alternatives, Choosing from various alternatives after considering various consequences, 2) Stage of respect, which includes: Respect and feel happy with his choice, Willing to acknowledge choices in public, 3) Stage of action, which includes: Behaving according to choice, Repeating behavior according to choice, until finally it becomes a pattern of behavior in life. The intervention was carried out for 6 meetings with the duration of each meeting 45 minutes. Based on the results of the post test after the introduction of the value clarification technique, the following data are obtained:
Table 1. Pretest and Posttes results data ability to forgive others after the application of value clarification techniques
	Subject
	Gender
	Before  intervention
	After Intervention

	
	
	Value
	Category
	Value
	Category

	A1
	Male
	83
	Low 
	265
	High 

	A2
	Female
	98
	Low
	292
	High

	A3
	Female
	64
	    Low
	235
	High

	A4
	Female
	105
	Low
	247
	High

	A5
	Male
	103
	Low
	281
	High

	A6
	Female
	89
	Low
	259
	High

	A7
	Male
	149
	Medium
	308
	High

	A8
	Female
	116
	Low
	271
	High


Based on the explanation of the results of the above research it can be seen that all research subjects showed a positive response to the intervention provided, this can be seen from the increase in the scores achieved by the eight subjects after the training. The eight subjects had a forgiveness ability score that was in the low category before training which then increased to a high category after training.
The test results of different abilities to forgive others through pretest and posstest also showed supportive results. When compared between pretest and posstest data, the Z value of -2.521b is obtained which falls on the probability of 0.012 (<0.25), which means that H0 is rejected. There was a significant difference in the ability to forgive others between pretest and post-test or an increase in the ability to forgive others after the application of value clarification techniques.
Discussion
Although they have different backgrounds for transgressive events, the eight research subjects felt more or less the same psychological stress in their daily lives, both at school and at the cottage. They have feelings of hurt, hatred, and revenge against the perpetrators of this transgressive event. This information is obtained from observation, interviews, attitude scale, and additional information obtained from the counselor and coaches of the students. Some subjects were noted to have increased truancy rates, not only from school learning activities, but also from pondok diniyah activities, this indicates that the consequences of a transgressive event can cause psychological pressures that force students to take shortcuts by breaking the rules (Van Kleef, Wanders, Stamkou, & Homan, 2015). From the results of observations and interviews, information was also obtained that some subjects seemed to tend to avoid interaction with the actors of transgressive events, and withdraw from association with their friends. This shows that transgressive events also have an influence on the quality of individual interpersonal relationships (Zhang, Ting-Toomey, Oetzel, & Zhang, 2015).
Based on the explanation of the results of the study it was found that all research subjects showed a positive response to the intervention provided, this can be seen from the increase in the scores achieved by the eight subjects after the training. In increasing the ability to forgive others, the application of value clarification techniques in this study was carried out through three main stages, namely choosing, prizing, and acting (Witteman et al., 2016). These three stages work by involving three psychological domains, namely cognitive, affective, and behavior / behavior. This is in accordance with the 3 components of forgiveness which are also the main stages in forgiveness, namely cognitive, emotional, and behavioral (Cornish, Wade, & Cikara, 2017). This condition causes the value clarification technique to produce effective results, because the value clarification technique uses an approach that is exactly the same as the stages possessed by the ability to forgive others, so that the results achieved by the subject are more maximal.
At the choosing stage, the stimulus given works in the realm of cognition by placing the subject on the choices that must be made. At the prizing stage, subjects are challenged to appreciate the choices that have been made, taking into account the feelings of the perpetrators of the transgressive events. Subjects were invited to reframing and develop empathy. Subjects were also asked to show that they felt happy after taking the choice to forgive, and dare to state it in front of group members. In the acting stage, subjects were asked to reflect on the choices they had taken and appreciated, on the events they experienced. At the same time the subjects were invited to make a commitment to be individuals who were easy to forgive others.
Clarification of values as a procedure for developing moral values in students in the learning process emphasizes approaches in the form of analyzing both factual and rational values by considering the pluses of existing values for the problem of values, to produce decisions about issues of moral value or conflict of moral values intelligently and critically, which contain the best value obtained through self-awareness of the students themselves, not by coercion from other parties (Weernink, van Til, Witteman, Fraenkel, & IJzerman, 2018).
According to (Pieterse et al., 2013), the purpose of the value clarification approach is a) Helping students to realize and identify their own values and other people's values, b) Helping students to be able to communicate their own values to others openly and honestly, and c) Helping students to be able to use their rational thinking abilities and emotional awareness together, in order to understand their own feelings, values, and behavior patterns.
Furthermore, by providing training to increase the ability to forgive others through the Value Clarification technique, it can also help students change the negative influence and solve dissonance and distress that accompany some negative life events into constructive and pleasant things so that students can easily forgive against the mistakes of others around him (Gregg, Namekata, Louie, & Chancellor-Freeland, 2014).
Meanwhile, as one of the values in character education, forgiveness that is embedded in students is able to form students to understand, experience, and integrate values that become the core values in the education they carry into their personalities so that the character education goals planned to shape students not only superior and also smart students both in terms of science and personality can also be realized (Berghoff, Forsyth, Ritzert, Eifert, & Anderson, 2018).
Conclusion
Based on the results of the study it can be concluded that the ability to forgive others in MTs students increases after the application of value clarification techniques or value clarification techniques is effective in increasing the ability to forgive others in MTs students.
Suggestions for research are: (1) To get maximum results in the application of value clarification techniques, the counselor is expected to pay more attention to the cultural factors possessed by the subject, in the context of this research the counselor is expected to be more active and open. This condition needs to be created so that the counselor can act as a model for students / students in order to develop a more open and active attitude, not only in training activities such as those carried out in this study, but more towards students' self-development goals to meet the future. (2) Further researchers are expected to further deepen the research topic. If in this study forgiveness is seen from an interpersonal perspective, it is expected that the next researcher can conduct research on self forgiveness (self-forgiveness / intrapersonal forgiveness), which is also a matter that needs attention, in order to maximize character education activities.
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