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Abstract.	This	 study	 aims	 to	 analyze	 the	 implementation	 of	 the	 Integrated	 Islamic	 School	
(SIT)	 curriculum	 in	 fostering	 students’	 Islamic	 character	 at	 SMAIT	 Al	 Uswah	 Tuban.	 It	
employs	 a	 qualitative	 approach	 using	 a	 case	 study	 design.	 Data	 were	 collected	 through	
observations,	 interviews	 with	 the	 principal,	 teachers,	 and	 students,	 as	 well	 as	 analysis	 of	
curriculum	 documents	 and	 instructional	 guidelines.	 Data	 analysis	 was	 conducted	 through	
data	 reduction,	 data	 display,	 verification,	 and	 triangulation	 to	 ensure	 the	 validity	 of	 the	
findings.	The	results	indicate	that	curriculum	planning	is	grounded	in	the	principle	of	tawhid	
and	 the	 characteristics	 of	 the	 SIT	 curriculum,	 involving	 the	 participation	 of	 multiple	
stakeholders.	 The	 curriculum	 is	 implemented	 through	 the	 integration	 of	 the	 national	
curriculum,	 SIT	 graduate	 competency	 standards,	 and	 the	 pesantren	 curriculum,	 and	 is	
strengthened	 by	 flagship	 programs	 such	 as	 Qur’anic	 memorization	 (tahfidz),	 language	
development,	 and	 leadership	 training.	 Evaluation	 is	 conducted	 through	 observation,	 self-
assessment,	and	the	active	 involvement	of	 teachers	and	parents.	The	 implementation	of	 the	
SIT	curriculum	contributes	to	the	development	of	students’	Islamic	character,	particularly	in	
the	 values	 of	 shidiq,	 amanah,	 tabligh,	 fathanah,	 and	 istiqamah.	 These	 character	 traits	 are	
cultivated	 through	 formal	 learning	 processes,	 non-formal	 activities,	 teacher	 role	modeling,	
and	 school	 culture.	 However,	 several	 challenges	 were	 identified,	 including	 difficulties	 in	
aligning	 learning	 outcomes	 across	 multiple	 curricula,	 limited	 teacher	 readiness,	
misperceptions	 in	 practice,	 and	 inconsistencies	 in	 assessment.	 These	 findings	 present	 an	
effective	 model	 of	 Islamic	 character	 education	 at	 SMAIT	 Al	 Uswah	 Tuban.	 They	 not	 only	
reinforce	 theoretical	 perspectives	 on	 Islamic	 education	 and	 character	 formation	 within	 a	
tripartite	 curriculum	 integration	 framework	 but	 also	 provide	 practical	 contributions	 to	
curriculum	 implementation	 models	 in	 pesantren-based	 schools	 for	 similar	 institutions.	
Further	 research	 employing	 quantitative	 or	 comparative	 approaches	 is	 recommended	 to	
enhance	the	validity	and	generalizability	of	the	findings.	
Keywords:	 Integrated	 Curriculum;	 Integrated	 Islamic	 School;	 Islamic	 Character;	 Islamic	
Education;	Curriculum	Implementation.	
	
Abstrak.	 Penelitian	 ini	 bertujuan	 untuk	 menganalisis	 implementasi	 kurikulum	 Sekolah	
Islam	Terpadu	(SIT)	dalam	pembentukan	karakter	Islami	peserta	didik	di	SMAIT	Al	Uswah	
Tuban.	Menggunakan	pendekatan	kualitatif	dengan	metode	studi	kasus,	data	dikumpulkan	
melalui	 observasi,	 wawancara	 kepada	 kepala	 sekolah,	 guru	 dan	 siswa,	 serta	 analisis	
dokumen	kurikulum	dan	pedoman	pembelajaran.	Analisis	data	dilakukan	melalui	reduksi,	
penyajian,	 verifikasi	data,	 serta	 triangulasi	untuk	menjaga	keabsahan	data	 temuan.	Hasil	
penelitian	 menunjukkan	 bahwa	 perencanaan	 kurikulum	 berlandaskan	 pada	 prinsip	
Tauhid	 dan	 karakteristik	 kurikulum	 SIT,	 serta	 melibatkan	 partisipasi	 berbagai	 pihak.	
Kurikulum	diterapkan	melalui	 integrasi	 antara	Kurikulum	Nasional,	 Standar	Kompetensi	
Lulusan	kurikulum	SIT,	 dan	Kurikulum	Kepesantrenan,	 serta	diperkuat	dengan	program	
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unggulan	seperti	program	tahfidz,	pengembangan	bahasa,	dan	pembinaan	kepemimpinan.	
Evaluasi	dilakukan	melalui	observasi,	penilaian	diri,	serta	keterlibatan	guru	dan	orang	tua.	
Implementasi	 kurikulum	 SIT	 memberikan	 kontribusi	 terhadap	 pembentukan	 karakter	
Islami	peserta	didik	meliputi	Shidiq,	Amanah,	Tabligh,	Fathanah,	dan	Istiqamah.	Karakter-
karakter	tersebut	tumbuh	melalui	proses	pembelajaran	formal,	kegiatan	nonformal,	serta	
keteladanan	 guru	 dan	 budaya	 sekolah.	 Namun	 muncul	 beberapa	 hambatan	 seperti	
integrasi	capaian	pembelajaran	setiap	kurikulum,	minimnya	kesiapan	guru,	adanya	salah	
persepsi	 di	 lapangan	 dan	 belum	 konsisten	 dalam	 penilaian.	 Temuan	 tersebut	 menjadi	
model	 pendidikan	karakter	 Islami	 yang	 efektif	 pada	 SMAIT	AL	Uswah	Tuban.	Kemudian	
tidak	hanya	memperkuat	teori	tentang	pendidikan	Islam	dan	pembentukan	karakter	pada	
integrasi	 kurikulum	 tripartit,	 tetapi	 juga	 memberikan	 kontribusi	 praktis	 tentang	 model	
implementasi	kurikulum	di	sekolah	berbasis	pesantren	bagi	pengembangan	kurikulum	di	
sekolah	 sejenis	 lainnya.	 Terakhir	 sebagai	 rekomendasi	 lanjutan	 dalam	 penelitian	
tambahan	dengan	metode	kuantitatif	atau	studi	komparatif	diperlukan	untuk	memperkuat	
validitas	dan	skala	temuan.	
Kata	Kunci.	Kurikulum	Terpadu;	Sekolah	Islam	Terpadu;	Karakter	Islami;	Pendidikan	Islam;	
Implementasi	Kurikulum.	
	
	
A. INTRODUCTION		

The	 dynamics	 of	 the	 education	 system	 in	 Indonesia	 have	 consistently	 been	
characterized	by	ongoing	curriculum	transformations,	which,	from	a	historical	perspective,	
have	undergone	continuous	adjustments	culminating	in	the	current	implementation	of	the	
Merdeka	 Curriculum	 (Abidin	 et	 al.,	 2023;	 Marzuqi	 &	 Ahid,	 2023).	 This	 fundamental	
transformation	is	not	merely	an	administrative	response,	but	rather	a	strategic	pedagogical	
instrument	 designed	 to	 address	 the	 challenges	 of	 disruptive	 change	 and	 the	 rapid	
advancement	of	technology	(Mulia	et	al.,	2023;	Rahayu	et	al.,	2024;	Susilowati,	2022).	

Referring	to	the	mandate	of	the	National	Education	System	Law	No.	20	of	2003,	the	
curriculum	is	fundamentally	oriented	toward	the	holistic	development	of	learners.	Within	
this	 national	 framework,	 the	 perspective	 of	 Islamic	 Education	 becomes	 particularly	
relevant,	 as	 it	 reinforces	 educational	 objectives	 that	 extend	 beyond	 intellectual	
development	to	include	the	balanced	cultivation	of	spiritual,	moral,	and	social	dimensions.	
Islamic	 values	 function	 as	 a	 substantive	 reinforcement	 for	 shaping	 a	 national	 education	
system	that	promotes	both	character	and	 integrated	personality	development.	Therefore,	
curriculum	 design	 is	 required	 to	 facilitate	 the	 internalization	 of	 character	 values	 which,	
within	the	framework	of	Islamic	Education,	are	represented	through	the	vision	of	fostering	
akhlaq	al-karimah	(noble	moral	conduct)	(Salsabila	et	al.,	2020;	Sapitri	et	al.,	2022).	

From	 theological	 and	 philosophical	 standpoints,	 Islamic	 Education	 positions	 the	
refinement	of	moral	conduct	as	its	central	mission.	This	principle	is	explicitly	reflected	in	
Q.S.	 Al-Qalam	 verse	 4	 and	 further	 emphasized	 in	 the	 hadith	 of	 the	 Prophet	Muhammad	
(peace	be	upon	him),	which	highlights	his	mission	to	perfect	human	morality	(Murni,	2025;	
Sholihah	&	Maulida,	2020).	This	foundation	aligns	with	contemporary	character	education,	
which	 emphasizes	 integrity,	 empathy,	 and	 social	 responsibility.	 The	 moral	 values	
exemplified	in	Islamic	teachings	provide	a	normative	framework	for	the	internalization	of	
ethical	 values	 within	 modern	 curricula.	 However,	 current	 empirical	 realities	 reveal	 a	
significant	 disparity	 between	 this	 theological	 idealism	 and	 sociological	 conditions	 in	
practice.	

The	era	of	globalization	has	 triggered	deviant	behaviors	and	a	moral	crisis	among	
students.	This	is	manifested	in	the	escalation	of	violence	(Elboj-Saso	et	al.,	2022),	bullying		
(Siddiqui	et	al.,	2025),	substance	abuse	(Kusyanti,	2024),	and	cybercrime	(Arliman	S	et	al.,	
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2022;	 Muhtada	 et	 al.,	 2025;	 Sofyana	 &	 Haryanto,	 2023).	 These	 social	 issues	 indicate	 a	
partial	 dysfunction	 in	 the	 process	 of	 moral	 value	 transmission	 within	 educational	
institutions	 and	 represent	 a	 critical	 challenge	 that	 must	 be	 addressed.	 Consequently,	
curriculum	engineering	through	comprehensive	integration	strategies	emerges	as	a	viable	
approach	to	restoring	students’	character.	

The	discourse	on	curriculum	integration	has	been	extensively	explored	in	previous	
literature.	 Several	 studies	 demonstrate	 that	 curriculum	 integration	 has	 a	 positive	
correlation	 with	 the	 improvement	 of	 graduate	 quality,	 both	 in	 academic	 terms,	 such	 as	
higher	acceptance	rates	into	prestigious	higher	education	institutions	(Priyono	et	al.,	2021;	
Solichati	&	Musfiqon,	2021),	and	 in	non-academic	aspects,	 including	 the	strengthening	of	
discipline	and	social	 responsibility	 (Akbar	et	al.,	2023;	Heryadi	et	al.,	2023;	Novari	et	al.,	
2023;	Saputra,	2022).	

Nevertheless,	a	review	of	these	studies	indicates	that	the	majority	of	prior	research	
still	 focuses	 on	 a	 dualistic	 integration	 approach,	 limited	 to	 the	 combination	 of	 only	 two	
types	of	curricula.	Furthermore,	these	studies	exhibit	methodological	 limitations	in	terms	
of	data	scope,	depth	of	analysis,	and	the	theoretical	frameworks	employed,	which	have	not	
fully	 captured	 the	 complexity	 of	 the	 phenomenon.	 A	 research	 gap	 therefore	 remains	
regarding	how	multi-curriculum	integration	operates	simultaneously	at	the	practical	level	
and	how	managerial	frictions	arising	within	such	integration	are	resolved.	This	study	seeks	
to	address	these	gaps	and	generate	more	comprehensive	findings.	

This	theoretical	and	practical	gap	is	uniquely	reflected	in	SMAIT	Al	Uswah	Tuban.	As	
a	 pesantren-based	 educational	 institution,	 it	 introduces	 an	 innovative	practice	 through	 a	
tripartite	 integration	 model	 involving	 three	 curricula:	 the	 Merdeka	 Curriculum,	 the	
Integrated	Islamic	School	(SIT)	Curriculum,	and	the	Pesantren	Curriculum.	This	constitutes	
the	 primary	 contribution	 of	 the	 study.	 Based	 on	 field	 findings,	 although	 this	 model	 has	
demonstrated	 measurable	 outcomes,	 with	 approximately	 85%	 of	 students	 achieving	 or	
exceeding	 minimum	 competency	 targets	 through	 specialized	 programs	 such	 as	 tahfiz,	
leadership,	and	entrepreneurship.	 	Critical	 issues	remain,	specifically	effective	curriculum	
integration	has	not	yet	been	fully	realized	in	instructional	practice.	The	lack	of	alignment	in	
learning	outcomes	across	 curricula,	 insufficient	pedagogical	 readiness	among	 teachers	 to	
manage	 a	 hybrid	 curriculum,	 and	weak	 evaluation	 instruments	 indicate	 the	 presence	 of	
both	 conceptual	 and	 operational	 gaps	 that	 directly	 affect	 the	 quality	 of	 student	 learning	
outcomes.	

Based	 on	 this	 problem	 landscape,	 this	 study	 specifically	 aims	 to	 identify	 the	
implementation	 of	 the	 Integrated	 Islamic	 School	 (SIT)	 Curriculum	 as	 the	 central	 axis	 in	
fostering	Islamic	character	at	SMAIT	Al	Uswah	Tuban,	within	the	broader	framework	of	the	
three-curriculum	 integration	model	described	above.	The	urgency	of	 this	 study	 lies	 in	 its	
contribution	to	addressing	the	existing	literature	gap	concerning	strategies	for	optimizing	
the	 SIT	 curriculum	 amid	 the	 complexity	 of	 national	 and	 pesantren-based	 curriculum	
interventions.	The	findings	are	expected	to	contribute	to	the	academic	discourse	and	serve	
as	 a	 reference	 for	 future	 research,	 as	well	 as	 to	 support	 the	development	 of	 an	 effective	
Islamic	 values-based	 educational	 model	 in	 responding	 to	 the	 contemporary	 character	
crisis,	while	offering	policy	insights	for	similar	educational	institutions.	

	
B. RESEARCH	METHOD	

This	study	employed	a	qualitative	approach	using	an	instrumental	case	study	design	
aimed	at	analyzing	the	implementation	of	the	Integrated	Islamic	School	(SIT)	Curriculum	in	
fostering	 students’	 Islamic	 character	 at	 SMAIT	 Al	 Uswah	 Tuban.	 The	 research	 was	
conducted	within	the	school	environment	from	February	to	July	2025	to	obtain	empirical	
data	 related	 to	 the	 integration	 of	 formal	 and	 non-formal	 Islamic-based	 education.	 Data	
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collection	 was	 carried	 out	 systematically	 through	 participatory	 observation,	 in-depth	
interviews	 with	 informants,	 and	 analysis	 of	 relevant	 supporting	 documents.	 Within	 a	
naturalistic	 inquiry	 framework,	 the	 researcher	 functioned	 as	 the	 primary	 instrument,	
directly	 engaging	 in	 field	 activities,	 including	 observing	 the	 learning	 process,	 interacting	
with	 research	 subjects,	 and	 continuously	 documenting	 findings.	 This	 active	 involvement	
enabled	 the	researcher	 to	 identify	 factual	conditions	 in	detail,	understand	 the	underlying	
social	 context	 of	 instructional	 practices,	 and	 capture	 pedagogical	 dynamics	 in	 a	
comprehensive	and	contextual	manner	(Bogdan	&	Biklen,	1998;	Sugiyono.,	2016).	

Data	sources	were	not	determined	based	on	quantitative	representation	but	rather	
on	the	depth	of	information	through	purposive	sampling	techniques	(Andrade,	2021).	The	
selection	of	key	informants	focused	on	individuals	with	both	authoritative	roles	and	direct	
involvement	 in	 practical	 and	 managerial	 aspects,	 totaling	 five	 participants:	 the	 school	
principal,	 vice	 principal	 for	 curriculum	 affairs,	 an	 Islamic	 Education	 (PAI)	 teacher,	 the	
pesantren	coordinator,	and	students.	From	these	informants,	primary	data	were	obtained	
through	 interviews,	 behavioral	 observations,	 and	 daily	 social	 interactions	 in	 the	 field.	
Secondary	data	were	collected	through	the	review	of	official	school	documents,	curriculum	
blueprints,	 program	 activity	 logs,	 student	 demographic	 profiles,	 and	 other	 institutional	
archives	relevant	to	the	study	focus.	

The	 process	 of	 field	 data	 collection	 was	 operationalized	 through	 three	 main	
instruments	that	complemented	each	other	to	ensure	robust	methodological	triangulation.	
First,	 semi-structured	 interviews	were	conducted	 to	explore	 the	 informants’	perceptions,	
empirical	experiences,	and	philosophical	foundations	in	a	flexible	yet	systematically	guided	
manner.	 Second,	 participatory	 observation	 was	 used	 to	 directly	 examine	 curriculum	
implementation	 and	 the	 habituation	 of	 Islamic	 character	within	 daily	 learning	 activities.	
These	 observations	 included	 classroom	 instruction,	 tahfiz	 programs,	 Islamic	 personal	
development	 programs,	 and	 leadership	 training	 activities.	 Third,	 documentation	 studies	
were	employed	to	verify	data	through	written	and	visual	evidence,	thereby	enhancing	the	
completeness	and	accuracy	of	the	collected	data	(Anggito	&	Johan,	2018).	

Data	analysis	adopted	the	interactive	model	developed	by	Miles	and	Saldana	(Miles	
Huberman	A.M	&	Saldana,	2014),	which	operates	simultaneously	through	three	systematic	
processes.	 The	 first	 stage	 involved	 data	 reduction,	 where	 the	 researcher	 conducted	
thematic	 coding,	 filtered	out	 irrelevant	data,	 and	distilled	key	 substantive	 elements	 from	
interview	transcripts	and	field	notes.	The	second	stage	was	data	display,	constructed	in	a	
structured	 and	 narrative	 form	 to	 map	 thematic	 patterns	 emerging	 from	 the	 curriculum	
implementation	process.	 The	 final	 stage	 involved	 conclusion	drawing	 and	verification,	 in	
which	provisional	 findings	were	 continuously	 tested	 against	 field	 data	 to	 ensure	 validity	
and	scientific	rigor	(Khairiah,	2020).	

To	 ensure	 data	 validity,	 rigorous	 trustworthiness	 procedures	 were	 applied,	
including	 triangulation	 of	 sources	 and	 techniques,	 member	 checking	 to	 confirm	 the	
accuracy	 of	 findings	 directly	 with	 informants,	 and	 an	 audit	 trail	 through	 systematic	
tracking	of	 field	notes	and	recorded	data.	These	procedures	ensured	that	all	 findings	met	
the	criteria	of	credibility,	transferability,	dependability,	and	confirmability	(Choyriah	et	al.,	
2020).	 The	 entire	 research	 process,	 from	 the	 pre-field	 stage	 involving	 administrative	
preparation,	 through	 field	 data	 exploration,	 to	 the	 final	 stage	 of	 data	 analysis,	 was	
conducted	meticulously	 to	 ensure	 that	 the	 research	 outcomes	 provide	 a	 comprehensive	
account	 of	 the	 contribution	 of	 the	 SIT	 curriculum	 in	 shaping	 an	 Islamic	 character	
ecosystem	at	SMA	IT	Al	Uswah	Tuban.	
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C. RESULTS	AND	DISCUSSION	
1. Conceptualization	and	Implementation	of	Curriculum	in	Islamic	Education	

Field	 findings	 indicate	 that	 curriculum	 implementation	 extends	 beyond	 formal	
documentation	 and	 has	 been	 enacted	 as	 a	 learning	 practice	 that	 directly	 influences	
students’	 cognitive	 development,	 attitudes,	 and	 skills.	 Observational	 results	 reveal	 that	
teachers	 integrate	 Islamic	values	 into	 instructional	delivery,	ensuring	 that	 learning	 is	not	
solely	oriented	toward	content	mastery	but	also	toward	character	formation.	This	finding	
aligns	with	the	view	that	curriculum	implementation	constitutes	the	actualization	of	ideas	
into	concrete	actions	that	impact	learners.	Within	the	perspective	of	Islamic	Education,	it	is	
understood	as	a	dynamic	 interaction	aimed	at	 internalizing	values	across	 the	 intellectual	
(aqliyah),	 spiritual	 (ruhiyah),	 and	 physical	 (jasadiyah)	 dimensions	 (Hamalik,	 2017;	
Mulyasa,	2016;	Salabi,	2020).	

Furthermore,	 document	 analysis	 demonstrates	 that	 curriculum	 implementation	
proceeds	 through	 systematic	 and	 interrelated	 stages,	 namely	 planning,	 implementation,	
and	 evaluation.	 In	 the	 planning	 stage,	 teachers	 design	 instructional	 materials	 by	
considering	 religious	 aspects,	 students’	 developmental	 characteristics,	 and	 the	 social	
context.	During	the	implementation	stage,	the	learning	process	adopts	a	student-centered	
approach,	 beginning	 with	 apperception,	 followed	 by	 core	 learning	 activities,	 and	
concluding	 with	 value-based	 reflection.	 Meanwhile,	 evaluation	 is	 conducted	
comprehensively,	 encompassing	 cognitive,	 affective,	 and	 psychomotor	 domains.	 This	 is	
consistent	with	theoretical	frameworks	that	conceptualize	curriculum	implementation	as	a	
cyclical	 process	 involving	 strategic	 planning,	 operational	 execution,	 and	 systematic	
evaluation	(Hayyi	et	al.,	2022;	Rasmanah	et	al.,	2024).	

Moreover,	 the	 findings	 reveal	 that	 the	 success	 of	 curriculum	 implementation	 is	
supported	 by	 the	 application	 of	 adaptive	 instructional	 strategies	 and	 consistent	 guiding	
principles.	 Observations	 also	 show	 that	 teachers	 act	 as	 facilitators	 of	 values,	 encourage	
active	student	engagement,	and	foster	collaboration	with	both	the	school	environment	and	
families.	 In	 addition,	 reflective	 practices	 are	 implemented	 to	 promote	 students’	 learning	
awareness.	 These	 findings	 reinforce	 theoretical	 perspectives	 that	 emphasize	 the	
importance	of	mediative,	generative,	collaborative,	and	metacognitive	strategies,	as	well	as	
the	principles	of	integration,	balance,	relevance,	and	flexibility	as	foundational	elements	in	
optimizing	 the	 implementation	 of	 Islamic	 Education	 curricula	 (Ghozil	 Aulia	 et	 al.,	 2022;	
Hadijaya,	2016).	

2. 	Construction	and	Characteristics	of	Integrated	Islamic	Schools	(SIT)	
The	findings	indicate	that	the	Integrated	Islamic	School	(SIT)	is	implemented	as	an	

educational	 system	 that	 integrates	 Islamic	 values	 into	 all	 institutional	 activities.	
Observations	 reveal	 that	 there	 is	 no	 separation	 between	 religious	 and	 general	 subjects;	
rather,	 both	 are	 interconnected	 within	 the	 learning	 process.	 Teachers	 relate	 scientific	
concepts	to	the	principle	of	tawhid,	while	students’	daily	activities	reflect	the	habituation	of	
Islamic	 values.	 These	 findings	 are	 consistent	 with	 the	 concept	 that	 SIT	 represents	 an	
integrated	 educational	 system	 combining	 qauliyah	 (revealed	 knowledge)	 and	 kauniyah	
(empirical	knowledge)	within	a	coherent	framework	(Nurwahid	Ihsanudin	&	Soleh,	2023).	

Furthermore,	the	results	show	that	the	philosophical	foundation	of	SIT	is	reflected	
in	instructional	practices	and	the	roles	of	educational	actors.	Teachers	function	not	only	as	
transmitters	 of	 knowledge	 but	 also	 as	 mentors	 and	 role	 models	 in	 shaping	 students’	
character.	Interview	data	indicate	that	teachers	consciously	embed	spiritual	values	in	every	
learning	 interaction.	 In	 addition,	 the	 school	 establishes	 active	 collaboration	with	parents	
through	 structured	 development	 programs	 and	 regular	 communication.	 This	 aligns	with	
theoretical	 perspectives	 that	 position	 Islamic	 Education	 as	 grounded	 in	 the	 Qur’an	 and	
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Sunnah,	 while	 recognizing	 teachers	 as	 mu’allim	 (instructor),	 murabbi	 (educator),	 and	
qudwah	(role	model)	within	the	educational	process	(Al	Mubarok,	2020;	Rahmat.,	2019).	

Moreover,	 the	 findings	suggest	that	the	management	of	SIT	 is	based	on	structured	
and	 consistent	 institutional	 principles.	 Field	 practices	 demonstrate	 efforts	 to	 create	 a	
learning	environment	that	is	inclusive,	integrative,	and	quality-oriented.	Islamic	values	are	
systematically	 internalized	 within	 school	 policies	 and	 activities,	 supported	 by	 a	
professional	 and	 transparent	 management	 system.	 These	 findings	 reinforce	 theoretical	
perspectives	 that	emphasize	general	principles,	 Islamization	principles,	 and	management	
principles	 as	 the	 foundational	 pillars	 in	 organizing	 SIT	 to	 achieve	 comprehensive	 and	
sustainable	Islamic	Education	(Nuralim,	2022;	A.	L.	Rahman	et	al.,	2024).	

3. The	Formation	of	Islamic	Character	through	the	SIT	Ecosystem	
Field	 findings	 indicate	 that	 character	 formation	 within	 the	 SIT	 environment	

operates	through	an	integrated	pedagogical	process	that	combines	instruction,	habituation,	
and	role	modeling.	 Islamic	values	are	not	merely	delivered	as	content	but	are	enacted	 in	
students’	daily	 lives	 through	the	synergy	of	school,	 family,	and	community.	Theoretically,	
this	 pattern	 aligns	 with	 perspectives	 that	 emphasize	 the	 integration	 of	 values	 and	 the	
support	of	the	three	centers	of	education	(family,	school,	and	community)	(Latuapo,	2022;	
Syafri	&	Bin	Budin,	2025).	

At	 the	 level	 of	 core	 values,	 the	 findings	 reveal	 that	 students	 demonstrate	 the	
characteristics	 of	 shidiq	 (truthfulness)	 and	 amanah	 (trustworthiness)	 in	 their	 daily	
activities.	Honesty	is	reflected	in	how	they	complete	assignments,	interact	with	others,	and	
acknowledge	 mistakes,	 while	 trustworthiness	 is	 evident	 in	 their	 discipline,	 sense	 of	
responsibility,	 and	 adherence	 to	 school	 regulations.	 These	 findings	 support	 the	 view	 of	
character	as	an	internalized	disposition	rooted	in	one’s	inner	self	and	are	consistent	with	
studies	indicating	that	moral	conduct	(akhlaq)	emerges	spontaneously	from	deep	spiritual	
awareness	(Rifki	et	al.,	2023;	Setiawan,	2017).	

Furthermore,	the	findings	also	indicate	the	strengthening	of	tabligh	(communicative	
integrity)	 and	 fathanah	 (intellectual	 wisdom)	 through	 both	 instructional	 processes	 and	
habituation	 practices	 at	 school.	 Students	 are	 trained	 to	 convey	 truth	 in	 a	 polite,	
communicative,	 and	 wise	 manner,	 while	 simultaneously	 developing	 their	 intellectual,	
emotional,	 and	 spiritual	 capacities.	 This	 is	 consistent	 with	 the	 concept	 of	 prophetic	
character	(shidiq,	amanah,	tabligh,	fathanah,	and	istiqamah)	as	articulated	in	prior	studies	
(Alamsyah,	2017;	Fauziah	&	Roestamy,	2020;	Setyowati,	2019).	

Finally,	the	findings	confirm	that	curriculum-based	habituation	effectively	cultivates	
istiqamah	(steadfastness)	as	a	foundation	for	consistent	positive	behavior	among	students		
(Siregar	et	al.,	2024).	Regular	practices	such	as	congregational	worship,	engagement	with	
the	 Qur’an,	 and	 comprehensive	 character	 evaluation	 contribute	 to	 the	 internalization	 of	
Islamic	values	in	students’	everyday	lives.	These	findings	reinforce	theoretical	perspectives	
that	 an	 integrative	 curriculum,	 supported	 by	 sustained	 habituation	 and	 comprehensive	
evaluation,	 can	 produce	 learners	 who	 are	 academically	 competent	 while	 maintaining	
strong	Islamic	moral	integrity	(Nurdiyanto	et	al.,	2023;	Syafri	&	Bin	Budin,	2025).	

4. Stages	of	SIT	Curriculum	Implementation	
a. Planning	
Curriculum	 planning	 at	 SMAIT	 Al	 Uswah	 Tuban	 is	 grounded	 in	 the	 principle	 of	

tawhid,	which	 integrates	 religious	and	general	knowledge	 into	a	unified	 framework.	This	
principle	 affirms	 that	 all	 forms	 of	 knowledge	 originate	 from	Allah,	 and	 that	 the	 ultimate	
purpose	of	learning	is	to	strengthen	faith	and	cultivate	students’	Islamic	character.	

As	 articulated	 by	 the	 school	 principal,	 “The	 principle	 of	 tawhid	 as	 the	 primary	
foundation	means	 that	we	design	 the	 curriculum	with	 the	 conviction	 that	 all	 knowledge,	
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both	 general	 and	 religious,	 originates	 from	 Allah	 SWT.	 This	 prevents	 the	 dichotomy	 of	
knowledge…	character	education	is	not	an	addition,	but	rather	the	essence	that	permeates	
every	 subject.”	 This	 philosophical	 foundation	 is	 further	 translated	 into	 the	 school’s	
overarching	vision:	to	realize	a	generation	of	Muslims	who	are	pious,	intellectually	capable,	
and	 prepared	 for	 leadership.	 Each	 component	 of	 this	 vision	 serves	 as	 a	 basis	 for	 the	
development	of	students’	Islamic	character.	

Document	 analysis	 of	 the	 Integrated	 Islamic	 School	 curriculum	 guidelines	 reveals	
alignment,	 indicating	 that	curriculum	planning	 is	anchored	 in	 the	 institutional	vision	and	
mission.	Observational	 findings	 further	demonstrate	 that	 the	 integration	of	 religious	 and	
general	 knowledge	 is	 clearly	 reflected	 in	 syllabi	 and	 lesson	 plans	 across	 subjects.	 For	
instance,	 in	 Biology	 classes,	 concepts	 related	 to	 the	 creation	 of	 the	 universe	 and	 living	
beings	are	frequently	linked	to	relevant	Qur’anic	verses,	emphasizing	the	greatness	of	Allah	
as	the	Creator.	

Curriculum	 planning	 is	 not	 an	 individual	 responsibility	 but	 a	 collective	 endeavor	
involving	multiple	stakeholders,	including	teachers,	the	foundation,	the	school	committee,	
and	 institutional	 management.	 This	 collaborative	 approach	 ensures	 that	 the	 designed	
curriculum	 aligns	 with	 students’	 actual	 needs	 and	 supports	 the	 formation	 of	 Islamic	
character.	The	vice	principal	 for	 curriculum	affairs	noted	 that	 those	 involved	 include	 the	
principal,	vice	principal,	teacher	representatives,	the	school	committee,	and	the	foundation,	
each	contributing	perspectives	from	different	viewpoints.	Document	analysis	indicates	that	
such	 collaboration	 not	 only	 strengthens	 a	 sense	 of	 ownership	 but	 also	 ensures	 that	
character	values	are	genuinely	implemented	rather	than	remaining	formalities.	

Furthermore,	 three	 core	 principles	 of	 SIT	 serve	 as	 the	 foundation	 for	 curriculum	
planning:	rabbaniyah,	 operational,	 and	 Islamization.	The	principle	of	rabbaniyah	 signifies	
that	 all	 learning	 processes	 are	 directed	 toward	 bringing	 students	 closer	 to	 Allah.	 The	
operational	 principle	 emphasizes	 that	 learning	 must	 be	 practical,	 contextual,	 and	
encourage	 active	 student	 engagement.	 Islamization	 refers	 to	 the	 integration	 of	 Islamic	
values	 into	 all	 subjects,	 including	 the	 natural	 sciences,	with	 the	 aim	 of	 fostering	 tawhid-
based	awareness.	As	emphasized	by	the	vice	principal	for	curriculum	affairs	and	supported	
by	 documentation,	 the	 rabbaniyah	 principle	 is	 implemented	 by	 ensuring	 that	 every	
learning	objective	contributes	to	the	development	of	individuals	closely	connected	to	Allah.	
The	operational	principle	 fosters	curiosity,	 imagination,	and	problem-solving	skills,	while	
Islamization	constitutes	the	distinctive	feature	of	the	curriculum.	

Based	 on	 curriculum	 document	 analysis,	 planning	 at	 SMAIT	 Al	 Uswah	 Tuban	 is	
supported	by	formal	documents	such	as	syllabi,	lesson	plans,	and	guidelines	for	integrating	
Islamic	character.	Core	character	values;	shidiq,	amanah,	tabligh,	fathanah,	and	 istiqamah,	
are	 translated	 into	 behavioral	 indicators	 and	 learning	 objectives	 across	 all	 subjects.	 As	
noted	 by	 the	 vice	 principal	 and	 Islamic	 Education	 teachers,	 the	 school	 employs	 a	
curriculum	 matrix	 and	 specific	 guidelines	 that	 serve	 as	 references	 for	 teachers	 in	
developing	lesson	plans.	

School	 profile	 documents	 further	 indicate	 that	 these	 character	 values	 are	 not	
confined	to	Islamic	Education	subjects	but	are	also	integrated	into	general	subjects	such	as	
Mathematics	and	Science.	As	explained	by	the	principal,	in	Mathematics,	for	example,	shidiq	
and	 amanah	 are	 cultivated	 through	 honesty	 during	 examinations	 and	 responsibility	 in	
completing	 assignments,	 while	 fathanah	 is	 developed	 through	 engagement	 with	 higher-
order	thinking	(HOTS)	problems.	

The	pesantren	program	also	plays	a	vital	role	in	fostering	Islamic	character	through	
direct	 practice.	 The	 values	 of	 shidiq,	 amanah,	 tabligh,	 fathanah,	 and	 istiqamah	 are	
systematically	 embedded	 in	 students’	 daily	 activities.	 As	 stated	 by	 the	 pesantren	
coordinator,	 caregivers	 integrate	 these	 five	 character	 values	 through	 programs	 aligned	
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with	 the	 distinctive	 framework	 of	 the	 Integrated	 Islamic	 School	 Network	 (JSIT),	 thereby	
creating	a	consistent	and	cohesive	educational	environment.	

Examples	 of	 character	 planning	 within	 the	 pesantren	 program	 include:	 shidiq,	
fostering	honesty	in	reporting	activities	and	personal	matters;	amanah,	assigning	students	
roles	as	planners,	 implementers,	and	evaluators	of	 student	organization	 (OSIS)	activities;	
tabligh,	developed	through	public	speaking,	discussions,	and	social	engagement	programs;	
fathanah,	 cultivated	 through	 problem-solving	 activities,	 discussion	 forums,	 and	 Islamic	
reflection;	 and	 istiqamah,	 reinforced	 through	 habitual	 practices	 such	 as	 congregational	
prayer,	 morning	 remembrance	 (dhikr),	 Qur’anic	 recitation	 review	 (muraja’ah),	 and	
adherence	 to	 institutional	 regulations.	 These	 programs	 are	 designed	 to	 create	 a	 biah	
shalihah	 (a	 conducive	 environment	 that	 nurtures	 virtuous	 habits),	 as	 supported	 by	
pesantren	documentation.	

From	 the	 students’	 perspective,	 the	 curriculum	 at	 SMAIT	 Al	 Uswah	 Tuban	 is	
perceived	as	well-structured	and	character-oriented	from	the	outset.	As	expressed	by	one	
student,	during	orientation	activities,	senior	students	and	teachers	consistently	emphasize	
the	 importance	 of	 becoming	 honest	 (shidiq),	 trustworthy	 (amanah),	 and	 courageous	 in	
conveying	 truth	 (tabligh).	 In	 general	 subjects	 such	 as	 Science	 and	 Social	 Studies,	 lessons	
are	consistently	linked	to	the	greatness	of	Allah,	while	activities	such	as	Dhuha	prayer	and	
tahfiz	 are	 systematically	 scheduled,	 indicating	 deliberate	 planning	 to	 cultivate	 habitual	
practice.	This	statement	reinforces	that	SIT	curriculum	planning	is	not	merely	formal	but	is	
experienced	 concretely	 by	 students	 in	 both	 classroom	 and	 boarding	 contexts,	 as	 also	
reflected	in	student	evaluation	documents.	

Based	on	these	findings,	it	can	be	interpreted	that	curriculum	planning	at	SMAIT	Al	
Uswah	 Tuban	 is	 conducted	 comprehensively	 and	 systematically	 by	 integrating	 Islamic	
character	values	into	all	aspects	of	learning	and	student	life.	The	principles	of	Islamization,	
cross-stakeholder	collaboration,	and	structured	documentation	ensure	that	shidiq,	amanah,	
tabligh,	 fathanah,	 and	 istiqamah	 truly	 function	 as	 the	 core	 essence	 of	 the	 implemented	
curriculum.	

Field	findings	further	indicate	that	curriculum	planning	at	SMAIT	Al	Uswah	Tuban	is	
not	 merely	 normative	 but	 has	 evolved	 into	 a	 strategic	 and	 structured	 instrument	 for	
building	 the	 foundation	 of	 students’	 Islamic	 character.	 This	 is	 consistent	 with	 studies	
emphasizing	 that	 clear	 and	well-prepared	planning	 is	 a	 fundamental	prerequisite	 for	 the	
success	 of	 educational	 programs	 (Astuty	 &	 Suharto,	 2021;	 Sugiyarti	 &	 Oktarina,	 2020).	
Moreover,	collaboratively	designed	curricula	tend	to	be	more	adaptive	to	local	contexts	and	
student	 needs,	 supporting	 findings	 that	 highlight	 the	 importance	 of	 multi-stakeholder	
participation	in	producing	relevant	and	applicable	curricula	(Hamalik,	2019).	

Finally,	 the	 findings	 reveal	 that	 curriculum	 planning	 at	 SMAIT	 Al	 Uswah	 Tuban	 is	
anchored	 in	 the	 three	 core	 JSIT	 principles—rabbaniyah,	 operational,	 and	 Islamization—
which	 function	 as	 both	 conceptual	 and	 practical	 frameworks	 in	 aligning	 educational	
objectives	with	 implementation.	This	aligns	with	prior	 studies	 indicating	 that	 curriculum	
planning	based	on	vision,	contextual	analysis,	and	integrative	principles	enhances	both	the	
relevance	and	effectiveness	of	learning	in	shaping	students’	Islamic	character		(Mufidah	et	
al.,	2025;	Raafi,	2020;	M.	S.	Rahman	et	al.,	2022).	

b. Implementation	
Document	 analysis	 indicates	 that	 the	 implementation	 of	 the	 SIT	 curriculum	 at	

SMAIT	 Al	 Uswah	 Tuban	 emphasizes	 active,	 contextual,	 and	 Islamically	 oriented	 learning	
approaches.	 The	 primary	 strategies	 employed	 are	 Student-Centered	 Learning	 (SCL)	 and	
Islamic	contextual	learning,	which	effectively	foster	the	character	traits	of	shidiq,	amanah,	
tabligh,	fathanah,	and	istiqamah.	The	vice	principal	for	curriculum	affairs	affirmed	that	“we	
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predominantly	 apply	 student-centered	 learning	 and	 Islamic	 contextual	 approaches.	
Students	 are	 encouraged	 to	 actively	 engage	 in	 learning	 and	 relate	 all	 knowledge	 to	 the	
signs	of	Allah’s	greatness.”	

Based	 on	 document	 analysis,	 for	 instance,	 shidiq	 is	 cultivated	 through	 trust-based	
individual	 assignments,	 while	 amanah	 is	 developed	 through	 responsibility	 in	 group	
projects.	Within	Islamic	contextual	learning,	students	are	trained	to	connect	subject	matter	
with	 Qur’anic	 verses,	 thereby	 strengthening	 fathanah	 and	 tabligh.	 Islamic	 Education	
teachers	 further	 explained	 that	 students	 are	 tasked	with	 developing	 a	 “code	 of	 honesty”	
during	examinations	(shidiq)	or	designing	campaigns	to	promote	awareness	in	maintaining	
school	 facilities	(amanah).	Students	also	confirmed	that	teachers	consistently	 link	subject	
content	 with	 character	 values,	 even	 in	 science	 subjects,	 where	 they	 are	 encouraged	 to	
reflect	on	Allah’s	greatness	through	His	creation.	

Observational	 findings	 reveal	 that	 Islamic	 character	 is	 not	 only	 integrated	within	
Islamic	 Education	 subjects	 but	 across	 all	 general	 subjects	 and	 extracurricular	 activities.	
Teachers	 actively	 embed	 Islamic	 character	 values	 in	 their	 instruction.	 For	 example,	 in	
Islamic	 Education	 classes,	 character	 integration	 is	 explicitly	 emphasized.	 Istiqamah	 is	
fostered	 through	programs	such	as	One	Day	One	Ayat	 and	 long-term	project	assignments	
that	cultivate	consistency	in	learning.	In	Islamic	history	lessons,	students	learn	amanah	and	
tabligh	through	narratives	of	the	Prophet’s	companions.	In	Bahasa	Indonesia	classes,	shidiq	
is	 reinforced	 through	 honesty	 in	 expressing	 arguments.	 Meanwhile,	 extracurricular	
activities	 such	 as	 tahfiz,	 scouting,	 and	 Islamic	 debate	 clubs	 further	 support	 character	
development.	One	student	noted	that	the	tahfiz	program	effectively	strengthens	istiqamah,	
while	sharia-based	scouting	promotes	amanah	and	teamwork.	

The	 role	of	 teachers	and	dormitory	 supervisors	 is	 crucial.	Their	personal	 example	
serves	as	the	most	effective	medium	for	instilling	Islamic	character	in	students.	The	school	
implements	 continuous	 professional	 development	 programs	 to	 ensure	 that	 teachers	
embody	 these	 values.	 The	 vice	 principal	 emphasized	 that	 the	 role	 of	 teachers	 as	 role	
models	 is	 strongly	 reinforced	 by	 school	 management,	 supported	 by	 training	 and	 peer	
coaching	 to	 maintain	 consistency.	 As	 expressed	 by	 a	 student,	 teachers	 and	 dormitory	
supervisors	are	perceived	as	second	parents	who	demonstrate	exemplary	behavior	in	daily	
life.	

Further	 findings	 highlight	 the	 strategic	 role	 of	 the	 pesantren	 division	 in	 fostering	
Islamic	character	through	structured	programs.	Shidiq	 is	reinforced	through	the	principle	
that	 honesty	 is	 virtuous,	 including	 reporting	 lost	 items	 and	 acknowledging	 mistakes.	
Amanah	is	developed	through	responsibilities	such	as	serving	as	student	council	members,	
dormitory	 leaders,	 and	 activity	 coordinators.	 Tabligh	 is	 cultivated	 through	 morning	
assemblies,	 student	 sermons,	 and	 community	 da’wah	 projects.	 Fathanah	 is	 enhanced	
through	 guided	 conflict	 resolution,	 problem-solving	 activities,	 and	 critical	 thinking	
exercises.	 Istiqamah	 is	 strengthened	 through	 monitoring	 daily	 worship	 practices,	 the	
implementation	 of	 the	 7R	 culture	 (concise,	 orderly,	 maintained,	 clean,	 diligent,	 well-
managed,	and	responsive),	and	disciplined	routines.	

The	school	recognizes	that	the	success	of	Islamic	character	formation	also	depends	
on	 parental	 involvement.	 It	 organizes	 parenting	 seminars,	 parent-teacher	meetings,	 and	
utilizes	communication	logbooks	to	monitor	students’	behavior	at	home.	The	vice	principal	
noted	 that	 “parents	 are	 actively	 involved	 through	 intensive	 communication.	The	 logbook	
records	not	only	academic	performance	but	also	students’	behavior	and	worship	practices	
at	home.”	This	synergy	between	school	and	family	ensures	that	the	development	of	shidiq,	
amanah,	 tabligh,	 fathanah,	 and	 istiqamah	 occurs	 holistically	 and	 sustainably.	 Document	
analysis	 of	 student	 evaluations	 further	 confirms	 that	 such	 collaboration	 must	 be	
continuously	strengthened	to	achieve	the	intended	outcomes.	
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Based	 on	 these	 findings,	 it	 can	 be	 interpreted	 that	 the	 implementation	 of	 the	 SIT	
curriculum	 at	 SMAIT	 Al	 Uswah	 Tuban	 is	 comprehensive,	 integrated,	 and	 continuous.	
Islamic	 character	 values	 are	 not	 merely	 taught	 theoretically	 but	 are	 embodied	 in	 real	
practices	 across	 classroom	 activities,	 pesantren	 life,	 and	 the	 home	 environment.	
Instructional	 strategies,	 teacher	 exemplification,	 daily	 routines,	 and	 spiritual	 habituation	
collectively	form	a	strong	foundation	for	effectively	instilling	the	core	character	values.	

These	findings	also	indicate	that	curriculum	implementation	is	achieved	through	the	
integration	 of	 the	 Merdeka	 Curriculum,	 JSIT	 Graduate	 Competency	 Standards,	 and	 the	
pesantren	curriculum	within	the	learning	process.	This	condition	reflects	an	adaptive	and	
contextual	 curriculum	 actualization,	 as	 it	 provides	 holistic	 learning	 experiences	 for	
students.	This	aligns	with	the	perspective	that	curriculum	implementation	must	be	realized	
through	 functional	 instructional	 practices	 (Sanjaya,	 2005),	 and	 is	 supported	 by	 studies	
emphasizing	the	role	of	dynamic	curricula	in	shaping	student	character	(Akbar	et	al.,	2023;	
Heryadi	et	al.,	2023;	Suryani	et	al.,	2023).	

Furthermore,	 the	development	of	 flagship	programs	 integrates	 intracurricular	and	
extracurricular	activities,	including	Qur’anic	tahfiz,	pesantren	programs,	Arabic	and	English	
language	 reinforcement,	 as	 well	 as	 leadership	 and	 entrepreneurship	 training.	 These	
findings	 suggest	 that	 the	 school	 aims	 to	 develop	 students	who	 excel	 academically	while	
possessing	strong	spirituality,	 independence,	and	readiness	to	 face	social	challenges.	This	
approach	aligns	with	perspectives	that	multidimensional	educational	programs	strengthen	
character,	global	competence,	and	Islamic	identity	(Fadhli,	2019;	Khoirunnisa	et	al.,	2025).	

Finally,	the	effectiveness	of	curriculum	implementation	is	supported	by	the	synergy	
among	teachers,	the	boarding	environment,	and	families	through	parenting	programs	and	
communication	 logbooks.	 In	 practice,	 teachers	 serve	 as	 moral	 exemplars,	 while	 the	
boarding	environment	reinforces	character	habituation	through	practices	such	as	qiyamul	
lail,	 congregational	 prayer,	 and	 the	 7R	 culture.	 These	 findings	 reflect	 a	 sustained	 and	
integrated	 character	 development	 process,	 supported	 by	 theoretical	 perspectives	 that	
emphasize	 the	 effectiveness	 of	 collaboration	 among	 the	 three	 centers	 of	 education	 in	
producing	 students	 who	 are	 both	 character-driven	 and	 adaptable	 to	 contemporary	
challenges	(Datunsolang	&	Maliki,	2023;	Sugihartono	et	al.,	2021).	

c. Evaluation	
Field	 findings	 indicate	that	 the	evaluation	of	 Islamic	character	 formation	at	SMAIT	

Al	Uswah	Tuban	 is	conducted	 through	a	comprehensive	approach.	The	school	 recognizes	
that	 character	 traits	 such	 as	 shidiq,	 amanah,	 tabligh,	 fathanah,	 and	 istiqamah	 cannot	 be	
measured	solely	through	written	tests.	Therefore,	the	evaluation	system	is	designed	to	be	
holistic,	employing	diverse	instruments	and	observational	methods.	

The	 vice	 principal	 for	 curriculum	 affairs	 explained	 that	 evaluation	 is	 conducted	
periodically,	both	each	semester	and	annually,	to	ensure	continuity	in	assessing	students’	
character	 development.	 The	 process	 utilizes	 behavioral	 observations,	 questionnaires	
distributed	to	students	and	parents,	and	interviews.	Evaluation	also	takes	place	within	the	
pesantren	environment.	The	pesantren	coordinator	noted	 the	use	of	peer	evaluation	and	
students’	self-reflection.	Document	analysis	confirms	that	such	evaluation	practices	reflect	
the	 school’s	 strong	 commitment	 to	 ensuring	 that	 character	 formation	 is	 not	 merely	
rhetorical	but	is	systematically	monitored	and	continuously	developed.	

Each	 character	 trait	 is	 defined	 through	 specific	 behavioral	 indicators,	 structured	
within	 detailed	 assessment	 rubrics.	 This	 approach	 ensures	 that	 evaluation	 remains	
measurable,	 objective,	 and	 accountable	 rather	 than	 subjective	 or	 ambiguous.	 For	 shidiq,	
indicators	include	honesty	in	reporting,	acknowledging	mistakes,	and	maintaining	integrity	
during	 examinations.	 As	 stated	 by	 the	 pesantren	 coordinator,	 “the	 focus	 is	 on	 guidance	
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rather	than	punishment…	this	evaluation	helps	us	track	the	effectiveness	of	interventions.”	
Amanah	 is	 assessed	 through	 activity	 reporting	 systems	 and	 accountability	 in	 assigned	
responsibilities,	such	as	formal	reports	for	student	council	programs.	

Tabligh	 is	 evaluated	 based	 on	 students’	 ability	 to	 communicate	 truth	 respectfully	
and	confidently.	The	principal	noted	that	indicators	include	the	ability	to	express	opinions	
in	discussions,	polite	communication,	and	active	participation	 in	school	da’wah	activities.	
For	 fathanah,	 Islamic	Education	 teachers	 emphasized	assessment	 criteria	 such	as	 critical	
thinking,	creativity,	and	wise	problem-solving	in	completing	tasks.	Meanwhile,	istiqamah	is	
assessed	through	consistency	in	worship	practices,	adherence	to	schedules,	and	sustained	
learning	 motivation,	 including	 regular	 performance	 of	 Dhuha	 prayer,	 compliance	 with	
school	 regulations,	 and	persistence	 in	 academic	 efforts.	Document	 analysis	 confirms	 that	
clearly	 defined	 indicators	 and	 structured	 rubrics	 enable	 the	 school	 to	 conduct	 objective	
and	comprehensive	character	evaluation.	

Character	 evaluation	 is	 not	 limited	 to	 Islamic	 Education	 teachers	 or	 homeroom	
teachers	 but	 involves	 the	 entire	 school	 community,	 including	 parents	 and	 students	
themselves.	It	is	conducted	as	a	collaborative	process.	Participants	in	character	evaluation	
meetings	include	pesantren	supervisors,	subject	teachers,	homeroom	teachers,	counselors,	
school	 management,	 and	 parents.	 The	 pesantren	 coordinator	 added	 that	 dormitory	
mentors	also	contribute	through	weekly	student	evaluations.	

The	 involvement	 of	 all	 stakeholders	 ensures	 that	 the	 evaluation	 process	 is	
comprehensive	and	addresses	all	dimensions	of	students’	lives.	Evaluation	extends	beyond	
measurement	 and	 serves	 as	 a	 foundation	 for	 curriculum	 improvement	 and	 character	
development	programs.	It	is	not	intended	as	judgment	but	as	a	means	of	refinement.	

Evaluation	 results	 are	 discussed	 in	 routine	 meetings	 and	 serve	 as	 the	 basis	 for	
developing	 new	 programs.	 The	 vice	 principal	 confirmed	 that	 evaluation	 outcomes	 form	
part	 of	 a	 structured	 feedback	 cycle,	 stating	 that	 “there	 is	 a	 clear	 feedback	 loop	 from	
evaluation	 results	 to	 curriculum	 redesign	 and	 program	 improvement.”	 Thus,	 character	
evaluation	 functions	 as	 a	mechanism	 of	 continuous	 improvement,	 ensuring	 that	 the	 SIT	
curriculum	at	SMAIT	Al	Uswah	Tuban	remains	dynamic	and	responsive	to	students’	needs	
and	evolving	challenges.	

Character	 evaluation	 also	 has	 a	 positive	 impact	 on	 students’	 self-awareness	 and	
motivation	for	self-improvement.	It	is	not	merely	interpreted	as	report	card	scores	but	as	
constructive	 feedback.	 A	 student	 noted	 that	 evaluation	 results	 increase	 awareness	 and	
motivation	 to	 improve.	 Similarly,	 an	 Islamic	 Education	 teacher	 emphasized	 that	 the	
purpose	 of	 evaluation	 is	 formative	 rather	 than	merely	 summative,	 stating	 that	 “we	want	
evaluation	 to	 serve	 as	 a	mirror	 for	 students,	motivating	 them	 to	 improve	 not	 only	 their	
behavior	but	also	their	intentions	and	attitudes.”	

These	 findings	 align	 with	 document	 analysis	 indicating	 that	 meaningful	 and	
communicative	 evaluation	 encourages	 students	 to	 become	 active	 agents	 in	 their	 own	
character	development.	Islamic	character	is	not	only	shaped	externally	but	also	grows	from	
internal	awareness	through	reflection	and	continuous	guidance.	

Based	 on	 these	 findings,	 it	 can	 be	 interpreted	 that	 the	 evaluation	 of	 the	 SIT	
curriculum	 at	 SMAIT	 Al	 Uswah	 Tuban	 is	 conducted	 holistically,	 periodically,	 and	
collaboratively,	focusing	on	the	five	core	character	traits:	shidiq,	amanah,	tabligh,	fathanah,	
and	 istiqamah.	 The	 evaluation	 employs	 concrete	 behavioral	 indicators,	 structured	
assessment	rubrics,	and	integrates	observation,	reflection,	and	multi-source	reporting.	The	
results	 are	 actively	 utilized	 to	 refine	 the	 curriculum	 and	 strengthen	 the	 continuous	
development	of	students’	Islamic	character.	

Furthermore,	the	findings	demonstrate	that	curriculum	evaluation	extends	beyond	
academic	 achievement	 to	 encompass	 affective	 and	 psychomotor	 dimensions,	 reflected	 in	
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students’	behavior	and	social	interactions.	Field	data	indicate	that	assessment	is	conducted	
continuously	 through	 daily	 observation,	 character-based	 task	 rubrics,	 peer	 assessment,	
and	 self-assessment,	with	 periodic	 evaluation	 at	 the	 end	 of	 each	 semester	 and	 academic	
year.	 This	 approach	 enables	 the	 school	 to	 obtain	 a	 comprehensive	 understanding	 of	
students’	development.	These	 findings	align	with	perspectives	that	define	evaluation	as	a	
systematic	process	of	educational	data	collection	(Agisna	et	al.,	2023)	and	support	its	role	
as	 a	 basis	 for	 strategic	 decision-making	 in	 learning	 (Arofah,	 2021;	 Ina	Magdalena	 et	 al.,	
2023).	

Additionally,	 character	 assessment	 involves	 subject	 teachers,	 homeroom	 teachers,	
dormitory	 mentors,	 counselors,	 school	 management,	 and	 parents	 through	 reporting	
mechanisms	and	 intensive	 communication.	This	multi-stakeholder	 involvement	enhances	
the	accuracy	and	validity	of	evaluation,	enabling	early	detection	of	students’	developmental	
progress	 and	 ensuring	 more	 objective	 assessments.	 This	 approach	 is	 consistent	 with	
perspectives	 emphasizing	 that	 stakeholder	 integration	 is	 essential	 for	 strengthening	
assessment	quality	and	minimizing	bias	(Hadijaya,	2016;	Kassam	et	al.,	2024).	

Finally,	 the	 findings	 indicate	 that	 SMAIT	 Al	 Uswah	 Tuban	 establishes	 clear	 and	
measurable	 behavioral	 indicators	 based	 on	 prophetic	 character	 traits,	 including	 shidiq,	
amanah,	 tabligh,	 fathanah,	 and	 istiqamah,	 to	 assess	 student	 development.	 This	 practice	
reflects	the	school’s	effort	to	maintain	objectivity	while	utilizing	evaluation	outcomes	as	a	
foundation	for	continuous	quality	control	in	learning.	It	enables	the	institution	to	identify	
strengths,	 weaknesses,	 and	 necessary	 follow-up	 actions	 with	 greater	 precision.	 This	
approach	 aligns	with	 studies	 emphasizing	 that	 data-driven	 and	 continuous	 evaluation	 is	
essential	 for	 refining	 the	 implementation	 of	 integrated	 curricula	 in	 an	 adaptive	 and	
targeted	manner	(Azmi	et	al.,	2020;	Bhayangkara	et	al.,	2024).	

5. Dynamics	of	SIT	Curriculum	Implementation	
The	 findings	 indicate	 that	 one	 of	 the	 primary	 challenges	 in	 implementing	 the	

Integrated	Islamic	School	(SIT)	Curriculum	at	SMAIT	Al	Uswah	Tuban	lies	in	integrating	the	
Merdeka	Curriculum,	JSIT	Graduate	Competency	Standards,	and	the	pesantren	curriculum.	
In	 practice,	 teachers	 are	 required	 to	 align	 national	 learning	 outcomes	 with	 the	 goals	 of	
Islamic	 character	 formation	 without	 creating	 content	 overlap	 or	 imposing	 excessive	
learning	 burdens	 on	 students.	 This	 condition	 suggests	 that	 curriculum	 integration	
demands	 complex	 instructional	 design	 capabilities,	 as	 each	 component	 operates	 with	
distinct	 orientations,	 indicators,	 and	 evaluation	 systems.	 This	 finding	 aligns	 with	
perspectives	 asserting	 that	 curriculum	 implementation	 often	 encounters	 challenges	 in	
translating	 conceptual	 frameworks	 into	 contextual	 and	 operational	 teaching	 practices		
(Fahmi	&	Bitasari,	2021;	Soleha	&	Mujahid,	2024).	

The	 study	 also	 reveals	 that	 human	 resource	 readiness	 constitutes	 a	 significant	
constraint	 in	 SIT	 curriculum	 implementation.	 Teachers	 are	 not	 only	 expected	 to	master	
pedagogical	 competencies	 and	 subject-matter	 knowledge	but	 also	 to	 effectively	 integrate	
Islamic	values	into	all	aspects	of	instruction.	Field	evidence	indicates	a	continuous	need	for	
adaptation,	 particularly	 in	 developing	 instructional	 materials,	 designing	 character-based	
evaluation	methods,	and	managing	habituation-oriented	learning	processes.	These	findings	
support	the	view	that	the	success	of	curriculum	implementation	is	strongly	influenced	by	
teachers’	capacity	as	the	primary	agents	of	educational	change,	especially	within	curricula	
that	require	multidimensional	integration	of	academic	and	character	development		(Arief	&	
Rusman,	2019;	Jamjemah	et	al.,	2022).	

In	addition,	the	findings	highlight	challenges	in	maintaining	consistency	in	students’	
character	 development	 across	 different	 educational	 environments.	While	 the	 school	 and	
boarding	 system	have	established	 Islamic	habituation	 through	 rules,	disciplinary	 culture,	
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and	spiritual	activities,	the	continuity	of	these	values	within	the	family	environment	is	not	
always	 consistent.	 Variations	 in	 parenting	 styles,	 levels	 of	 supervision,	 and	 family	
backgrounds	 influence	 the	 sustainability	 of	 character	 internalization	 beyond	 the	 school	
setting.	This	finding	is	consistent	with	perspectives	emphasizing	that	character	education	
requires	sustained	collaboration	across	environments	to	ensure	that	habituation	processes	
remain	uninterrupted	(Hermino	&	Arifin,	2020;	Risna	et	al.,	2025).	

Furthermore,	 the	 findings	 confirm	 that	 character	 evaluation	 within	 the	 SIT	
curriculum	 implementation	 faces	 challenges	 related	 to	 objectivity	 and	 consistency	 in	
assessment.	 Character	 assessment,	 which	 involves	 behavioral	 observation,	 reports	 from	
teachers,	 dormitory	 supervisors,	 and	 parents,	 requires	 clearly	 defined	 indicators	 to	
minimize	 subjectivity.	 In	 practice,	 differences	 in	 interpretation	 of	 behavioral	 indicators	
may	 lead	 to	 variations	 in	 assessment	 outcomes.	 Theoretical	 perspectives	 suggest	 that	
character	 education	 evaluation	 requires	 valid	 and	 reliable	 instruments	 to	 accurately	
capture	students’	development,	ensuring	that	evaluation	results	can	serve	as	a	sound	basis	
for	educational	decision-making		(Huljannah,	2021;	Ina	Magdalena	et	al.,	2023).	

6. The	Manifestation	of	Islamic	Character	as	an	Outcome	of	the	SIT	Curriculum	
Field	 findings	 indicate	 that	 the	 implementation	 of	 the	 Integrated	 Islamic	 School	

(SIT)	 curriculum	 at	 SMAIT	 Al	 Uswah	 Tuban	 has	 significantly	 contributed	 to	 the	
development	of	a	strong	Islamic	culture	within	the	school	environment.	The	most	notable	
change	is	reflected	in	the	transformation	of	students’	attitudes	and	behaviors	in	their	daily	
lives.	This	Islamic	culture	serves	as	a	distinguishing	feature	of	the	institution	compared	to	
others.	Students	 instinctively	proceed	to	 the	mosque	at	prayer	 times	without	 instruction,	
consistently	 demonstrate	 honesty,	 and	 exhibit	 a	 strong	 sense	 of	 responsibility.	 These	
behaviors	 represent	 the	manifestation	 of	 the	 five	 core	 character	 values	 instilled	 through	
the	curriculum.	

The	vice	principal	further	noted	that	these	habits	are	evident	in	students’	consistent	
behaviors,	 such	 as	 disciplined	 participation	 in	 congregational	 prayers,	 honesty	 during	
examinations,	 and	 respectful	 conduct	 in	 discussions.	 This	 indicates	 that	 the	 character	
values	embedded	in	the	curriculum	have	been	progressively	internalized	and	have	shaped	
students’	identities	in	a	comprehensive	manner.	

One	 of	 the	 strengths	 of	 the	 SIT	 curriculum	 lies	 in	 its	 effectiveness	 in	 fostering	
character	traits	that	support	both	academic	achievement	and	social	competence.	The	traits	
of	 fathanah	 (intellectual	 acuity	 and	 wisdom)	 and	 istiqamah	 (consistency)	 serve	 as	
foundational	 elements	 for	 students’	 accomplishments.	 The	 vice	 principal	 for	 curriculum	
affairs	emphasized	a	positive	relationship	between	character	and	achievement,	noting	that	
students	 who	 demonstrate	 istiqamah	 tend	 to	 be	 consistent	 in	 their	 learning,	 those	with	
amanah	 show	responsibility	 in	 completing	 tasks,	 and	 those	with	 fathanah	 exhibit	 critical	
thinking	skills.	As	a	result,	both	academic	and	non-academic	performances	tend	to	remain	
stable.	

Islamic	 Education	 teachers	 also	 highlighted	 that	 character	 development	 has	
influenced	students’	social	and	spiritual	behaviors.	Students	demonstrate	greater	wisdom	
in	 decision-making,	 consistency	 in	memorization	 and	worship,	 and	 initiative	 in	 assisting	
with	household	tasks.	Feedback	from	parents	further	indicates	that	students	have	become	
more	polite,	diligent,	and	proactive	in	encouraging	positive	behavior.	This	suggests	that	the	
SIT	curriculum	not	only	enhances	intellectual	development	but	also	strengthens	emotional	
and	social	competencies	essential	for	societal	engagement.	

Moreover,	the	SIT	curriculum	encourages	students	to	take	active	roles	in	social	and	
leadership	 activities.	 The	 values	 of	 tabligh	 (communicating	 truth)	 and	 amanah	
(responsibility)	 are	 reflected	 in	 organizational	 involvement,	 da’wah	 initiatives,	 and	
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community	 service.	 The	 pesantren	 coordinator	 noted	 that	 many	 students	 are	 entrusted	
with	leadership	roles	and	act	as	agents	of	change.	Islamic	Education	teachers	also	observed	
that	 students	 actively	 serve	 as	 young	 prayer	 leaders,	 participate	 in	 religious	 events,	 and	
deliver	 short	 sermons.	 This	 demonstrates	 that	 the	 curriculum	 successfully	 produces	
students	who	are	not	only	personally	pious	but	also	socially	contributive.	

The	long-term	impact	of	the	SIT	curriculum	is	evident	in	the	sustained	consistency	
of	 students’	 positive	 behaviors,	 shaped	 through	 habituation	 and	 role	 modeling.	 Regular	
spiritual	practices	such	as	congregational	prayer,	dhikr,	and	Qur’anic	recitation,	combined	
with	 the	 exemplary	 conduct	 of	 teachers	 and	 supervisors,	 serve	 as	 key	 determinants	 of	
character	development.	The	pesantren	coordinator	emphasized	that	students	consistently	
maintain	 both	worship	 practices	 and	positive	 conduct,	 aligning	with	 the	 SIT	 objective	 of	
nurturing	individuals	who	are	both	intellectually	capable	and	morally	grounded.	

Islamic	 Education	 teachers	 further	 emphasized	 the	 importance	 of	 a	 consistent	
environment	 and	 exemplary	 figures.	 Daily	 habituation	 and	 teacher	 role	 modeling	
constitute	the	core	pillars	of	character	formation.	Students	directly	emulate	the	behaviors	
demonstrated	by	teachers	and	the	surrounding	environment.	One	student	concluded	that	
the	 success	 of	 character	 development	 depends	 on	 the	 synergy	 between	 theory	 and	
practice,	 highlighting	 that	 consistent	 habituation	 and	 exemplary	 conduct	 are	 the	 key	
factors,	supported	by	the	conducive	pesantren	environment.	

These	 findings	 demonstrate	 that	 the	 SIT	 curriculum	 is	 not	 merely	 a	 theoretical	
construct	 but	 a	 practical	 system	 that	 continuously	 shapes	 students’	mindsets,	 behaviors,	
and	 positive	 habits.	 The	 success	 of	 its	 implementation	 is	 supported	 by	 the	 synergy	 of	
multiple	stakeholders	and	an	integrated	system.	

Based	 on	 these	 findings,	 it	 can	 be	 interpreted	 that	 the	 implementation	 of	 the	 SIT	
curriculum	at	 SMAIT	Al	Uswah	Tuban	has	 generated	 comprehensive	positive	 impacts	 on	
students’	Islamic	character	formation.	Observable	changes	are	evident	in	honesty	(shidiq),	
responsibility	(amanah),	communication	and	da’wah	skills	(tabligh),	intellectual	capability	
(fathanah),	 and	 consistency	 in	 worship	 and	 learning	 (istiqamah).	 These	 impacts	 extend	
beyond	the	school	environment	into	students’	homes	and	communities.	The	curriculum	not	
only	 instructs	but	actively	shapes,	reinforces,	and	sustains	 Islamic	character	 in	a	 tangible	
manner.	

The	 findings	 further	 indicate	 that	 the	 SIT	 curriculum	 contributes	 to	 Islamic	
character	development	through	the	habituation	of	Islamic	cultural	practices	embedded	in	
daily	 activities.	 Islamic	 values	 are	 not	 confined	 to	 ritual	 practices	 but	 are	 reflected	 in	
students’	attitudes,	mindsets,	and	behaviors.	This	condition	represents	the	effectiveness	of	
a	holistic	and	integrated	curriculum	approach,	supported	by	the	synergy	of	school,	family,	
and	community	in	the	character	formation	process.	These	findings	align	with	perspectives	
emphasizing	 the	 importance	of	 the	 three	centers	of	education	 (Musbaing,	2020),	 and	are	
supported	 by	 arguments	 that	 character	 formation	 requires	 the	 integration	 of	 cognitive,	
affective,	habitual,	and	environmental	dimensions	(Feranina	&	Komala,	2022).	

Furthermore,	the	implementation	of	the	curriculum	is	reflected	in	the	development	
of	 shidiq	 (honesty),	 as	 evidenced	 by	 students’	 integrity	 in	 completing	 tasks,	 respectful	
interactions,	 and	willingness	 to	acknowledge	mistakes.	This	 aligns	with	 studies	asserting	
that	Islamic	Education	fundamentally	aims	to	cultivate	individuals	with	integrity	and	noble	
character	(Afifullah	et	al.,	2024;	Musyaffa	et	al.,	2024;	Robby	et	al.,	2024).	

The	curriculum	also	fosters	amanah	(responsibility),	as	demonstrated	by	students’	
discipline	 in	 fulfilling	 academic	 duties,	 adherence	 to	 school	 regulations,	 and	 active	
participation	 in	 maintaining	 their	 environment.	 This	 finding	 is	 consistent	 with	 studies	
identifying	 responsibility	 as	 a	 key	 indicator	 of	moral	 quality	 and	 social	 trust	 (D’Olimpio,	
2018;	Peterson,	2020).	
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Additionally,	 curriculum	 implementation	 strengthens	 tabligh	 and	 fathanah,	
reflected	 in	students’	ability	 to	communicate	effectively,	express	 ideas	appropriately,	and	
demonstrate	critical	thinking	in	problem-solving.	This	aligns	with	studies	emphasizing	that	
these	character	traits	support	communication	skills,	reasoning,	and	wise	decision-making	
in	social	contexts	(Dawson	et	al.,	2024;	Yan	&	Xiang,	2025).	

Finally,	 habituation	 programs	 contribute	 significantly	 to	 the	 development	 of	
istiqamah,	 as	 evidenced	 by	 students’	 consistency	 in	 maintaining	 positive	 behaviors	 and	
Islamic	 practices	 in	 daily	 life.	 This	 finding	 is	 consistent	 with	 research	 indicating	 that	
systematically	 designed,	 implemented,	 and	 evaluated	 integrated	 curricula	 significantly	
contribute	to	the	development	of	students’	religiosity	(Abdulkarim	&	Suud,	2020;	Fuadi	&	
Suyatno,	2020;	Malik,	2024).	

D. CONCLUSION	
Based	on	the	findings	and	discussion,	it	can	be	concluded	that	the	implementation	of	

the	 Integrated	 Islamic	 School	 (SIT)	 Curriculum	 at	 SMAIT	 Al	 Uswah	 Tuban	 demonstrates	
effectiveness	 in	 fostering	 students’	 Islamic	 character.	 The	 implemented	 curriculum	
represents	 an	 integration	 of	 the	 Merdeka	 Curriculum,	 the	 SIT	 Curriculum,	 and	 the	
pesantren	curriculum,	all	of	which	emphasize	 the	principles	of	tawhid,	akhlaq	al-karimah	
(noble	 moral	 conduct),	 and	 the	 habituation	 of	 worship	 as	 the	 core	 of	 education.	 In	 the	
planning	stage,	the	school	establishes	a	clear	vision	and	involves	multiple	stakeholders	to	
ensure	 the	 relevance	 and	 sustainability	 of	 the	 curriculum.	 Curriculum	 implementation	 is	
realized	 through	 thematic-integrative	 learning,	 character	 development	 programs,	 and	 a	
religious	and	conducive	school	environment.	Evaluation	 is	conducted	holistically	 through	
observation,	self-assessment,	and	the	active	involvement	of	both	parents	and	teachers.	

The	 implementation	 of	 the	 SIT	 curriculum	 has	 proven	 to	 contribute	 to	 the	
development	 of	 students’	 Islamic	 character,	 particularly	 in	 the	 five	 core	 values	 of	 shidiq,	
amanah,	 tabligh,	 fathanah,	 and	 istiqamah.	 These	 character	 traits	 are	 cultivated	 through	
formal	 learning	 processes,	 non-formal	 activities,	 as	 well	 as	 teacher	 exemplification	 and	
school	culture.	Despite	several	challenges,	such	as	variations	in	students’	backgrounds	and	
time	 constraints,	 the	 school	 has	 demonstrated	 the	 capacity	 to	 adapt	 and	 implement	
relevant	innovations.	This	implementation	serves	as	an	effective	model	of	Islamic	character	
education	 at	 SMAIT	 Al	 Uswah	 Tuban.	 The	 findings	 not	 only	 reinforce	 theoretical	
perspectives	on	 Islamic	Education	and	character	 formation,	particularly	 in	 the	 context	of	
tripartite	 curriculum	 integration,	 but	 also	 provide	 practical	 contributions	 regarding	
curriculum	 implementation	 models	 in	 pesantren-based	 schools	 for	 the	 development	 of	
integrated	Islamic	curricula	in	similar	educational	institutions.	

This	study	also	offers	novelty	by	simultaneously	examining	the	integration	of	three	
curricula,	 thereby	 complementing	 previous	 studies	 that	 typically	 focus	 on	 one	 or	 two	
curricula.	 The	 documentation	 of	 planning,	 implementation,	 and	 holistic	 evaluation	
processes	 at	 SMAIT	 Al	 Uswah	 Tuban	 provides	 a	 concrete	 contribution	 for	 integrated	
curriculum	development.	However,	several	 limitations	should	be	acknowledged.	First,	the	
study	 was	 conducted	 in	 a	 single	 institution,	 limiting	 the	 generalizability	 of	 the	 findings	
across	 all	 integrated	 Islamic	 schools.	 Second,	 the	 diversity	 of	 students’	 backgrounds,	
including	 socio-economic	 factors	 and	 levels	 of	 religiosity,	 was	 not	 analyzed	 in	 depth,	
although	these	variables	may	influence	curriculum	adaptation.	Third,	the	limited	research	
duration	 restricts	 the	 ability	 to	 observe	 the	 long-term	 impact	 of	 curriculum	
implementation	 on	 students’	 character	 development.	 Finally,	 the	 qualitative	 and	
descriptive	 nature	 of	 the	 study	 results	 in	 context-specific	 findings;	 therefore,	 further	
research	 employing	 quantitative	 or	 comparative	 approaches	 is	 needed	 to	 strengthen	 the	
validity	and	scalability	of	the	results.	
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Accordingly,	several	recommendations	are	proposed.	Educational	policymakers	and	
Islamic	 education	 stakeholders	 should	 strengthen	 policies	 that	 position	 integrated	
curriculum	 models	 as	 a	 reference	 framework	 for	 pesantren-based	 schools.	 This	 can	 be	
achieved	 through	 the	 development	 of	 curriculum	 integration	 guidelines,	 continuous	
teacher	 training,	 and	 the	 provision	 of	 instructional	 materials	 that	 support	 the	
internalization	of	Islamic	values	within	the	national	curriculum.	At	the	school	level,	efforts	
should	 focus	 on	 optimizing	 the	 habituation	 of	worship	 practices,	 religious	 activities,	 and	
consistent	parental	involvement,	accompanied	by	strengthening	teachers’	competencies	in	
thematic-integrative	 approaches	 to	 ensure	 the	 effective	 internalization	 of	 akhlaq	 al-
karimah	 among	 students.	 For	 future	 research,	 similar	 studies	 should	 involve	 multiple	
Integrated	 Islamic	 Schools	 across	 diverse	 regions	 and	 employ	 quantitative	 or	 mixed-
method	 approaches	 to	 more	 objectively	 measure	 the	 impact	 of	 the	 curriculum	 on	 both	
character	 development	 and	 academic	 achievement,	 while	 also	 examining	 strategies	 to	
address	challenges	such	as	student	diversity	and	time	constraints	in	a	more	comprehensive	
manner.	
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