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Abstract

The transformation of 21st-century learning encourages educational institutions, including Islamic
boarding schools, to develop learning approaches that are not only oriented toward material mastery
but also foster creativity, active student involvement, and student-centered learning. This study aims
to analyze teachers' learning approaches at the Daarul Ukhuwwah Putri 1 Islamic Boarding School from
the perspective of Yong Zhao's 21st-century learning theory. The research uses a qualitative approach
with a case study design. Data were obtained through in-depth interviews with teachers as the main
informants, non-participatory classroom observations of the learning process, and semi-structured
interviews with students as a form of triangulation. The analysis focused on the three dimensions of
Yong Zhao's theory, namely student engagement, creativity, and personalized learning. The results
showed that students' active involvement was fostered through quizzes, educational games, sharing
activities, and two-way communication during the learning process. Teachers' creativity is reflected in
their ability to integrate lecture methods with various interactive activities, making learning more
engaging without compromising the educational characteristics of Islamic boarding schools.
Meanwhile, personalized learning is achieved through re-explaining the material, providing
opportunities for questions, offering learning assistance, and forming study groups tailored to student
needs. This study concludes that the implementation of Yong Zhao's 21st-century learning theory in
the pesantren environment is better understood as a pedagogical adaptation rather than a
comprehensive learning change. These findings show that 21st-century learning values can be
contextually integrated with the characteristics of pesantren education through pedagogical
innovations that still maintain Islamic educational culture and values.
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INTRODUCTION doddo

Islamic boarding schools, as Islamic educational institutions, have a historical role in
transmitting religious knowledge and shaping students' character. However, in the era of
globalization and the information technology revolution, education is required to not only teach
religious content, but also develop critical thinking skills, creativity, digital literacy, and
competency collaboration, which are often referred to as 21st-century skills. For example, Yong
Zhao emphasized that a good education does not only prepare students to be obedient workers
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or technology users, but also to be creative and independent individuals who can innovate in a
rapidly changing world (Zhao, 2015). Meanwhile, in the context of Islamic boarding schools in
Indonesia, research suggests that 21st-century learning is a concept that integrates technology,
information, and globalization into the learning process to produce students who are adaptive,
creative, and communicative (Prawoto et al., 2024).

The transformation of 21st-century learning is not merely an effort to integrate
technology into the classroom, but requires a change in the educational paradigm that has
tended to be oriented towards standardization, uniformity of learning outcomes, and academic
success measured through tests (Zhao, 2015). This paradigm is considered incapable of fostering
creativity, learning autonomy, and divergent thinking skills needed to address the complexity of
social, economic, and technological challenges in the 21st century (Zhao, 2012). Therefore,
learning needs to provide a broader space for learners to recognize their potential, take initiative,
develop innovative solutions, and learn through authentic, contextual experiences (Fullan &
Langworthy, 2014). In this perspective, the success of education is no longer only determined by
mastery of material or academic achievements, but also by the ability of students to become
creative, adaptive, independent individuals, and be able to create value and contribute to society
(Zhao, 2015, 2012).

Based on this perspective, Yong Zhao's 21st-century learning theory is used as an
analytical framework in this study to interpret the teacher's learning approach at the Daarul
Ukhuwwah Putri 1 Islamic Boarding School. This research focuses on the analysis of the three
dimensions that are most relevant to the research objectives and appear the most during the
observation and interview process, namely creativity, active student engagement, and
personalized learning. These three dimensions are used as the basis for the process of
observation, interviews, and data interpretation to understand how the teacher's learning
approach is implemented in the context of pesantren education.

In the pesantren environment, especially women's pesantren, a number of important
issues have emerged that need to be considered in the implementation of 21st-century learning.
First, the integration of digital literacy and technology for students must be carried out without
ignoring religious values and pesantren traditions. For example, research on digital literacy in
pesantren shows that the use of internet, computer, and smartphone services can help the
learning process if balanced with a typical pesantren culture (Faizin et al., 2022). Second,
adapting traditional methods such as talaqqi, halagah, or sorogan into a format that encourages
critical thinking, collaboration, and the use of real projects is a challenge in itself. Related studies
show that project-based integrative learning strategies in Islamic boarding schools are able to
improve students' understanding of religious science as well as 21st-century skills (Yusuf & Ali,
2025).

Several empirical studies in Indonesia have examined the implementation of 21st-century
learning in the pesantren environment from various perspectives, such as curriculum adaptation,
technology use, digital literacy, and 21st-century competency development in students (Kabul et
al., 2023; Khoirunisa & Yulianti, 2024). The results of the study show that pesantren are beginning
to try to adapt to the demands of 21st-century education, even though learning practices are still
dominated by a teacher-centered approach. However, these studies generally still focus on the
level of learning implementation and have not provided an in-depth analysis of how teachers'
learning approaches are carried out when reviewed using the 21st-century learning theory
framework comprehensively. Thus, the characteristics of the teacher's learning approach in the
pesantren environment have not been widely understood from a theoretical perspective that is
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able to explain the relationship between pedagogical practices and 21st-century learning
principles. In addition, it is still unknown how the cultural characteristics of pesantren education
affect the way teachers adapt 21st-century learning principles in daily learning practices.

Based on these gaps, this study aims to analyze the learning approach of teachers at the
Daarul Ukhuwwah Putri 1 Islamic Boarding School through the three main dimensions of Yong
Zhao's 21st-century learning theory, namely student engagement, creativity, and personalized
learning. Through this perspective, this study not only identifies the characteristics of teachers'
learning approaches, but also interprets how these three dimensions are adapted in learning
practices in the pesantren environment. Thus, this research is expected to enrich the study of
teacher learning approaches in Islamic boarding schools as well as provide an understanding of
how 21st-century learning theory can be applied contextually in Islamic education.

METHOD | z¢we

This study uses a qualitative approach with a case study design to analyze the teacher's
learning approach at the Daarul Ukhuwwah Putri 1 Islamic Boarding School based on the
perspective of Yong Zhao's 21st-century learning theory. The main informant of the study was a
teacher of Figh subjects who was chosen purposively because they applied a learning approach
that combined lecture methods with educational games, quizzes, and discussions. The supporting
informants were several students of classes VIIA and VIIB who participated in the teacher's
learning. Data were collected through in-depth interviews with teachers, non-participatory
observations of the learning process in the classroom, and semi-structured interviews with
students. Interviews with teachers aimed to explore pedagogical rationality, learning strategies,
and their views on the implementation of 21st-century learning, while interviews with students
were conducted as a triangulation of data from observations and teacher interviews.

Observations were made after the initial interview with the teacher to observe the
implementation of the learning approach in practice in the classroom. The observation focused
on the three dimensions of Yong Zhao's 21st-century learning theory that are most relevant to
the research objectives, namely student engagement, creativity, and personalized learning. Data
is analyzed through data reduction, data presentation, and conclusion drawing based on an
interactive analysis model (Huberman et al., 2014). The validity of the data is maintained through
source triangulation and triangulation techniques by comparing the results of teacher interviews,
student interviews, and class observations.

RESULT | a3

The teachers who were the subjects of the research were chosen purposively because they
had a different learning approach compared to other teachers at the Daarul Ukhuwwah Putri 1
Islamic Boarding School. Based on the initial observations of the researcher as a colleague, the
teacher combined the lecture method commonly used in the pesantren environment with
various interactive activities such as quizzes, educational games, discussions, and experiential
sharing sessions. These characteristics make this teacher relevant to be analyzed using Yong
Zhao's 21st-century learning perspective.

Student Engagement in Teacher Learning Approaches

The results of the study show that student engagement is one of the main characteristics
of the teacher's learning approach at the Daarul Ukhuwwah Putri 1 Islamic Boarding School.
Based on the results of the initial interview with the teacher, learning is designed not only to

A0 yLaaHa

Abjadia : International Journal of Education, 11 (3): 1101-1111 (2026) | 1103



Analysis of Teachers' Learning Approaches at Daarul Ukhuwwah Putri 1 Islamic Boarding School in The Perspective of Yong
Zhao's 215t Century Learning Theory

convey Figh material, but also to keep students' attention focused during the learning process.
To achieve this goal, teachers combine several learning strategies such as giving quizzes at the
beginning of learning, educational games, sharing activities, questions and answers, and
discussions.

The results of the observation showed that the teacher opened the learning by reviewing
the previous material through a short quiz. During the learning process, teachers actively ask
guestions to students, provide opportunities to answer, and give appreciation to students who
are able to answer correctly. When there are students who start to lose focus or are sleepy, the
teacher gives a direct reprimand and re-engages students in learning activities so that the
classroom atmosphere remains active and conducive.

The findings were strengthened by the results of student interviews. Vella reveals:

"Ustadzah gives quizzes before starting the new material lesson, then the Ustadzah is
enthusiastic in teaching so that we are also excited."

The statement shows that the use of quizzes at the beginning of learning not only helps
students recall previous material, but also increases their motivation to follow the learning.

The same thing was also conveyed by Adzra, who explained:
"Hold quizzes, sharing sessions, and do assignments while listening to songs."

The findings show that the variety of learning activities keeps students actively engaged
during the learning process.

In addition, Fathina assesses that:

"Studying with Ustadzah Sinta is the only teacher who teaches seriously but is still fun and
easy to understand."

Overall, the results of observations and interviews show that students' active involvement
is built through a combination of quizzes, educational games, sharing, two-way communication,
and classroom management that are able to maintain students' attention and enthusiasm during
the learning process.

Creativity in Teacher Learning Approaches

The results of the study show that teachers not only use the lecture method as the main
approach in learning Figh, but also combine it with various creative activities to create a more
interesting learning atmosphere. Based on the results of the initial interview, the teacher used
educational games, quizzes, sharing activities, and summarizing methods as a strategy so that
students do not easily feel bored or sleepy during learning.

The results of the observation show that educational games are used as part of the
learning process, not just as an interlude activity. Teachers insert games at certain times to liven
up the classroom atmosphere while strengthening students' understanding of the material that
has been learned. In addition, teachers also associate new material with previous material
through quizzes and triggering questions so that the learning process takes place more
dynamically.

The findings were strengthened by the results of student interviews. Adzra explained that
teachers deliver material in a variety of ways.
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"Explain with interspersed sharing, explain with an exciting summarizing method, and
explain with interspersed games."

The statement shows that the variety of learning strategies teachers use helps students
understand the material without compromising the fun learning atmosphere.

The same thing was also expressed by Fathina.

"Usually Ustadzah Sinta teaches how to teach it by playing, but there are times when it is
serious too."

According to students, the combination of play activities and material delivery makes
learning still fun, but learning goals are still achieved.

Overall, the results of observations and interviews show that teachers' creativity is
reflected in their ability to combine traditional learning methods with various interactive
activities so that learning becomes more varied, interesting, and in accordance with the
characteristics of students in the pesantren environment.

Personalized Learning and Student Support

The results of the study show that teachers try to adapt the learning process to the needs
and abilities of students during learning activities. Although all students receive the same
material, teachers pay special attention to students who have difficulty understanding the
material by re-explaining it using simpler language and making sure students really understand
the material before continuing learning.

The observation results showed that when there were students who were not able to
answer questions or lost focus during learning, the teacher did not immediately continue with
the next material. Instead, the teacher again explains the material that has not been understood,
provides follow-up questions, and invites students to dialogue until they are able to give the
correct answer. The teacher also provides an opportunity for all students to ask questions if they
still have difficulty understanding the material.

The findings were strengthened by the results of student interviews. Vella explained that
when there are students who do not understand the material, the teacher will ask who does not
understand and then explain the material again until the students understand the lesson. In
addition, if there is a student who is sleepy, the teacher will wake the student up and make sure
that the student has really understood the material being studied.

Similar findings were also conveyed by Adzra who stated that teachers do not get angry
easily when students do not understand the material, but re-explain the material and repeat it
at the next meeting through muraja‘ah activities. According to him, teachers also treat students
patiently and adjust explanations to each student's ability.

Meanwhile, Fathina revealed that teachers re-explain the material to students who do
not understand the lesson and form a study group consisting of students with diverse abilities so
that they can help each other during the learning process.

Overall, the results of observations and interviews show that teachers provide learning
support through re-explanations, giving opportunities to ask questions, grouping students in a
heterogeneous manner, and paying attention to the learning needs of each student so that the
learning process takes place more inclusively and supports student understanding.

DISCUSSION d&8Lw
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Student Engagement in the Perspective of 21st Century Learning Theory: Yong Zhao

The findings of the study show that active student involvement is built through the use of
quizzes at the beginning of learning, educational games, sharing activities, questions and
answers, and two-way communication between teachers and students. These strategies not only
increase students' attention during the learning process but also build motivation to learn and
create a more interactive classroom atmosphere. These findings show that student engagement
is not only determined by the material studied but also by the teacher's ability to design learning
experiences that are able to encourage students' active participation.

The findings are in line with the 21st-century learning paradigm put forward by Yong
Zhao. Zhao (2015) explains that learning is no longer oriented towards knowledge transfer and
standardization of learning outcomes, but must be able to create a learning environment that
encourages active engagement, creativity, and intrinsic motivation of learners. Students need to
be positioned as learning subjects who actively build their knowledge through meaningful
learning experiences so that teachers not only play the role of conveyors of information, but also
as facilitators of the learning process (Zhao, 2012).

The findings are supported by various studies in Indonesia that show that students' active
involvement is greatly influenced by the learning strategies implemented by teachers. Rahmi dan
Saefudin (2024) explained that active learning in Islamic education is able to increase student
participation through more intensive interaction between teachers and students. Research by
Prawoto et al. (2024) also shows that the transformation of 21st-century learning in Islamic
boarding schools is more effective through learning strategy innovation than through the use of
digital technology alone. In addition, the research by Fauzan et al. (2022) shows that the creativity
of Islamic Religious Education teachers in choosing learning methods has an effect on increasing
the activeness, motivation, and involvement of students during the learning process. Similar
findings were also reported by Hajroh dan Subhi (2025), who state that the application of game-
based learning in Islamic Religious Education learning is able to increase enthusiasm, interaction,
and active participation of students in participating in learning.

The results of this study show that the use of quizzes, educational games, sharing, and
two-way communication is an effective strategy in building student engagement in the pesantren
environment. The findings expand on the results of the study (Kabul et al., 2023), which explains
that the implementation of 21st-century learning in Islamic boarding schools still faces challenges
in implementing student-centered learning. However, the results of this study show that active
student involvement can still be realized without leaving the learning characteristics of the
pesantren. Teachers continue to use the lecture method as the main method, but integrate it
with interactive activities so that students participate more actively during the learning process.

Based on these findings, it can be understood that the active involvement of students in
the pesantren environment does not depend on the use of technology or changes in the
curriculum as a whole, but is more determined by the teacher's ability to manage learning
creatively, communicatively, and participatively. Thus, the implementation of 21st century
learning in Yong Zhao's perspective can be realized through the innovation of learning strategies
that maintain the characteristics of pesantren education and Islamic educational values.

Although Yong Zhao's theory emphasizes the importance of active involvement of
learners as a key characteristic of 21st-century learning, its application in the context of
pesantren needs to be understood contextually. The involvement of students in Islamic boarding
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schools is not always realized through full freedom in determining learning activities, as
developed in the Western education system. On the contrary, the active participation of students
is built in the framework of manners to teachers (ta'zim), discipline, and responsibility for the
learning process. In this study, student engagement continues to develop through quizzes,
educational games, discussions, and two-way communication without eliminating the central
role of the teacher as a learning guide. The findings show that the principle of student
engagement in Zhao's theory can be adapted into the culture of pesantren education through
pedagogical innovations that maintain Islamic educational values.

Creativity in the Perspective of 21st Century Learning Theory: Yong Zhao

The findings of the study show that teachers' creativity is reflected in their ability to
combine lecture methods that are characteristic of learning in pesantren with various interactive
activities, such as quizzes, educational games, experience sharing, summarizing activities, and
discussions. These activities are not only used to create a more enjoyable learning atmosphere,
but also aim to reduce students' boredom and help them understand Figh material more
effectively. Thus, the creativity of teachers in this study is not identified from the use of digital
technology, but from the ability of teachers to develop varied learning strategies according to
the characteristics of students and the learning context in the pesantren.

The findings are in line with Yong Zhao's theory that places creativity as one of the main
goals of 21st-century education. Zhao explained that education systems that are too
standardized-oriented tend to limit the development of creativity because students are only
directed to achieve uniform answers (Zhao, 2015). On the other hand, 21st-century learning
needs to provide opportunities for students to explore ideas, try different alternative problem-
solving solutions, and develop their unique potential (Zhao, 2012).

In the context of Islamic education, teachers' creativity is understood as the ability to
develop innovative learning strategies, methods, and media so that they are able to create a
more interesting, active, and meaningful learning experience for students (Fauzan et al., 2022).
This approach is reinforced by research by Hajroh dan Subhi (2025), which shows that the
application of game-based learning in Islamic Religious Education subjects is able to increase
students' creativity, motivation, and active participation during the learning process. Thus,
creativity in learning is not only related to the use of varied media but also to the ability of
teachers to design learning experiences that encourage active involvement of students.

The findings of this study show that the use of quizzes, educational games, sharing, and
discussion is not just a variation of teaching methods, but a form of pedagogical innovation that
is able to improve the quality of students' learning experience. The findings are in line with
research by Nabilah et al. (2025), which explains that the application of gamification in Islamic
Religious Education learning is able to increase the enthusiasm, active participation, and creative
mindset of students because the learning process takes place more interactively and is more fun.
Research results Hajroh dan Subhi, 2025) also show that the integration of educational games in
PAIl learning provides opportunities for students to develop creativity through challenging
activities while strengthening the understanding of learning materials. Similar findings were also
reported by Yolanda et al. ( 2024), who found that the use of educational games in Nahwu
learning in Islamic boarding schools was able to increase learning motivation, student
involvement, and create a more active classroom atmosphere.

The findings of this study also show that creativity in learning in pesantren is not always
synonymous with radical changes in methods or the use of digital technology. In Yong Zhao's
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perspective, creativity is seen as the ability of learners to generate new ideas through an open
learning environment. However, in the context of Islamic boarding schools, creativity actually
develops through the process of adapting to learning methods that have become traditional.
Teachers do not abandon the lecture method, but develop it through educational games, quizzes,
sharing activities, and discussions so that learning becomes more interesting without eliminating
the educational characteristics of the Islamic boarding school. Thus, the results of this study
indicate that creativity in 21st-century learning can be realized through pedagogical innovations
that are contextual, not through a total replacement of the learning traditions that have
developed in Islamic boarding schools.

Personalized Learning and Student Support

The findings of the study show that teachers seek to provide learning support to students
through various strategies, such as reexplaining misunderstood material, giving students the
opportunity to ask questions, ensuring student understanding before moving on to the next
material, and forming study groups that allow students to help each other. Even though all
students learn the same material, teachers try to adapt the way the material is delivered to the
needs of students so that the learning process takes place more inclusively and supports the
learning success of each student.

These findings are in line with the concept of personalized learning that places students
at the center of the learning process. Surur et al. (2024) Explain that personalized learning is an
approach that allows teachers to adjust learning strategies based on the needs, characteristics,
and development of students so that the learning process becomes more meaningful and able
to increase student involvement in learning. Furthermore, the implementation of learning that
is responsive to the learning needs of students can also be realized through differentiated
learning, namely by adjusting the learning process, methods, and forms of assistance according
to the learning readiness of students. This approach is considered to be able to increase active
participation and students' understanding of learning materials (Antarikza et al., 2025).

The results of this study show that the personalization of learning at the Daarul
Ukhuwwah Putri 1 Islamic Boarding School has not been realized through the provision of
different materials to each student, but through the forms of student support provided by the
teacher during the learning process. Teachers provide re-explanations to students who do not
understand the material, provide opportunities to ask questions, form study groups, and provide
assistance to students who have learning difficulties. These findings show that personalization of
learning in pesantren emphasizes adjusting teaching strategies more than curriculum
differentiation. These results are in line with research by Antariksha et al. (2025), which shows
that Figh learning in pesantren can apply the principle of differentiation through grouping based
on ability, variety of learning methods, and individual assistance without eliminating the
characteristics of pesantren learning. Research by Rokhmah et al. (2024) also shows that
differentiated learning in pesantren-based schools contributes to the creation of a more
conducive learning environment because teachers are able to respond to the diversity of
students' abilities more effectively.

In the context of Islamic education, the results of this study expand the findings of Kabul
et al. (2023), which state that the implementation of 21st-century learning in Islamic boarding
schools is still dominated by classical approaches, so that learning differentiation has not been
widely applied. These findings also support research by Prawoto et al. (2024), which explains that
the transformation of learning in Islamic boarding schools is more directed at strengthening
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teachers' pedagogical competence than changing the curriculum as a whole. In addition, Rahmi
dan Saefudin (2024) emphasize that active learning in Islamic education requires teachers to be
more responsive to the needs of students through intensive interaction, mentoring, and
communication during the learning process. Thus, the form of learning support found in this
study shows that the principle of personalized learning can be implemented gradually through
strengthening teachers' pedagogical competence without eliminating the collective
characteristics that characterize pesantren education.

Based on the overall findings, it can be understood that the implementation of
personalized learning in the pesantren environment is more appropriately interpreted as
adaptive pedagogical support rather than full individualization of learning. Teachers do not
differentiate learning materials for each student, but make adjustments through mentoring
strategies, re-explanations, giving opportunities to ask questions, and forming study groups
according to the needs of students. These findings show that the concept of personalized learning
can be adapted contextually in pesantren education through strengthening teachers' pedagogical
competence so that 21st-century learning principles can still be applied without eliminating the
characteristics of Islamic education.

The concept of personalized learning developed by Yong Zhao basically places students
as individuals who have different needs, interests, and potentials, so that the learning process
needs to provide space for differentiation of learning experiences. However, the application of
this concept in the pesantren environment requires adjustments to the characteristics of Islamic
education culture that emphasizes togetherness, discipline, and collective learning through
intensive interaction between teachers and students. Therefore, the personalization of learning
in this study is not realized through providing different materials to each student, but through
individual teacher attention, re-explanations for students who experience difficulties, the
formation of heterogeneous study groups, and mentoring during the learning process. These
findings show that Zhao's theory does not contradict the pesantren education system, but
requires reinterpretation in accordance with Islamic pedagogical values so that the
implementation of 21st-century learning can run without eliminating the distinctive identity of
the pesantren.

CONCLUSSION da3ls-

This study shows that the teacher's learning approach at the Daarul Ukhuwwah Putri 1
Islamic Boarding School contains a number of characteristics of 21st-century learning in Yong
Zhao's perspective, especially in the aspects of student engagement, teacher creativity, and
personalized learning. Students' active involvement is built through the use of quizzes,
educational games, sharing activities, and two-way communication during the learning process.
The creativity of teachers is reflected in their ability to adapt the lecture method that is
characteristic of Islamic boarding school learning with various interactive activities so that
learning becomes more interesting without losing the substance of Figh material. Meanwhile,
personalized learning is realized through learning assistance, providing opportunities for
guestions, re-explaining the material, and teachers’ attention to students’ learning needs.

The findings of this study show that the implementation of Yong Zhao's 21st century
learning theory in the context of pesantren cannot be understood as a process of replacing the
learning traditions that have developed, but as a pedagogical adaptation process that takes into
account the social, cultural, and educational characteristics of Islamic education. Thus, 21st-

A0 yLaaHa

Abjadia : International Journal of Education, 11 (3): 1101-1111 (2026) | 1109



Analysis of Teachers' Learning Approaches at Daarul Ukhuwwah Putri 1 Islamic Boarding School in The Perspective of Yong
Zhao's 215t Century Learning Theory

century learning in pesantren does not have to be synonymous with the use of technology or
comprehensive curriculum changes, but can be realized through innovation in learning strategies
that still maintain the identity of pesantren education.

Practically, the integration of the value of ta'zim for teachers with the demands of
creativity in the 21st century can be done through several operational steps. Teachers still
maintain the typical learning methods of Islamic boarding schools, such as lectures, halagah, or
book discussions, but are enriched with activities that encourage active student involvement,
such as reflective quizzes, educational games relevant to the material, group discussions,
presentation of learning outcomes, and the completion of simple case studies. In addition,
teachers can provide space for students to express opinions, ask questions, and reflect on
learning outcomes without reducing the values of manners, respect (ta'zim), and discipline that
are the main characteristics of pesantren education. Through this approach, students' creativity
and active participation can develop in harmony with Islamic educational values so that the
transformation of 21st-century learning takes place in a contextual and sustainable manner.
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