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Abstract:  
Teachers’ work motivation is a critical factor directly impacting their 
performance, job satisfaction, and a school's overall success. 
Furthermore, the integration of Seiri industrial culture, which 
emphasizes organization and efficiency, with teacher internship 
programs is a key strategy for vocational schools to prepare graduates 
with the practical competencies and professional work ethic needed 
by modern industries. This research was designed to analyze the 
influence of industrial culture, productive teacher internship 
programs, and learning communities on the work motivation of 
vocational high school (Sekolah Menengah Kejuruan, SMK) teachers 
across Kendal Regency, both partially and simultaneously. Employing 
a quantitative approach with an explanatory research design, the 
study encompassed all public and private vocational high schools in 
Kendal Regency, Central Java Province, totaling 29 institutions. The 
population of this research comprised 315 productive teachers. A 
sample of 176 teachers was determined through the application of the 
Slovin formula. Proportional sampling was the technique utilized for 
sample selection. Data collection was conducted via questionnaires. 
The data were analyzed using multiple linear regression analysis 
techniques. The findings of this research indicate that industrial 
culture, productive teacher internship programs, and learning 
communities exert a positive and significant influence on the work 
motivation of vocational high school teachers in Kendal Regency, both 
partially and simultaneously. This research significantly contributes 
to the fields of educational psychology and human resource 
management by providing a robust theoretical framework and 
empirical evidence on the factors influencing teacher work motivation 
in vocational education. 
 
Abstrak: 
Motivasi kerja guru merupakan faktor krusial yang secara langsung 
memengaruhi kinerja, kepuasan kerja, dan kesuksesan sekolah secara 
keseluruhan. Selain itu, integrasi budaya industri Seiri, yang 
menekankan pada keteraturan dan efisiensi, dengan program magang 
guru merupakan strategi utama bagi sekolah kejuruan untuk 
mempersiapkan lulusan dengan kompetensi praktis dan etos kerja 
profesional yang dibutuhkan oleh industri modern. Penelitian ini 
dirancang untuk menganalisis pengaruh budaya industri, program 
magang guru produktif, dan komunitas belajar terhadap motivasi kerja 
guru Sekolah Menengah Kejuruan (SMK) se Kabupaten Kendal, baik 
secara parsial maupun simultan. Penelitian ini menggunakan 
pendekatan kuantitatif dengan jenis penelitian eksplanatori. Lokasi 
penelitian mencakup seluruh SMK negeri dan swasta di Kabupaten 
Kendal, Provinsi Jawa Tengah, yang berjumlah 29 sekolah. Populasi 
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dalam penelitian ini terdiri dari 315 orang guru produktif. Sampel 
terdiri dari 176 guru, yang ditentukan melalui perhitungan rumus 
Slovin. Teknik pemilihan sampel yang diterapkan adalah proportional 
sampling. Pengumpulan data dilakukan melalui kuesioner. Analisis data 
menggunakan teknik analisis regresi linear berganda. Hasil penelitian 
menunjukkan bahwa budaya industri, program magang guru produktif, 
dan komunitas belajar memiliki pengaruh positif dan signifikan 
terhadap motivasi kerja guru SMK di Kabupaten Kendal, baik secara 
parsial maupun simultan. Penelitian ini memberikan kontribusi 
signifikan terhadap bidang psikologi pendidikan dan manajemen 
sumber daya manusia dengan menyajikan kerangka kerja teoritis yang 
kuat dan bukti empiris mengenai faktor-faktor yang memengaruhi 
motivasi kerja guru dalam pendidikan kejuruan. 

 

Please cite this article in APA style as: 
Waryanto, W., Maryanto, M., Egar, N. (2025). The Motivational Trifecta: Empirical Study of Industrial 
Culture, Internships, and Learning Community in Vocational Teacher Engagement. Ar-Rosikhun: 
Jurnal Manajemen Pendidikan Islam, 5(3), 324-345. 
 

INTRODUCTION 
Teachers’ work motivation is fundamental to educational quality, influencing 

instructional effectiveness and student outcomes. Within vocational education, 
where teachers prepare students for specific industries, motivation assumes 
heightened importance. These educators must remain current with industry 
practices and foster practical skills, requiring significant dedication. Understanding 
the factors that sustain or diminish their professional drive is crucial for ensuring 
the vitality of vocational training programs and the successful transition of students 
into the workforce. Therefore, identifying the determinants of work motivation 
among vocational teachers represents a critical area of inquiry for educational 
researchers and policymakers seeking to optimize this sector's performance. 

Work motivation, in an organizational context, is a critical determinant of 
success, as it directly fosters effective employee performance. The attainment of an 
organization's objectives is fundamentally contingent upon the productivity and 
effectiveness of its workforce (Vo et al, 2022). The necessity for employees to be 
fully engaged and motivated, rather than just physically present, is paramount for 
organizational success. Within organizational psychology, motivation remains a 
critical construct for elucidating individual behavior. Consequently, empirical 
research into the antecedents of work motivation can significantly advance 
theoretical knowledge concerning the conditions that maximize individual 
performance and well-being. 

Work motivation for a teacher encompasses the duties and responsibilities 
evident in their instructional activities, stemming from internal drives and the 
influences of the school environment. The profession of teaching is undertaken due 
to an inherent motivation to educate; a lack thereof would impede optimal 
performance outcomes. Motivation can originate from various sources, both 
intrinsic and extrinsic. Furthermore, professional educators must possess a high 
degree of work motivation. Teachers exhibiting strong work motivation 
demonstrate this through their attitudes and behaviors, characterized by a 
willingness to exert considerable effort, a proactive disposition, and the effective 
utilization of their abilities, intellect, and skills to achieve educational objectives 
(Collie, 2023). 

Preliminary research indicates that the work motivation of vocational high 
school teachers in Kendal Regency is currently relatively low. A considerable 
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number of teachers exhibit a lack of diligence in executing their core duties and 
responsibilities effectively, often citing various non-teaching administrative tasks 
and other obligations as impediments. The summary of the 2024 teacher 
performance appraisal (PKG) results is presented in Table 1.1 below. 

Table A.1. Recapitulation of Teachers’ Performance Assessment 

No Competence  Scores 
1 Pedagogical 22.0 
2 Personality 11.0 
3 Social 7.0 
4 Professional 6.0 
 Total 46.0 
 Conversion Average Scores 82.1% 

 

An examination of Table A.1 reveals that the overall teacher performance in 
vocational high schools within Kendal Regency is commendable, yielding a result of 
82.1%. However, this figure has not yet reached the 100% target for performance 
appraisal as stipulated by the Regulation of the Minister of Administrative and 
Bureaucratic Reform Number 16 of 2009. Furthermore, the seemingly low work 
motivation among vocational high school teachers in Kendal Regency is also evident 
in their timekeeping, with a significant number of teachers frequently arriving late 
to their scheduled classes. 

Based on the attendance records of both public and private vocational high 
school teachers, obtained from the Branch XIII Office of the Central Java Provincial 
Education Bureau in Kendal Regency, it was observed that during the first semester 
of the 2024/2025 academic year, the incidence of teachers arriving late to class 
amounted to 9 days (7.00%), absences due to illness totaled 30 days (20.00%), and 
absences due to approved leave reached 15 days (10.00%). Consequently, the 
overall teacher attendance rate was calculated to be 85.00%. 

One significant factor capable of influencing work motivation in vocational 
high schools (SMK) is industrial culture. The implementation of industrial culture 
within schools is currently underway. Industrial culture itself constitutes a set of 
behavioral patterns, habits, and values prevalent in the work environment of an 
industrial enterprise (Reekers & Stihl, 2021). Consequently, within industrial 
society, industrial culture is paramount for enhancing the quality of work performed 
by industrial personnel. Through the adoption of industrial culture, students can 
develop into proficient and valuable employees for the companies that hire them. 
Furthermore, the integration of an industrial work culture among students will 
foster the development of resilient soft skills (Juniarti, Maryanto & Egar, 2023). 

Industrial culture also plays a role in instilling the values and norms that 
govern how work is conducted. Generally, there are five types of industrial culture. 
These five types are commonly known as 5S, namely Seiri, Seiton, Seiso, Seiketsu, and 
Shitsuke (Gupta, 2022). The 5S methodology, originating in Japan, is a systematic 
approach to workplace organization and standardization. While seemingly focused 
on the physical environment, the implementation and consistent practice of 5S have 
a profound and positive impact on employee work motivation. This connection 
stems from several key factors, namely: (1) enhanced efficiency and reduced 
frustration [Gupta, 2022 and Lobo, 2023]; (2) improved safety and well-being 
[Gupta, 2022; Jean & Siregar, 2022; and Lobo, 2023]; (3) increased ownership and 
pride [Gupta, 2022; and Lobo, 2023]; (4) clearer communication and collaboration 
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[Jean & Siregar, 2022; and Lobo, 2023]; and (5) cultivating a culture of continuous 
improvement [Jean & Siregar, 2022 and Collie, 2023]. 

The 5S methodology, as one of industrial culture, is not just about physical 
organization; it's a powerful tool for shaping a positive and productive work 
environment that directly impacts employee work motivation. By reducing 
frustration, improving safety, fostering ownership, enhancing communication, and 
cultivating a culture of continuous improvement, 5S creates a workplace where 
employees feel more competent, valued, and ultimately, more motivated to excel. 

Another salient factor capable of fostering heightened teacher work 
motivation is the implementation of teachers’ internship programs. Educational 
institutions that institute structured teacher practicum opportunities empower 
educators to augment their professional competencies. This enhancement can yield 
substantial positive ramifications for both students and the school, notably 
including the cultivation of productive teacher work motivation. 

Teachers’ internships can be executed through diverse modalities (Rogayan 
& Reusia, 2021). Beyond assigning teachers to participate in direct immersion 
within pertinent industries, internship experiences can also be facilitated by inviting 
industry experts to conduct in-service training (Diklat) at the school and through 
peer-learning initiatives. This underscores that industrial internships represent an 
effective avenue for enhancing teachers' professional competence and work 
motivation. 

Internship programs offer a dynamic pathway for teachers to invigorate their 
practice and rekindle their passion for education in several key ways.  Firstly, they 
provide a fresh perspective by immersing educators in new learning environments, 
often exposing them to innovative teaching methodologies, diverse student 
populations, or different school cultures [Cai et al, 2022; Gomez, 2022]. This 
exposure can break down routine and challenge existing assumptions, fostering a 
sense of intellectual stimulation and encouraging teachers to re-evaluate their 
approaches. 

Secondly, internships often involve mentorship and collaboration with 
experienced professionals or experts in specific fields [Gomez, 2022; Sasmit & 
Riyanti, 2023]. This interaction provides invaluable opportunities for learning new 
skills, receiving constructive feedback, and expanding professional networks. The 
support and guidance received can boost a teacher's confidence and empower them 
to experiment with new strategies without the fear of failure [Cai et al, 2022; Gomez, 
2022; and Cabile, 2024]. 

Furthermore, many internship programs focus on professional development 
in areas that teachers are particularly interested in or where they feel a need to grow 
[Gomez, 2022; Sasmit & Riyanti, 2023; and Cabile, 2024]. This targeted learning can 
lead to a greater sense of competence and efficacy in the classroom, which in turn 
fuels motivation. The acquisition of new knowledge and skills can translate into 
more engaging lessons, improved student outcomes, and a renewed sense of 
purpose. 

Finally, the experience of an internship can lead to career advancement 
opportunities or new roles within the education system [Cai et al, 2022; Gomez, 
2022; Sasmit & Riyanti, 2023; and Cabile, 2024]. This potential for growth and 
recognition can be a significant motivator, encouraging teachers to strive for 
excellence and continuously seek ways to improve their practice. Ultimately, 
internship programs act as a catalyst for professional growth, providing teachers 
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with the stimulation, support, and opportunities they need to stay inspired and 
effective in their vital role. 

The following factor that contributes to increasing teacher work motivation 
is the learning community. Learning communities provide a promising structure for 
enhancing teacher knowledge and encouraging collaboration between schools 
(Evert & Stein, 2022). 

Teachers’ work motivation serves as the vital lifeblood that nourishes 
student growth and fuels school success. While intrinsic passion undoubtedly plays 
a role, the external environment significantly shapes and sustains this crucial drive. 
At its core, a learning community fosters a sense of belonging and shared purpose 
[Evert & Stein, 2022; Clark et al, 2023; and Krabonja et al, 2024]. Moreover, learning 
communities can create a supportive and trusting environment where teachers feel 
safe to take risks, experiment with innovative teaching methods, and even admit to 
challenges without fear of judgment [Botha & Nel, 2022; Liu et al, 2024]. This 
psychological safety is crucial for fostering a growth mindset and encouraging 
teachers to step outside their comfort zones (Chen et al, 2023).  

The inherent structure of a professional learning community promotes a 
culture of continuous improvement and reflective practice. Through regular 
discourse and constructive feedback mechanisms, teachers are empowered to 
critically evaluate their instructional approaches, identify areas for professional 
development, and experiment with alternative strategies. This process of inquiry 
and reflection cultivates a sense of ownership and agency regarding their 
professional trajectory, leading to heightened engagement and a more profound 
commitment to their professional responsibilities. 

By fostering a sense of belonging, providing opportunities for professional 
growth, encouraging reflective practice, and cultivating a supportive environment, 
learning communities act as powerful catalysts for igniting and sustaining teachers' 
passion and commitment. Consistent nurturing and a supportive ecosystem, so too 
does teachers' motivation thrive in the rich and collaborative environment of a 
vibrant learning community. 

This study investigates three potentially influential factors within the 
vocational school environment: industrial culture, teacher internships, and learning 
communities. Therefore, the problems discussed in the research paper will be: How 
do industrial culture, teacher internships, and learning communities partially and 
simultaneously influence the work motivation of vocational teachers? This final 
problem seeks to understand the combined effect of all three elements on teacher 
drive.. These elements collectively shape the context in which vocational teachers 
operate and potentially influence their drive. 

 
RESEARCH METHODS  

This study employed a quantitative approach utilizing an explanatory 
research design. Explanatory research constitutes a research modality oriented 
towards the elucidation of causal relationships between two or more variables 
(Sugiyono, 2023, p. 44). The present investigation endeavors to ascertain the 
influence of industrial culture, productive teacher internships, and learning 
communities on the work motivation of productive teachers within Vocational High 
Schools (SMK) throughout Kendal Regency. 

The present research employs a quantitative approach and utilizes 
descriptive analysis as its methodological framework. The objective of descriptive 
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research is to examine hypotheses or address inquiries about the extant status of 
the subjects under investigation. Furthermore, the quantitative methodology is 
applied to ascertain the influence of the variables under scrutiny (Tharaba & 
Wahyudin, 2024). 

The research design operationalized four key variables based on the 
theoretical underpinnings and prior studies discussed in the literature review. 
Industrial culture (X1), teacher internships (X2), and learning communities (X3) 
were designated as independent variables, hypothesized to influence the dependent 
variable, teacher work motivation (Y). Each variable was measured using specific 
dimensions and indicators derived from established literature, such as the 5S 
framework for industrial culture and intrinsic/extrinsic factors for motivation. The 
design facilitated the examination of the distinct impact of each independent 
variable, as well as their synergistic effect when considered together, on teacher 
work motivation. 

The target population for this investigation comprised all vocational 
teachers, specifically termed 'Productive Teachers', employed across the 29 public 
and private Vocational High Schools (SMK) within Kendal Regency, Central Java. 
Based on data obtained from the Cabang Dinas Pendidikan Wilayah XIII Jawa Tengah 
in Kendal for the year 2024, the total number of these specialized teachers was 315. 
The sample size was determined using the Slovin formula (Sugiyono, 2023, p. 82), a 
common method for calculating sample size from a finite population when the 
variance is unknown. With a total population (N) of 315 vocational teachers and 
employing a margin of error (e) set at 5% (0.05), which is a conventional tolerance 
level in educational and social science research, the calculation yielded a required 
sample size (n) of 176 teachers. This sample size was considered adequate to ensure 
the findings could be generalized to the entire population of vocational teachers in 
Kendal Regency with a 95% confidence level. 

A proportionate stratified random sampling technique was employed to 
select the 176 participants from the population of 315. Proportional sampling 
entails a method of sample selection from the constituent members of a population 
employing a randomized procedure that does not take into account pre-existing 
strata within the population (Sugiyono, 2023, p. 271). The population was first 
stratified based on the 29 individual Vocational High Schools. 

The data collecting method was done using questionnaire. A questionnaire 
comprises a structured compilation of questions posed by the researcher to elicit 
fundamental information pertaining to self-reported accounts, personal knowledge 
or beliefs of the subjects, or other information relevant to the research inquiry 
(Sugiyono, 2023, p. 94). The research utilized four distinct questionnaires to 
measure work motivation, industrial culture, the teacher internship program, and 
learning communities. A detailed description of each questionnaire is provided 
below. 

The questionnaire for measuring work motivation was based on Herzberg's 
theory and originally comprised 32 statements, assessing both intrinsic and 
extrinsic motivation. Following a validity test using Product Moment analysis, one 
item (item number 29) was deemed invalid. Consequently, the final questionnaire 
consisted of 31 valid items. The reliability of this instrument was confirmed through 
Cronbach's Alpha analysis, which yielded a coefficient of 0.928. As this value exceeds 
the minimum acceptable threshold of 0.700, as cited by Nunally in Sugiyono, the 
instrument was considered reliable. 

https://www.researchgate.net/post/Who-is-Slovin-and-where-and-how-did-the-Slovins-Formula-for-determining-the-sample-size-for-a-survey-research-originated
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To measure organizational culture, a questionnaire containing 30 statements 
was developed based on the 5S concept, which includes the dimensions of seiri, 
seiton, seiso, seiketsu, and shitsuke. A validity test using Product-Moment analysis 
showed that all items were valid, with p-values less than 0.05. The instrument's 
reliability was established with a Cronbach's Alpha coefficient of 0.933. Since this 
value is greater than the 0.700 criterion for reliability (Nunally in Sugiyono, 2023, p. 
132), the questionnaire was deemed reliable. 

The questionnaire for the teacher internship program consisted of 30 
statements, focusing on work attitudes, knowledge, and skills. Validity was 
confirmed for all items through Product-Moment analysis, with each item 
demonstrating a p-value less than 0.05. The instrument's reliability was assessed 
using Cronbach's Alpha, resulting in a coefficient of 0.914. This value surpassed the 
0.700 reliability criterion (Nunally in Sugiyono, 2023, p. 132), confirming the 
instrument's reliability. 

Finally, the learning community questionnaire comprised 36 statements 
covering the dimensions of educating, facilitating, motivating, and integrating. 
Validity for all items was established through Product Moment analysis, with each 
item having a p-value less than 0.05. The reliability test, using Cronbach's Alpha, 
produced a coefficient of 0.918. Given that this value exceeds the 0.700 reliability 
benchmark (Nunally in Sugiyono, 2023, p. 132), the instrument was declared 
reliable. 

The data were analyzed using Multiple Linear Regression to examine the 
influence of industrial culture (X1), productive teachers’ internships (X2), and 
learning communities (X3) on teacher work motivation (Y). This technique allowed 
for testing the individual hypotheses regarding the predictive power of each 
independent variable on the dependent variable, assessed through the significance 
of their respective regression coefficients (β) using t-tests (p < 0.05). The overall 
model's significance, addressing the combined influence hypothesis, was evaluated 
using the F-test (ANOVA) (Ghozali, 2023, p. 92). 

 
Figure A.2 Theoretical Frame-work of the Research 

 
 
 
 
 
RESULTS AND DISCUSSION  
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Results 

Descriptive Analysis 

The descriptive analysis results can be summarized in Table A.2 as follows: 

Table A.2 The Summary of Descriptive Analysis Results 
Variables Descriptor Statistics 

Work Motivation 
(Y) 

Mean 125.25 
Standard Deviation 10.72 
Minimum Score 90.0 
Maximum Score 155.0 

Industrial Culture 
(X1) 

Mean 126.32 
Standard Deviation 11.448 
Minimum Score 97.0 
Maximum Score 150.0 

Teachers’ 
Internship 

(X2) 

Mean 122.41 
Standard Deviation 10.009 
Minimum Score 98.0 
Maximum Score 150.0 

Learning 
Community 

(X3) 

Mean 129.36 
Standard Deviation 13.763 
Minimum Score 100.0 
Maximum Score 160.0 

 
Teacher Work Motivation (Y), the dependent variable measured by 32 items 

based on Herzberg's intrinsic and extrinsic factors, exhibited a mean score of 125.25 
(SD = 10.72). This result points towards a generally high level of work motivation 
among the sampled vocational teachers. The strong agreement, indicated by the low 
standard deviation, suggests that teachers feel motivated by both intrinsic aspects 
like achievement and recognition, and extrinsic factors such as working conditions 
and salary, reflecting satisfaction across Herzberg’s two factors. 

The variable Industrial Culture (X1), measured using 30 items reflecting the 
5S dimensions (Seiri, Seiton, Seiso, Seiketsu, Shitsuke), yielded a mean score of 
126.32 (SD = 11.448) across the 176 respondents. This relatively high mean score 
indicates that, on average, vocational teachers in Kendal Regency perceive the 
implementation of industrial culture principles within their school environments 
favorably. The moderate standard deviation suggests a reasonable degree of 
consensus among teachers, although some variation in perception exists across the 
different schools sampled. 

Teacher Internships (X2), assessed through 30 items covering work attitude, 
knowledge, and skills dimensions, showed a mean score of 122.41 (SD = 10.009). 
This suggests that vocational teachers generally hold a positive view regarding the 
contribution of internships to their professional development, although slightly less 
pronounced than their view on industrial culture. The score implies that internships 
are perceived as beneficial for enhancing practical competencies and understanding 
industry demands, aligning with the goals of vocational education preparation 
within the regency. 

Learning Communities (X3), measured via 36 items across dimensions of 
educating, facilitating, motivating, and integrating, the descriptive analysis revealed 
a mean score of 129.36 (SD = 13.763). This high mean indicates a strong positive 
perception among vocational teachers regarding the presence and effectiveness of 
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learning communities within their schools. The low standard deviation further 
suggests a high level of agreement among respondents, highlighting the perceived 
importance of collaborative professional environments for enhancing teaching 
practices in Kendal Regency. 

Hypothesis Tests 

Hypothesis testing in this study was conducted utilizing multiple linear 
regression analysis with three predictor variables. The general equation for multiple 
linear regression is as follows (Ghozali, 2023, p. 76): 

++++= 332211
ˆ XbXbXbaY  

Where:  
Y = Dependent Variable (Work Motivation of Productive Teachers)  
α = Intercept  
β1,β2,β3 = Regression Coefficients for each predictor variable X1 = Industrial 
Culture; X2 = Productive Teacher Internship; and X3 = Learning Community  
ϵ = Error term 
 
Based on the results of the analysis, the following statistical test outcomes 

were obtained: 

Table A.3 The Summary of Multiple Regression Analysis Tests 

Model  t  

Constant 23.777 3.496 0.001 
Industrial Culture 0.178 2.194 0.030 
Teachers’ Internship 0.433 5.890 0.000 
Learning Community 0.201 3.011 0.003 
R2 : 0.584 R: 0.764 

F : 80.498  

Sig. : 0.000  

 
Referring to the summary of the multiple linear regression analysis results as 

presented in Table A.3 above, the following model equation can be derived: 

++++= 321 201.0433.0178.0777.23ˆ XXXY  

The aforementioned model demonstrates that all generated regression 
coefficient values are positive. Consequently, it can be inferred that all predictor 
variables, namely Industrial Culture (X1), Teachers’ Internship (X2), and Learning 
Community (X3), exert a direct or positive influence on the dependent variable. 
Thus, an increase in the levels of these three variables corresponds to a concomitant 
increase in teachers' work motivation. Conversely, a decrease in these variables is 
associated with a reduction in work motivation. 

The analysis of the partial influence of the Industrial Culture (X1) on Work 
Motivation (Y) yielded a t-statistic value of 2.194 with a significance value () of 
0.030. Given that the obtained significance value (p<0.05), the null hypothesis (H0) 
is rejected, and the alternative hypothesis (Ha) is accepted. Therefore, it is concluded 
that there is a statistically significant and positive partial influence of Industrial 
Culture (X1) on Work Motivation (Y). 

The analysis concerning the partial effect of the Teachers’ Internship (X2) on 
Work Motivation (Y) revealed a t-statistic value of 5.890 with a significance value 
() of 0.000. Considering that the resulting significance value (<0.05), the null 
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hypothesis (H0) is rejected, and the alternative hypothesis (Ha) is accepted. 
Consequently, it can be concluded that there is a statistically significant and positive 
partial influence of Teachers’ Internship (X2) on Work Motivation (Y). 

The analysis of the partial influence of the Learning Community (X3) on Work 
Motivation (Y) yielded a t-statistic value of 3.011 with a significance value () of 
0.003. Given that the obtained significance value ( <0.05), the null hypothesis (H0) 
is rejected, and the alternative hypothesis (Ha) is accepted. Therefore, it is concluded 
that there is a statistically significant and positive partial influence of the Learning 
Community (X3) on Work Motivation (Y).   

The analysis concerning the simultaneous influence of Industrial Culture 
(X1), Teachers’ Internship (X2), and Learning Community (X3) on Work Motivation 
(Y) yielded an F-statistic value of 80.498 with a significance value () of 0.000. Given 
that the obtained significance value ( <0.05), the null hypothesis (H0) is rejected, 
and the alternative hypothesis (Ha) is accepted. Consequently, it is concluded that 
there is a statistically significant and positive simultaneous influence of Industrial 
Culture (X1), Teachers’ Internship (X2), and Learning Community (X3) on Work 
Motivation (Y). 

The magnitude of the simultaneous influence of Industrial Culture (X1), 
Teachers’ Internship (X2), and Learning Community (X3) on Work Motivation (Y) is 
determined by the coefficient of determination (R2), which was found to be 0.584. 
Consequently, the variables Industrial Culture (X1), Teachers’ Internship (X2), and 
Learning Community (X3) simultaneously account for 58.40% of the variability of 
Work Motivation (Y). The remaining 41.60% of the variance is attributable to other 
variables beyond the model. 

Variables’ Effective and Relative Importance 

The effective (EI) and relative importance (RI) of each variable to work 
motivation can be ascertained through the application of the following formulas: 

EI (X)% =  (X1) X r(X1) X 100% (Mizumoto, 2022) 

RI (X)% = 
( )

SquareR

XEI %
 (Mizumoto, 2022) 

Based on the employment of the EI formula mentioned above, the effective 
importance of each variable to work motivation can be summarized in the following 
table. 

Table A.4 The Summary of Variables’ Effective Importance to Work 
Motivation 

Variables 
Standardized 

 

Correlation 
Coeff (r) 

Effective 
Importance (EI) 

Industrial Culture 0.190 0.666 12.70% 
Teachers’ Internship 0.404 0.700 28.30% 
Learning Community 0.258 0.676 17.40% 

Total 58.40% 

 
Further, the relative importance of each variable to work motivation can be 

summarized in the following table. 

Table A.5  The Summary of Variables’ Relative Importance to Work 
Motivation 
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Variables 
Effective 

Importance (EI) 

Determination 
Coeff (R2) 

Relative 
Importance (RI) 

Industrial Culture 12.70% 
0.584 

21.75% 
Teachers’ Internship 28.30% 48.45% 
Learning Community 17.40% 29.80% 

Total 100.00% 

 

Assumption Tests 

The assumption testing conducted in this research comprised assessments 
for data normality, linearity, multicollinearity, and heteroscedasticity. The outcomes 
of these assumption tests are detailed as follows. 

The initial assumption tested was the normality of the data. The Kolmogorov-
Smirnov test, employed to assess data normality, yielded Kolmogorov-Smirnov (KS) 
coefficients for all variables with significance values () > 0.05. Based on these 
findings, it can be concluded that the data for all variables were drawn from 
populations with a normal distribution. The results of the data normality tests are 
summarized in Table A.6 below. 

 
Table A.6 The Summary of Normal Test 

Variables Asymp. Sig. (2-tailed) Remark 

Work Motivation 0.082 Normal 
Industrial Culture 0.060 Normal 
Teachers’ Internship 0.056 Normal 
Learning community 0.103 Normal 

 
The second assumption tested was the linearity of the data. The results of 

these tests indicated that all assumptions of linearity were met. This is evidenced by 
the significance values () exceeding 0.05 for all F-statistic values obtained. The 
results of the data linearity tests are further summarized in Table A.7 below. 

Table A.7 The Summary of Linearity Test Results 

Models F-stat Sig. Remark 

Industrial Culture – Work Motivation 1.130 0.295 Linear 
Teachers’ Internship – Work Motivation 0.877 0.877 Linear 
Learning community – Work Motivation 0.998 0.487 Linear 

 
The third assumption tested was multicollinearity. To ascertain 

multicollinearity, the Variance Inflation Factor (VIF) and Tolerance values were 
examined. The test results revealed that the VIF values for all independent variables 
were < 10, and the Tolerance values were > 0.1. This indicates that the independent 
variables employed in this study did not exhibit symptoms of multicollinearity, 
implying that all these variables can be considered mutually independent. The 
results of these tests are summarized in Table A.8 below. 

Table A.8 The Summary of Multicolinearity Test Results 

Variable 
Collinearity Statistics 

Remark 
Tolerance VIF 

Industrial Culture 0.322 3.103 Non-multicolinear 



ARROSIKHUN: Jurnal Manajemen Pendidikan Islam, Vol. 4 No. 3 (2025): 324-345   335 

Teachers’ Internship 0.514 1.945 Non-multicolinear 
Learning community 0.329 3.039 Non-multicolinear 

 
The final assumption tested was heteroscedasticity. This was assessed using 

the Glejser test. Based on the test results, the t-statistic values for all independent 
variables exhibited significance values > 0.05. Consequently, it can be concluded that 
heteroscedasticity did not occur in the regression model. The results of these tests 
are further summarized in the table below. 

Table A.9 The Summary of Heteroscedasticity Test Results 

Model t statistics Sig. Remark 

Constant 0.309 0.758 Non-heteroscedasticity 

Industrial Culture 0.927 0.355 Non-heteroscedasticity 

Teachers’ Internship 0.489 0.114 Non-heteroscedasticity 
Learning community 0.693 0.208 Non-heteroscedasticity 

 
Based on the results of the assumption tests presented in the preceding 

section, it can be established that the regression assumptions were met. 
Consequently, the resulting estimations satisfy the criteria for BLUE (Best, Linear, 
Unbiased, Estimator) (Ghozali, 2023, p. 82). This is indicated by the outcomes of the 
assumption tests, which demonstrated that: (1) the data were drawn from normally 
distributed populations; (2) the regression model exhibits a linear relationship in its 
parameters; (3) multicollinearity is absent; and (4) the independent variables 
display homoscedasticity. 

 
 

Discussion 

The Influence of Industrial Culture on Work Motivation 

The findings of this research indicate a positive and statistically significant 
influence of industrial culture on the work motivation of vocational high school 
(SMK) productive teachers throughout Kendal Regency. This is evidenced by a t-
statistic value of 2.194 with a significance level of p=0.030. Given that the 
significance value (p<0.05), the null hypothesis (H0) is rejected, and the alternative 
hypothesis (Ha) is accepted. Consequently, it can be concluded that there is a 
positive and significant effect of industrial culture on the work motivation of 
productive teachers in vocational high schools across Kendal Regency. The effective 
importance (EI) of the Industrial Culture variable to Work Motivation is 12.70%, 
while the relative importance (RI) is 21.75%. These research outcomes suggest that 
an improved industrial culture is associated with enhanced work motivation among 
productive teachers in vocational high schools within Kendal Regency. Conversely, 
a weaker industrial culture is likely to impede the realization of strong work 
motivation among this group of teachers. 

According to Bole (2021), the concept of industrial culture is defined as "a 
dynamic phenomenon where former and present industrial production is 
embedded in the physical environment, social structures, cognitive abilities, and 
institutions that can influence future development choices of (post)industrial 
communities." This concept implies that industrial culture encompasses aspects of 
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the physical environment, social structures, cognitive abilities, and institutions that 
collectively play a role in shaping the future development of industry. 

One prevalent model of industrial culture implemented in Indonesia is the 5S 
methodology (seiri, seiton, seiso, seiketsu, and shitsuke). Fundamentally, the 5S 
concept represents a process of attitudinal change accompanied by continuous 
training and application, leading to habitual practice. According to Osada (2004), the 
5S concept constitutes a process of transforming work attitudes through the 
implementation of sorting, organizing, cleaning, maintaining, and sustaining these 
practices in the workplace. Notably, its application is not confined solely to the 
manufacturing sector. The implementation of this concept has expanded beyond 
manufacturing and is increasingly being explored for its influence in educational 
settings, particularly concerning teacher work motivation. 

The 5S principles, namely, Seiri (Sort), Seiton (Set in Order), Seiso (Shine), 
Seiketsu (Standardize), and Shitsuke (Sustain), offer a robust framework that may 
exhibit a positive correlation with teachers' work motivation. This rationale posits 
that the systematic implementation of these principles within the educational 
environment has the potential to cultivate conditions conducive to enhanced 
motivation through several interconnected mechanisms. 

The positive direction of the relationship signifies that higher perceived 
implementation of industrial culture principles, specifically the 5S framework (Seiri, 
Seiton, Seiso, Seiketsu, Shitsuke), corresponds to higher levels of teacher work 
motivation. Teachers working in environments perceived as more organized, clean, 
standardized, and disciplined reported greater motivation. This suggests that the 
structured and efficient atmosphere fostered by industrial culture contributes 
positively to the teachers' drive and commitment towards their professional 
responsibilities within the vocational education setting of Kendal Regency. 

Interpreting this through Herzberg's Two-Factor Theory, industrial culture 
likely impacts both hygiene and motivator factors. Aspects like Seiri (sorting), Seiton 
(Set in Order), and Seiso (shining) improve the physical work environment, reducing 
potential dissatisfaction and thus acting as hygiene factors. Concurrently, Seiketsu 
(standardizing) and Shitsuke (sustaining discipline) can foster a sense of order, 
achievement, and responsibility, potentially enhancing intrinsic motivation by 
creating a more predictable and professional workplace conducive to effective 
teaching and accomplishment. 

The significance of industrial culture in the vocational context is particularly 
noteworthy. Vocational teachers are tasked with preparing students for specific 
industries where practices like 5S are often standard. A school environment that 
embodies these industrial principles can enhance teachers' sense of professional 
relevance and alignment with industry expectations. This congruence between the 
school's operational culture and the demands of the industries their students will 
enter likely strengthens teachers' feelings of competence and purpose, thereby 
boosting their intrinsic work motivation. 

In conclusion, the implementation of the 5S principles offers a structured 
approach to enhancing the physical and organizational aspects of the educational 
setting. By reducing waste, improving efficiency, fostering a positive environment, 
promoting consistency, and cultivating a culture of continuous improvement, the 5S 
framework can contribute to a more supportive and effective workplace for 
teachers, thereby positively correlating with and potentially enhancing their work 
motivation. 
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The research findings indicate a positive and statistically significant influence 
of work culture on teachers' work motivation. This outcome reinforces the 
theoretical assertion that the work culture within an organization can serve as a 
motivating factor for its members (Sabon et al, 2020). This discovery also aligns with 
the results of prior research, which has consistently demonstrated a positive and 
significant effect of work culture on work motivation [Collie, 2023; Miyono et al, 
2020; Gurunathan, 2021; Gupta, 2022; Jean & Siregar, 2022; Tiran, Bole & Kozina, 
2022; Rowaji, Nurkolis & Egar, 2023; Eriksen, Isaksen & Rypestøl, 2023: and 
Susanto, Juliejatiningsih & Maryanto, 2024]. 

The Influence of Teachers’ Internship on Work Motivation  

Further analysis employing multiple linear regression revealed a statistically 
significant positive relationship between Teacher Internships (X2) and Teacher 
Work Motivation (Y). The t-test for the internship variable yielded a t-statistic of 
5.890 with p-value of 0.000. Given that this significance value (p<0.05), the null 
hypothesis (H0) is rejected, and the alternative hypothesis (Ha) is accepted. 
Consequently, it can be concluded that there is a positive and significant effect of 
productive teacher internships on the work motivation of vocational high school 
teachers throughout Kendal Regency. The effective importance (EI) of the 
productive teacher internship variable to Work Motivation is 28.30%, while the 
relative importance (RI) is 48.45%. Based on these findings, it can be inferred that 
enhanced productive teacher internships are associated with higher levels of 
teacher work motivation, and conversely, diminished productive teacher internship 
opportunities are likely to impede the realization of strong work motivation among 
productive teachers in vocational high schools across Kendal Regency. This finding 
substantiates the hypothesis that practical, industry-related training significantly 
contributes to the professional drive of vocational educators within the Kendal 
Regency school system. 

According to Narayanan, internship programs are defined as "an ongoing 
placement of an enrolled student in an organization for some time, sometimes paid, 
sometimes without pay, with a faculty supervisor, a company supervisor, and some 
academic credit obtained associated with a degree" (Cai et al., 2022). Internships 
represent a learning process that integrates elements of learning by doing (Lobo, 
2023). 

Pinton (2024: 28) defines internship programs as training conducted within 
the work environment or relevant industries to enhance teachers' professional 
competencies. Rogayan & Reusia (2021) describe teacher internships as industry-
based training for vocational teachers, aimed at fostering greater professionalism 
and mastery of essential competencies within their respective fields. 

The aims and benefits of such internships are to equip interns with several 
key abilities. These abilities encompass: (1) the application of theoretical knowledge 
acquired in academic settings to real-world work environments, and the acquisition 
of new knowledge and experiences within these environments; (2) the cultivation 
of discipline, responsibility, and forward-thinking among prospective employees; 
(3) the enhancement of the capacity to apply existing knowledge and skills; (4) the 
improvement of communication and socialization skills within professional 
contexts; and (5) the development of a comprehensive understanding of the 
professional landscape that they will eventually enter (Rogayan & Reusia, 2021). 
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Based on these objectives, the indicators of teacher internships encompass three 
dimensions: teaching skills, professional knowledge, and work ethic (Lobo, 2023). 

The finding that the teachers' internship program exerts a positive and 
statistically significant influence on teacher work motivation aligns with the 
outcomes of prior research. The relevance of the present findings to several 
preceding studies can be elaborated as follows. 

Teacher internship programs, often a crucial component of pre-service 
teacher education, can significantly influence a teacher's work motivation in several 
interconnected ways. A well-structured internship provides invaluable practical 
experience, bridging the gap between theoretical knowledge and the realities of the 
classroom (Aparma, 2025). This hands-on exposure can foster a greater sense of 
preparedness and self-efficacy in novice teachers (Davis, 2024).  When interns feel 
competent and confident in their abilities to manage a classroom, engage students, 
and navigate the complexities of teaching, their intrinsic motivation to excel and 
persevere is likely to be higher. 

Furthermore, internships often offer opportunities for mentorship and 
guidance from experienced educators. This support system can be incredibly 
encouraging and validating for new teachers. Positive feedback, constructive 
criticism, and the sharing of effective strategies can build confidence and a sense of 
belonging to the teaching profession. Feeling supported and valued contributes 
significantly to job satisfaction and, consequently, to work motivation [Rogayan & 
Reusia, 2021; Sabon et al, 2020; Cai et al, 2022; Gomez, 2022; and Cabile, 2024].  

Conversely, a poorly designed or inadequately supported internship can have 
detrimental effects. If interns feel overwhelmed, unprepared, or lack sufficient 
guidance, their initial enthusiasm and motivation can wane. Negative experiences 
during this formative period might lead to feelings of anxiety, inadequacy, and a 
diminished desire to invest fully in their teaching careers [Gomez, 2022; Sasmit & 
Riyanti, 2023]. 

In essence, the teacher internship serves as an initial immersion into the 
professional culture and demands of teaching. A positive and enriching experience 
can lay a strong foundation for intrinsic motivation, fostering a sense of purpose, 
competence, and commitment [Rogayan & Reusia, 2021; Sabon et al, 2020; Cai et al, 
2022; Gomez, 2022; and Cabile, 2024]. Conversely, a negative experience can 
undermine these crucial elements, potentially leading to decreased motivation and 
even attrition from the profession. Therefore, the quality and structure of teacher 
internship programs play a vital role in shaping the long-term motivation and 
effectiveness of educators [Rogayan & Reusia, 2021; Cai, Zhu & Tian, 2022; and 
Gomez, 2022]. 

The Influence of Learning Community on Work Motivation  

The results of the analysis indicate a positive and statistically significant 
effect of learning communities on the work motivation of vocational teachers within 
Kendal Regency. This is evidenced by the t-statistic of 3.011 with a significance level 
of p=0.003. Given that this significance value is below the 0.05 threshold, the null 
hypothesis (H0) was rejected, and the alternative hypothesis (Ha) was accepted. 
Consequently, it can be concluded that there is a positive and significant influence 
of learning communities on the work motivation of vocational teachers in Kendal 
Regency. 
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The effective importance (EI) of the learning community variable to Work 
Motivation is 17.40%, while its relative importance (RI) is 29.80%. These findings 
suggest that an improvement in the quality and engagement of learning 
communities is associated with a corresponding increase in the work motivation of 
vocational teachers in Kendal Regency. Conversely, a lack of robust learning 
communities may lead to lower levels of work motivation among these educators. 

A learning community is a collective that fosters a spirit of collaborative 
learning, the sharing of best practices, and discussions aimed at resolving various 
pedagogical challenges and enhancing teacher professionalism among participants 
and proponents of the "guru penggerak" (teacher-leader) program (Jayanta et al, 
2020). Furthermore, a Learning Community comprises a group of teachers, 
education personnel, and other educators who share a common enthusiasm and 
concern for the transformation of learning through regular interaction within a 
framework where they actively participate (Rogayan & Reusia, 2021). 

Learning communities confer several benefits upon educators or teachers. 
These advantages include: (1) the enhancement of member competence; (2) the 
facilitation of interaction; (3) the education of community members; and (4) the 
integration of learning (Rogayan & Reusia, 2021). Additional benefits of learning 
communities are highlighted by Zhao & Kuh, who state that they “are designed to 
promote involvement in academics and social learning activities, both in and out of 
the classroom” (Evert & Stein, 2022). 

Stemming from the aforementioned objectives of learning communities, the 
measurement of these communities comprises four dimensions. These four 
dimensions encompass: (1) educating community members by gathering and 
disseminating information pertinent to questions and issues related to practice; (2) 
facilitating interaction and collaboration among community members to initiate and 
sustain ongoing learning; (3) encouraging members to enhance their individual 
competencies through mutual sharing and discussion; and (4) integrating the 
learning acquired through the community into daily professional practice (Ditjen 
Tendik, 2022). 

Applying Herzberg's Two-Factor Theory, learning communities likely 
enhance both motivator and hygiene factors. Collaboration and shared success can 
foster intrinsic motivation through increased feelings of achievement, recognition 
from peers, and professional growth opportunities. Simultaneously, supportive 
collegial relationships and shared problem-solving can improve the work 
environment and reduce feelings of isolation or lack of support, thereby acting as 
hygiene factors that prevent dissatisfaction. This dual impact underscores the 
comprehensive role of learning communities in shaping teacher work attitudes. 

Specifically within the vocational setting, learning communities provide 
crucial platforms for teachers to collaboratively update curricula, share industry 
insights gained from internships or experience, and develop innovative teaching 
strategies relevant to workforce demands [Botha & Nel, 2022; Chen et al, 2023; and 
Liu et al, 2024]. This collaborative synergy enhances teachers' sense of competence, 
professional identity, and collective efficacy. Engaging in shared pedagogical 
reflection and receiving peer support directly addresses challenges unique to 
vocational training, thereby strengthening intrinsic motivation derived from 
successful teaching and student preparation for industry roles [Botha & Nel, 2022; 
Evert & Stein, 2022; Clark et al, 2023; Chen et al, 2023; and Krabonja et al, 2024]. 
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The study confirms that vibrant learning communities are a significant 
positive determinant of vocational teacher work motivation in Kendal Regency. The 
findings strongly advocate for institutional policies and leadership practices that 
actively cultivate and sustain these collaborative professional environments [Evert 
& Stein, 2022; and Krabonja et al, 2024]. Investing in structures that promote peer 
interaction, shared learning, and mutual support appears to be a highly effective 
strategy for enhancing teacher engagement, job satisfaction, and overall motivation 
within the vocational education system, contributing positively to educational 
outcomes [Evert & Stein, 2022; Clarke, 2021; and and Krabonja et al, 2024]. 

 

The Influence of Industrial Culture, Teachers’ Internship, and Learning 
Community on Work Motivation  

The results of the multiple linear regression analysis indicate that the 
calculated F-statistic is 80.498, with a significance level of =0.000. Given that the 
significance value (<0.05), the null hypothesis (H0) is rejected, and the alternative 
hypothesis (Ha) is accepted. Consequently, it can be concluded that the hypothesis 
stating "there is a significant influence of industrial culture, productive teacher 
internship programs, and learning communities simultaneously on the work 
motivation of vocational high school productive teachers in Kendal Regency" is 
proved by the evidence. 

The magnitude of the simultaneous influence of these three independent 
variables on teacher work motivation is determined by the coefficient of 
determination (R2) yielded, which is 58.4%. Based on this finding, it can be stated 
that industrial culture, productive teacher internship programs, and learning 
communities simultaneously account for 58.4% of the variability of the work 
motivation of vocational high school productive teachers in Kendal Regency. The 
remaining 41.6% of the variance is attributable to other variables not included in 
this model. 

Several factors influence productive work motivation, including industrial 
culture, productive teacher internships, and learning communities. A positive 
industrial culture, characterized by values such as recognition and support, can 
enhance teacher motivation, thereby encouraging them to perform effectively. 
Conversely, a negative culture, marked by a lack of appreciation or excessive 
pressure, can diminish teacher motivation and productivity. By cultivating a positive 
industrial culture, schools can bolster the work motivation of productive teachers, 
which will ultimately have a favorable impact on overall school performance 
[Miyono et al, 2020; Gurunathan, 2021; Gupta, 2022; Jean & Siregar, 2022; Tiran, 
Bole & Kozina, 2022; Rowaji et al, 2023; Eriksen et al, 2023: and Susanto et al, 2024]. 

Furthermore, teacher internships exert an influence on productive work 
motivation. Through internship experiences, productive teachers can enhance their 
professionalism across various dimensions, including the augmentation of creativity 
in the presentation of learning materials and personal development. The teachers’ 
internship program serves as an initial immersion into the professional culture and 
demands of teaching. A positive and enriching experience can lay a strong 
foundation for intrinsic motivation, fostering a sense of purpose, competence, and 
commitment [Sabon et al, 2020; Cai et al, 2022; Gomez, 2022; and Cabile, 2024]. 
Conversely, a negative experience can undermine these crucial elements, potentially 
leading to decreased motivation and even attrition from the profession. Therefore, 
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the quality and structure of teacher internship programs play a vital role in shaping 
the long-term motivation and effectiveness of educators [Yustiana, 2020; Herawati, 

Susatya & Achsan, 2021; Cai, Zhu & Tian, 2022; and Gomez, 2022]. 
Finally, learning communities also exert an influence on the work motivation 

of productive teachers. Prior research findings indicate a positive correlation 
between participation in learning communities and the enhancement of teacher 
work motivation. Teachers who actively engage in learning communities tend to 
exhibit higher levels of motivation to pursue continuous learning and develop their 
competencies.  

Teachers who are motivated to learn tend to be more innovative in their 
teaching methodologies and more responsive to the needs of their students. This has 
a positive impact on student learning outcomes and enhances the overall quality of 
education (Botha & Nel, 2022; Chen et al, 2023; and Liu et al, 2024).  

This cooperative interaction serves to augment educators' perceived 
competence, professional self-concept, and collective effectiveness. Participation in 
shared pedagogical contemplation and the receipt of collegial support directly 
addresses challenges specific to vocational education, consequently reinforcing 
intrinsic motivation stemming from effective instruction and the preparation of 
students for roles within industry [Botha & Nel, 2022; Evert & Stein, 2022; Clark et 
al., 2023; Chen et al., 2023; and Krabonja et al., 2024]. 

The present research substantiates that dynamic learning communities 
constitute a salient positive predictor of vocational educators' work motivation 
within Kendal Regency. The findings robustly support the implementation of 
institutional policies and leadership approaches that proactively foster and 
maintain these collaborative professional milieus [Evert & Stein, 2022; Hamdan, 
2022; Usman & Radiana, 2024]. Strategic investment in frameworks that facilitate 
collegial interaction, shared pedagogical development, and reciprocal support 
emerges as a particularly efficacious approach for augmenting teacher engagement, 
job contentment, and overarching motivation within the vocational education 
sector, thereby yielding beneficial contributions to educational outcomes [Clarke, 
2021; and Krabonja et al., 2024]. 

CONCLUSION 

This quantitative study successfully investigated the impact of industrial 
culture, teacher internships, and learning communities on the work motivation of 
vocational teachers in Kendal Regency. The findings unequivocally demonstrate that 
each independent variable exerts a significant positive influence on teacher 
motivation. Descriptive analysis revealed generally high levels of perceived 
industrial culture implementation, positive views on internships, strong 
appreciation for learning communities, and notably high overall work motivation 
among the 176 sampled teachers. The explanatory design effectively isolated the 
predictive power of these crucial factors within the specific context of vocational 
education, confirming their relevance to fostering teacher drive. 

Delving deeper, the results highlight distinct contributions from each 
predictor. Industrial culture, particularly adherence to 5S principles, provides 
structure and professionalism, enhancing motivation. Teacher internships 
significantly boost motivation by improving practical skills, industry knowledge, 
and relevance, aligning with Herzberg's motivator factors like achievement and 
growth. Similarly, effective learning communities foster collaboration, peer support, 
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and shared problem-solving, impacting both intrinsic motivation (recognition, 
growth) and hygiene factors (supportive work environment). These elements 
collectively address the dual facets of Herzberg's theory, reducing dissatisfaction 
while actively promoting job satisfaction among vocational educators in this setting. 

The multiple regression analysis confirmed the substantial combined 
predictive power of industrial culture, teacher internships, and learning 
communities on vocational teacher work motivation. The significant overall model 
indicates a synergistic relationship, where strengths in one area likely amplify the 
positive effects of the others. This underscores the necessity for a holistic strategy 
by educational stakeholders in Kendal Regency. Cultivating robust industrial 
practices, facilitating high-quality internship experiences, and nurturing vibrant 
learning communities are crucial, interconnected approaches. Implementing these 
strategies comprehensively promises to significantly enhance teacher motivation, 
commitment, and ultimately, the quality of vocational education provided. 

The research focused on three key independent variables: industrial culture, 
teacher internships, and learning communities. While these are critical, other 
factors likely influence teacher work motivation, such as salary, school leadership, 
student behavior, and administrative support. Not including these variables means 
the study's model, while significant, doesn't capture the full complexity of teacher 
motivation. Based on such a limitation, it is recommended that future research 
should consider a more comprehensive model by including other potential 
predictors of teacher motivation, such as compensation, administrative support, 
professional development opportunities, and workload. This would provide a more 
holistic understanding of what drives vocational teachers. 

 
 

REFERENCES 

Aparma, M. G. (2025, January 21). Teacher Training: The Benefits & Role of 
Internships in 2025. Available at: https://pdi.ekyaschools.com/editors-
choice/teacher-training-internships/ 

Bole, D. (2021). ‘What is industrial culture anyway?’ Theoretical framing of the 
concept in economic geography. Geography Compass. 2021;e12595. DOI: 
https://doi.org/10.1111/gec3.12595 

Botha, C., and Nel C. (2022). Purposeful Collaboration through Professional Learning 
Communities: Teacher Educators’ Challenges. International Journal of 
Learning, Teaching and Educational Research Vol. 21, No. 6, pp. 210-225, June 
2022. DOI: https://doi.org/10.26803/ijlter.21.6.13  

Cabile, D. C. (2024). Implementation of Work Immersion in the New Normal: Basis 
for Students’ Quality Performance and Satisfaction. International Journal of 
Multidisciplinary: Applied Business and Education Research, 5(3), 925-938. 
DOI: https://doi.org/10.11594/ijmaber.05.03.16. 

Cai, Z., Zhu J., and Tian, S (2022). Preservice teachers’ teaching internship affects 
professional identity: Self-efficacy and learning engagement as mediators. 
Front. Psychol. 13:1070763. DOI:10.3389/fpsyg.2022.1070763 

Chen, L. Y., Zhou, W. W., Hsieh, W. Z., and Chou, R. J. (2023). Establishing a 
professional learning community for cultivating future design talents using a 
‘peer coaching’ mechanism. Heliyon, Volume 9, Issue 10, October 2023, 

https://pdi.ekyaschools.com/editors-choice/teacher-training-internships/
https://pdi.ekyaschools.com/editors-choice/teacher-training-internships/
https://doi.org/10.26803/ijlter.21.6.13
https://doi.org/10.11594/ijmaber.05.03.16
https://www.sciencedirect.com/journal/heliyon/vol/9/issue/10


ARROSIKHUN: Jurnal Manajemen Pendidikan Islam, Vol. 4 No. 3 (2025): 324-345   343 

e20906. DOI: https://doi.org/10.1016/j.heliyon.2023.e20906  

Clark, A. M., Zhan, M., Dellinger, J. T., and Semmingson, P. L. (2023). Innovating 
Teaching Practice Through Professional Learning Communities: Determining 
Knowledge Sharing and Program Value. Sage Open Journal, October-
December, 2023: 1-11. DOI: https://journals.sagepub.com/doi/full/ 
10.1177/21582440231200983  

Clarke, S. (2021) ‘Learning communities in education: a matter of diverse 
definitions, understandings, enactments, and contexts’ Journal of Professional 
Development in Education, 47:4, 557-559, DOI: 
https://doi.org/10.1080/19415257.2021.1946744. 

Collie, R. (2023). Teachers’ work motivation: Examining perceived leadership 
practices and salient outcomes. Teaching and Teacher Education, Volume 
135, December 2023, 104348. DOI: 
https://doi.org/10.1016/j.tate.2023.104348  

Davis, C. (2024, September 06). Why Hands-on Experience in Teacher Preparation 
is the Secret to Becoming a Confident Teacher. College of Education. Availble 
at: https://www.belmont.edu/stories/articles/ 2024/hands-on-experience-
in-teacher-preparation-for-confidence.html 

Eriksen, E. L., Isaksen, A., & Rypestøl, J. O. (2023): Exploring regional industrial 
culture. Changing industrial culture and human agency in a Norwegian 
region, European Planning Studies. DOI: 
https://doi.org/10.1080/09654313.2022.2162333  

Evert, K., & Stein, K.C. (2022). Teachers' networked learning communities: Does 
collective participation matter? Journal Teaching and Teacher Education: 
Leadership and Professional Development, 1, 2667-3207. DOI: 
https://doi.org/10.1016/j.tatelp.2022.1000 09  

Gani, A. N. (2020). Perilaku Organisasi. Cetakan I. Jakarta Timur: Penerbit Mirqat. 

Ghozali, I. 2023. Aplikasi Analisis Multivariate dengan Program SPSS. Semarang: 
Badan Penerbit UNDIP. 

Gomez, A. C. (2022). A Review of the Knowledge Base for the Communication Skills 
of Educational Administrators. International Journal of Multidisciplinary: 
Applied Business and Education Research. 3 (5), 748 – 757. doi: 
https://10.11594/ijmaber.03.05.03 

Gupta, K. (2022). A review on implementation of 5s for workplace management. 
Journal of applied research on industrial engineering, 9(3), 323-330. 

Hasibuan, M. S. P. (2023). Manajemen Sumber Daya Manusia Edisi Revisi. Jakarta: PT. 
Bumi Aksara. 

Herawati, Susatya & Achsan, (2021). Manajemen Magang Industri Guru Produktif 
Teknik Komputer Dan Jaringan Di SMK Negeri Kabupaten Cilacap. Jurnal 
Manajemen Pendidikan Vol. 16 (2) (2021): 128-135. 

Jayanta, L. I. N., Sudarma, I. K., & Wibawa, I. M. C. (2025). Penerapan Lesson Study 
for Learning Community untuk Meningkatkan Kualitas Implementasi 
Kurikulum Merdeka. International Journal of Community Service 
Learning, 9(1), 71–79. DOI: https://doi.org/10.23887/ijcsl.v9i1.85226  

https://doi.org/10.1016/j.heliyon.2023.e20906
https://journals.sagepub.com/doi/full/%2010.1177/21582440231200983
https://journals.sagepub.com/doi/full/%2010.1177/21582440231200983
https://doi.org/10.1080/19415257.2021.1946744
https://www.sciencedirect.com/journal/teaching-and-teacher-education
https://www.sciencedirect.com/journal/teaching-and-teacher-education/vol/135/suppl/C
https://www.sciencedirect.com/journal/teaching-and-teacher-education/vol/135/suppl/C
https://doi.org/10.1016/j.tate.2023.104348
https://www.belmont.edu/stories/articles/%202024/hands-on-experience-in-teacher-preparation-for-confidence.html
https://www.belmont.edu/stories/articles/%202024/hands-on-experience-in-teacher-preparation-for-confidence.html
https://doi.org/10.1080/09654313.2022.2162333
https://doi.org/10.1016/j.tatelp.2022.1000%2009
https://doi.org/10.23887/ijcsl.v9i1.85226


344                                                                               ARROSIKHUN: Jurnal Manajemen Pendidikan Islam, Vol. 4 No. 3 (2025): 324-345 

Jean, S., and Siregar, O. (2023). The Effect of Work Supervision and Implementation 
of 5S Work Attitudes on Employee Work Productivity. DOI: 
https://10.5220/0011566700003460, In Proceedings of the 4th 
International Conference on Social and Political Development (ICOSOP 2022) 
- Human Security and Agile Government, pages 312-320 

Juniarti, N., Maryanto, & Egar, N. (2023). Pengaruh Supervisi Akademik, Kompetensi 
Profesional Dan Budaya Kerja Terhadap Kinerja Guru Sekolah Dasar Negeri 
Di Kecamatan Banyumanik Kota Semarang. Jurnal Manajemen Pendidikan, 
12(2). 

Krabonja, M. V., Kustec, S., Skrbinjek, V., Abersek B., and Flogie, A. (2024). Innovative 
Professional Learning Communities and Sustainable Education Practices 
through Digital Transformation. Sustainability Vol. 16, Issue 14. Retrieved 
from: https://www.mdpi.com/2071-1050/16/14/6250   

Kuchekar, P. N., Pant, R., & Polampally, R. P. (2019). Implementation of 5S in 
manufactuirng industry: case study. International journal of innovative 
science and research technology, 4(5), 1254-1260. Retrieved from: 
https://ijisrt.com/wp-content/uploads/2019/07/IJISRT19MY614.pdf      

 Liu, J., Aziku, M., Qiang, F. Y., and Zhang, B. (2024). Leveraging professional learning 
communities in linking digital professional development and instructional 
integration: evidence from 16,072 STEM teachers. International Journal of 
STEM Education Volume 11, No: 56 (2024). Available at: 
https://stemeducationjournal.springeropen.com/articles/10.1186/s40594
-024-00513-3  

Lobo, J. (2023). An Inquiry on the Effectiveness of the Teaching Internship Program 
Based on Pre-Service Teachers’ Appraisal. Journal of Research, Policy & 
Practice of Teachers & Teacher Education, 13(1), 16-26. DOI: 
https://doi.org/10.37134/jrpptte.vol13.1.2.2023. 

Martirena, C. C. (2021, December 10). Fostering an Effective Professional Learning 
Community at Your School: A look at how school leaders can promote the 
establishment and success of a professional learning community for 
teachers. Retrieved from: http://www.ruralhealth.org.au/welch.htm 

Mizumoto, A. (2022). Analysis code. Datasets from “Calculating the relative 
importance of multiple regression predictor variables using dominance 
analysis and random forests” [Analysis code]. IRIS Database, University of 
York, UK. DOI: https://www.iris-
database.org/iris/app/home/detail?id=york:940279  

Pinton, S. M. (2024). Buku Ajar Profesi Keguruan Untuk Mahasiswa Pendidikan dan 
Keguruan. Mataram: Pustaka Madani. 

Rekers, J. V., & Stihl, L. (2021). One crisis, one region, two municipalities: The 
geography of institutions and change agency in regional development paths. 
Geoforum, 124, 89–98. DOI: 
https://doi.org/10.1016/j.geoforum.2021.05.012 

Rogayan, D. V. & Reusia, D. H. (2021). Teaching internship from the metaphorical 
lens of Filipino prospective teachers. International Journal of Evaluation and 
Research in Education (IJERE), Vol. 10, No. 3, September 2021, pp. 798~806. 

https://www.mdpi.com/2071-1050/16/14/6250
https://ijisrt.com/wp-content/uploads/2019/07/IJISRT19MY614.pdf
https://stemeducationjournal.springeropen.com/
https://stemeducationjournal.springeropen.com/
https://stemeducationjournal.springeropen.com/articles/10.1186/s40594-024-00513-3
https://stemeducationjournal.springeropen.com/articles/10.1186/s40594-024-00513-3
http://www.ruralhealth.org.au/welch.htm
https://www.iris-database.org/iris/app/home/detail?id=york:940279
https://www.iris-database.org/iris/app/home/detail?id=york:940279
https://doi.org/10.1016/j.geoforum.2021.05.012


ARROSIKHUN: Jurnal Manajemen Pendidikan Islam, Vol. 4 No. 3 (2025): 324-345   345 

Available at: https://files.eric.ed.gov/fulltext/EJ1313123.pdf   

Rook, M. M., Ozkan-Bekiroglu, S., Tietjen, P., Choi, K., and McDonald, S. P., (2020). 
‘Forming and Sustaining a Learning Community and Developing Implicit 
Collective Goals in an Open Future Learning Space.’ 
Journal of Learning Spaces Volume 9, Number 1, 2020. Available at: 
https://files.eric.ed.gov/fulltext/EJ1253896.pdf  

Rowaji, M., Nurkolis., & Egar, N. (2023). Pengaruh Gaya Kepemimpinan Kepala 
Sekolah Dan Budaya Kerja Terhadap Motivasi Kerja Guru Di Sekolah 
Menengah Kejuruan Negeri. Jurnal Manajemen Pendidikan (JMP). 12 (3), 360-
373. 

Sabon, S. S., Listiawati, N., and Relisa. 2020. “Model Magang Guru.” Pusat Penelitian 
Kebijakan, Kementrian Pendidikan Dan Kebudayaan, no. Magang guru: 1–8 

Sasmit, A., & Riyanti, N. (2023). Retraction Notice "The Challenges of Impementation 
of Developing A Tod Area in Thessaloni-ki, Greece",  International Journal of 
Multidisciplinary: Applied Business and Education Research 2023, Vol. 4, No. 8, 
2765-2774, DOI: https://dx.doi.org/10.11594/ijmaber.04.08.16 

Sugiyono. (2023). Metode Penelitian Kualitatif, Kuantitatif, R & D. Bandung: Alfabeta. 

Susanto, A., Juliejantiningsih, Y., & Maryanto, M. (2024). Pengaruh Kepemimpinan 
Kepala Sekolah, Budaya Sekolah dan Profesionalisme Guru terhadap Kinerja 
Guru SMA Negeri Kabupaten Rembang. Jurnal Inovasi Pembelajaran Di 
Sekolah, 5(2), 462-472. DOI: https://doi.org/10.51874/jips.v5i2.248 

Tharaba, M. F., & Wahyudin, A. (2024). Penelitian Manajemen Pendidikan Islam. UIN 
Maliki Pres. 

Usman & Radiana, (2024). Hubungan antara Komunitas Belajar dan Motivasi Belajar 
Guru terhadap Kinerja Guru. Jurnal Ilmiah Profesi Pendidikan. Vo. 9, No. 4.  

Vo, T. T. D., Tuliao, K. V.,  & Chen, C. W. (2022). Work Motivation: The Roles of 
Individual Needs and Social Conditions. Behavioral Sciences Vol. 12 (2), 
February 2022. DOI: https://doi.org/10.3390/bs12020049  

https://files.eric.ed.gov/fulltext/EJ1313123.pdf
https://files.eric.ed.gov/fulltext/EJ1253896.pdf
https://dx.doi.org/10.11594/ijmaber.04.08.16
https://doi.org/10.51874/jips.v5i2.248
https://doi.org/10.3390/bs12020049

