IJAZ ARABI: Journal of Arabic Learning

D O : 10.18860 /ijazarabi.v5i3.17518

ISSN(print): 2620-5912 | ISSN(online): 2620-5947
ejournal.uin-malang.ac.id/index.php/ijazarabi/index | 845

Academic Language Functions In Arabic Research Articles

Norhayuza Mohamad*!, Mohamad Nor Amin Samsun Baharun?,
Mohd Akashah Bin Mohamad Yusof®
L23Universiti Teknologi MARA (UiTM), Malaysia
norha571@uitm.edu.my*!, nor_amin@uitm.edu.my?, akashah@uitm.edu.my?

Abstract

A language is a communication tool that has many functions. In academic writing,
language performs certain functions, such as providing information, analyzing,
comparing, and categorizing. Quality academic writing should show proper educational
function through accurate and appropriate language. This study investigated academic
language functions in Arabic language research articles. This study is based on several
issues, such as the weaknesses of students and researchers in producing quality research
reports, the need to understand the diversity of the academic language function in Arabic,
as well as the lack of studies in the literary language based on the function of the
academic language in Arabic. This study uses the descriptive qualitative approach and
content analysis method. The analyzed content was sentenced that contained academic
language functions. Sentences containing academic language functions were taken from
30 research articles in the field of Arabic written by native Arabic speakers. The analysis
of language functions in the study was done using 12 academic language functions by
Chamot and O'Malley (1994) and Dutro and Muran (2003). The study results found that
writers use various academic functions to achieve the desired purpose. Various language
registers are used for the function to be presented. Similarly, the use of language
functions was also influenced by multiple aspects such as the research components
(problem statement, objectives, etc), factors of the type of study (quantitative and
qualitative), and others. For example, predicting and hypothesizing functions and
problem-solving functions are more likely to be used in quantitative studies. This differs
from qualitative studies that use other functions, such as informing and summarizing. In
conclusion, the writers were seen to be successful in conveying the function of academic
language in their writing by using appropriate vocabulary and sentences according to the
function they wanted to share.

Keywords: Academic Language Function; Language Register; Arabic Language;
Article; Research

INTRODUCTION

The study of language functions was pioneered by Halliday who has brought
changes to the study of language from formal and syntactic to the functional and
semantic orientation. Halliday's theory gives implications to how humans use language
to carry out certain functions. He perceived that language has a function and purpose in
human life and does not have rules merely for the purpose of communication. Halliday
introduced the theory of Systemic Functional Linguistics (SFL) around the 1960s and
he was greatly influenced by the thinking of his teacher, J. Firth (al-Murashi, 2016).
According to this theory, language is a system that is used to carry out certain functions.
There are seven language functions introduced by Halliday in 1973 in his writing,
"Explorations in the Functions of Language". It covers the functions of:
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1. Instrumental: function used to express desire (e.g. | want/ | need)

2. Regulatory: function to control listener behavior through instructions, persuasion etc.
(e.g. you have to finish the task by tomorrow)

3. Representational/Informative — function to request information and lead to
information exchange (e.g 'what's that?' and ‘what does that do?")

4. Interaction: to establish relationships, maintain social relationships (e.g. | love you
dad)

5. Personal: function to express opinions, feelings, identity etc. (e.g. that's good)

6. Heuristic: functions related to discovery and explanation for the purpose of learning
and obtaining information (e.g. questions)

7. Imaginative: function to express imagination or fantasy

Based on the above functions, Halliday perceived language as a social function
that allows humans to communicate and live as social entities. In 1985, Halliday
introduced the Systemic Functional grammar (SFG), which is said to be very different
from the traditional method introduced by previous grammar scholars (Sadighi & Bavali,
2008). If earlier grammar emphasized about grammatical formulas, the grammar
proposed by Halliday is different. He thinks grammar is a tool used to create meaning.
This is because language is a source for creating meaning and grammar is a tool used to
create meaning. SFG analyzes language with reference to the following three
metafunctions: interpersonal/ the relationship between the speaker and the listener,
ideational/ related knowledge about the discourse/idea to be analyzed, and textual/
related to how the language is written or spoken.

According to Halliday, a text can be analyzed based on four components, namely
context, semantics, grammar, lexical, and phonological. The context component is the
focus of the theoretical discussion of SFL because it is the main aspect that is an
important reference in seeing the meaning of the sentence (Matthiessen & Halliday,
1997). Context in this view refers to two aspects which are the cultural context and the
situational context. Cultural context is a system of values, beliefs, and norms that a
society adheres to. Meanwhile, the context of the situation is the direct environment that
is in a discourse. According to Halliday (1985a; 1994; Halliday & Hasan, 1985; Martin,
1992), the context of the situation consists of three aspects, namely field - language
register, the sound of the language - formal/ informal/who the speaker is/the status
(tenor), and mode of delivery - written/spoken.

These three elements complement each other to form the context of the situation
that produces a certain meaning in the discourse. For example, the language used in
research reports is a language within the academic language that is used officially,
delivered in writing, and that can only be understood by users in certain groups in society
such as students, lecturers, researchers, professionals, and so on. Academic writing is a
type of formal writing that is widely used among scholars, students of higher education
institutions, lecturers, professors, and researchers. According to Fawzi and al-Hattami
(2017), the publication of academic materials and empirical research results is an
important asset in higher education institutions. Usually, the characteristics of academic
writing are formal, unbiased, clear, concise, focused, well-structured, correct, and
consistent. A good mastery of this aspect will determine the quality of writing a research
report that is prepared by a student or researcher. Zhihui Fang and Jungyoung Park
(2020) stated that the use of good academic language is a significant predictor in
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determining the quality of a piece of writing. Fatoni (2020) in his study of a group of
Indonesian students who mastered Arabic for academic purposes found that students'
success in mastering the academic language depends on the use of everyday language
and scholarly discussion activities.

In academic writing, mastery of academic language function writing is very
necessary. Each function of academic language should be written clearly using
appropriate and accurate grammar. There are many functions of academic language that
are commonly used in the research report of an academic article, such as the functions
of explaining, providing information, justifying, comparing, explaining, categorizing,
proving, debating, persuading, and evaluating (Chamot and O'Malley, 1994).
Prioritizing the mastery of academic language functional writing is important in all types
of academic content writing. In the field of mathematics, for example, in order to explain
how word problems in mathematics have been solved, a student needs to organize the
explanation so that it conveys the desired message in a mathematically appropriate way.
In cultural studies, the function of academic language is used to justify values in one
culture and to analyze different values in another culture. For example, to justify
conclusions about the values of democracy as a form of government, a student may need
to analyze the important characteristics of democracy and compare it with other types of
government (Mufidah et al., 2012). In the field of science, Freeman and Freeman (2009)
explained that students may need to justify conclusions from an experiment that requires
them to analyze and reject alternative hypotheses. Thus, the need to understand the
diversity of academic language functions and its adjustment is important to ensure that
information delivery can be done effectively.

However, some students or researchers are seen as less proficient with the use of
proper academic language register, and this ultimately results in a poor quality report.
Eaton (2012) said that a manuscript submitted to a peer-reviewed journal was less likely
to receive a favorable response from the editors if the tone is too conversational. Chamot
and O'Malley (1994) suggest that the teaching of academic language and opportunities
to practice it should be integrated with the teaching of academic content. Similarly,
Fatoni (2020) also found that students' mastery of academic language is dependent on
the extent to which they use everyday language and academic discussion activities. The
students or researchers should be able to master the writing of each academic function
before completing a report of an assignment or research.

One thing that can be observed in research articles is that writers who are skilled
in academic writing can diversify the writing of language functions in different ways. It
IS interesting and important to understand the variety of language used by writers in
expressing how an academic function is used. It can provide exposure and authentic
examples used by the writer. For students who are in the learning process, they can
benefit by imitating the use of the language functions used by the writers. The examples
below show the diversity of writers in explaining the function of justification in Arabic
academic writing:

1. Some specialists believe that the video should not exceed 5-10 minutes per lesson, so

as not to bore the students (55185 Y - -0 0 gotats VT iy guall o il (amy Gy
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2. Perhaps choosing the semantic applied linguistic aspect has a high value for reading
the text, because the traditional study of grammar that is full of words and their

expression often misses the semantic and aesthetic value of the sentence (3 Jals
Laadl dlyudl o U5 (el 8el,a) 3dle Zaud S Caadaddl goalll ciledl slas |
Aeell el LY Hagall i Lo LS Ll lg BLatFL Jams &)1 goeill)

3. As for our selection of pragmatics as an approach in linguistic study, it is because
pragmatics is concerned with the elements of the conversational process with the aim

of revealing the apparent contents of the discourse (3 &;aeS adglasdl Lislaw| L
o adSdl Guge Aubledl Adeall joliay @i Al oY ells Lgalll dulyudl
srallall Glasll (nealing)

METHOD

This study aims to identify the use of academic language functions in research
articles. This study is a descriptive study and uses a qualitative approach. The researcher
used content analysis techniques to analyze the data. The content unit analyzed in this
study include sentences of academic language used in carrying out academic language
functions. Academic language is analyzed using the approach of Ure and Ellis (1977),
which focuses on the use of vocabulary and sentences. The researcher used 12 academic
functions which has been adapted from the approach of Chamot and O'Malley (1994)
and Dutro and Moran (2003). The 12 academic language functions used in this study
include (1) informing, (2) summarizing, (3) comparing, (4) inferring/predicting and
hypothesizing, (5) classifying, (6) analyzing, (7) evaluation, (8) justifying, (9)
sequencing, (10) synthesizing, (11) hypothesizing, and (12) solving problems.

This research sample consists of 30 research articles written in Arabic by native
Arabic speakers. The article was published from 2014 to 2022. The title of the selected
article is related to the field of Arabic language research such as syntax, morphology,
semantics, pragmatics, information technology, teaching and learning, translation,
language register, language acquisition, phonology, error analysis, and more. The
research methods used in the articles were carried out both quantitatively and
qualitatively with various forms such as descriptive, experimental and library research.
The collection and analysis of research data were done through the following process:
1. Selecting articles related to the Arabic language by referring to the title of the article
and the year the article was published
Checking the author's name and making sure the author is a native speaker
Understanding each function of the academic language used first
Reading each article briefly to find out the objectives of the study, research methods,
data analysis and conclusions.

Identifying the use of functions used in each article

Identifying the language used in each function

Construct 12 categories of academic language functions

Coding the selected sentences in each article according to the 12 categories of
language functions specified

Hown

N :
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9. Verifying the appropriate selection of language (words and sentence structure) related
to the function of the academic language used

RESULTS AND DISCUSSION
Academic Language Feature

Several researchers claimed that academic language differs fundamentally from
everyday speech (Dutro & Moran, 2003). Texts can be analyzed in terms of different
descriptive, lexical, and grammatical criteria to capture academic language features. The
total number of words and average sentence length are both descriptive criteria. Lexical
aspects encompass broad academic terminology that is used throughout school topics
and disciplines (e.g., "report,” "synthesize™), as well as specialized academic vocabulary
that is associated with a specific field (e.g., "denominator,” "multiplication"). These
words are typically vague and semantically ambiguous (Townsend & Collins, 2009).
Grammatical features arise more frequently in academic settings than in everyday
English including verb forms in the passive voice, prepositional phrases, noun phrases,
and participial modifiers (Dehn, 2011 as cited by Haag et al., 2013).

According to Ranney (2012), English learners encountered a challenge over 30
years ago, as they were recognized as having special needs since they were not mastering
it in school. As a result, Jim Cummins (1979, 1981) investigated these concerns and
developed the terms Basic Interpersonal Conversation Skills (BICS) and Cognitive
Academic Language Proficiency (CALP). In 2003, Dutro and Moran expanded the
CALP idea to include three factors: a) Functions (for example, explain, infer, and
analyze), b) Forms (for example, text structure, grammar, and vocabulary), and c)
Fluency (e.g. automaticity and appropriateness) (Ranney, 2012). Figure 1 illustrates the
CALP concept.

C A L P
Cognitive Tasks Academic Language Proficiency
Explain Literacy language and formal writing Appropriate and competent
Infer Structure of narrative and language usage includes:
Analyze explanatory text Comprehension and production
Draw Conclusion Sentence structure and syntax ability
Synthesize Grammatical characteristics (parts of Competence in reading and
Compare and Contrast speech/tense/mood, subject/verb writing
Persuade agreement) Discourse style appropriateness
Vocabulary for academic purposes The ability to utilise words for
a diverse range of purposes

Figure 1- Conceptual of CALP

According to Halliday (1973), functions are tasks or purposes and uses of

language (Dutro & Moran, 2003). Academic purposes or academic function include

navigating written text, asking and answering informational questions, asking and

answering clarifying questions, relating information, comparing, contrasting, explaining

cause and effect, justifying, drawing conclusions, summarizing, evaluating, persuading,
and conducting research (Dutro & Moran, 2003).

The second aspect is forms, or grammatical characteristics and word usage.

These are instruments used for conversation, reading and writing, complicated language,

and cognitive processes. Parts of speech, verb tenses, subject/verb agreement, usage of
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pronouns, conjunctions, and sentence structure or syntax are all examples of forms
(Dutro & Moran, 2003).

Fluency refers to the ease with which one can understand and produce speech
and writing. It is the ease with which a speaker, reader, or writer use language. The
precision and correctness with which students speak, write, and interpret written and oral
language is referred to as accuracy (Dutro & Moran, 2003).

Academic Language Functions (ALFs)

ALFs are tasks that language users must be able to perform in various content
areas (Mufidah et al., 2012), and they consist of eleven functions: a) Seek information,
b) Inform, ¢) Compare, d) Order, e) Classify, f) Analyze, g) Infer, h) Justify and
Persuade, 1) Solve Problem, j) Synthesize, and k) Evaluate (Chamot & O’Malley, 1994).
The majority of these functionalities are required for all content sections. To explain
how to answer a word in Arabic syntax, for example, a student must organize the
explanation so that it properly delivers the desired message. To justify a conclusion on
the benefits of the Islamic banking system, a learner may need to study the key elements
of the banking system and compare them to other types of conventional banking systems.
Academic language is employed to describe the features of both systems in this case. In
science, students may be required to justify an experiment's outcome, which requires
them to evaluate and disprove alternative hypotheses (Chamot & O'Malley, 1994).

According to Kidd & Marquardson (1994), ALFs can be classified into two
categories: microfunctions and macrofunctions. Microfunctions are on a tiny scale: they
entail the execution of very particular language operations with fairly restricted aims
(Kidd & Marquardson, 1996). Microfunctions, in other words, are brief lengths of
language that typically follow the syntactic (grammar) domain. Furthermore, they are
occasionally complemented by a signal phrase (Kidd & Marquardson, 1994).

Microfunctions are often performed by using short lengths of dialogue
comprising one or two phrases at most. Additionally, they are often achieved through a
restricted number of discrete phrase patterns that allow for readily detectable form-
function pairings and are frequently signaled by various discourse markers. Consider the
following instances of 'defining’, a common microfunction: "Faults are fractures in the
rocks of the earth's crust." The microfunctions are 'defining’, ‘hypothesising’,
‘contrasting’, and 'stating cause and effect’ (Kidd & Marquardson, 1994).

In contrast, macrofunctions are larger-scale applications or more generic
language activities with broader applications. They are often performed across extended
periods of speech and are not always related to specific phrase patterns or discourse
signals (Kidd & Marquardson, 1994). They can be identified by ‘explaining,’
‘describing’, ‘reporting,” summarizing’ (Kidd & Marquardson, 1994), ‘narrating’, and
‘instructing’ (Lechner, 2016).

Chamot and O’Malley (1994) proposed using ALFs to explain the use of every
function and example, which comprises 11 functions. In 2003, Dutro and Moran
expanded the idea with some modifications. As a result, the authors of the current
research determined to integrate the ideas and made it 12 after the modifications. Table

1 demonstrates the twelve types of ALFs, how to apply them, and some examples.
Table 1 Types Of Alfs
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No Academic Purpose of the Use of Examples
Language Language
Function (ALFs)
1 | Inform To identify, report, or | Retell a tale or personal experience;

characterize data

recount ideas given by the teacher or
literature.

2 Cause and Effect

To give a reason for an action or
condition

Justify and impact of the action.

3 | Compare

To describe the similarities and
contrasts between two or more
items or ideas.

Create/explain a visual organizer to
demonstrate similarities and
differences.

4 Order

To organize things, thoughts, or
events in chronological order.

Create a timeline, a continuum, a
cycle, or a narrative process.

5 | Classify

To sort things or thoughts into
groups based on their attributes.

Explain the organizing principle(s)
and why A is an instance whereas B
is not.

6 | Analyze

To break the entire discourse into
fragments and look for linkages
and connections.

Explain parts, characteristics, or the
primary concept of information
delivered by the instructor or text.

7 Infer

To make conclusions, foresee
consequences, and form
hypotheses.

Describe the thinking process
(inductive or deductive) or develop a
hypothesis to identify possible
causes or results.

8 Justify and
Persuade

To justify an action, judgement,
or point of view; persuade others.

Explain why A is significant and
provide evidence to support a stance.

9 Solve Problem

To determine a solution after
defining and representing an
issue.

Describe problem-solving processes
and apply them to real-world
challenges.

10 | Synthesize

To combine and integrate ideas to
produce a new whole.

Integrate new material into old
knowledge by summarizing it
cohesively.

11 | Evaluate

To determine the worth of a
thing, concept, or conclusion.

Identify criteria, clarify priorities,
explain the reasoning, and validate
the truth.

12 | Summarize

To make a summary of the ideas.

Summarize ideas and

information.

important

Significance Of ALFs

Dutro and Moran (2003) argue that academic language can accelerate
acquisition. The ALFs are used in the teaching and learning process, particularly in the
delivery of content and specialized activities (Hengki et al., 2017). It assists students in
carrying out activities, assignments, reports, and projects for them to comprehend,
compare, and contrast the information and, finally, utilize numerous functions in their
work. ALF assists instructors with lesson planning, strategy development, and the
creation of question and sentence frameworks. It also functions as a learning tool for
pupils, allowing them to recognize what they have learnt at the end of the class. Students,
for example, can learn Arabic language vocabulary by categorizing nouns, verbs, and
particles. They can categorize the words using a tree diagram (Mrnotarides, 2015).

Meanwhile, using the ALFs helps students grasp what task to do and what skills
they have (Mrnotarides, 2015). ALF aids learners in sharing knowledge and utilizing
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their varied strengths to enhance their learning process, develop their foreign language
speaking skills, and boost their social skills (Hengki et al., 2017). To summarize, ALFs
help students improve their studies since learners find new knowledge via the use of data
collection, measurement, classification, organization, prediction, and problem-solving
(Mufidah et al., 2012).

There are several studies related to the ALFs. From the previous studies, it was
found that the research focused on a) the use of ALFs in the classroom and the problems
of their use in the process of teaching content subjects, b) the use of ALFs in teaching
oral skills, ¢) using ALFs in the cooperative learning strategy through the communicative
setting, and d) applying ALFs in reading skills.

Dewi et al. (2022) studied language functions that were used orally in the
classroom language by EFL teachers in SMP Negeri 2 Gianyar. The research aimed to
analyze language function and choice of classroom language used by the EFL teacher in
SMP Negeri 2 Gianyar. The sample of this study is an EFL teacher in SMP Negeri 2
Gianyar during distance learning. This study utilized one instrument with a checklist
table implementing Chamot and O’Malley’s theory of academic language function. The
conclusion of the study is used as a guidance for the prospective teachers and EFL
teachers to improve in using many kinds of language functions during the learning
process. The results found that the EFL teacher in SMP Negeri 2 Gianyar frequently
used five language functions: seeking information, explaining or informing, persuading,
solving a problem, and greeting.

Moreover, Mufidah et al. (2012) investigated the use of ALFs in content
teaching. This study concentrated on the use of ALFs and the issues associated with their
usage in the process of teaching topics or subjects using English as the medium of
instruction. The data was gathered by direct observation and recording. Based on the
entire analysis and interpretation of data, the educators employed ALFs in English in the
teaching methods, however, not all educators used full English. They used ALFs to gain
skills and knowledge. Additionally, several teachers lacked appropriate English
proficiency since they simply attended a brief English course. As a result, most educators
struggled with the use of lexicon, syntax, pronunciation, and intonation, and they
frequently switched codes from English to Indonesian and conversely. They struggled
to express the information in English because due to the lack of vocabulary and
pronunciation. As a result, it is recommended for content educators to increase their
competency, particularly in classroom interactions using English. Thus, the study
primarily focused on the use of ALFs and the issues associated with their usage in the
process of teaching topic subjects using English as a medium of communication,
whereas the current study focuses on the use of ALFs in journal articles.

Hengki (2021) investigated the ALF-based English camp approach for teaching
oral skills, in which the camp approach was considered as the main instrument of the
research. The study's objectives were a) to determine whether learners taught with the
cooperative learning (CL) strategy through an English camp had greater achievement in
English communicative language function on the post-test than on the pre-test; b) to
discover whether students taught with communicative language teaching (CLT)
strategies through an English camp strategy had greater performance in English ALF on
the post-test than on the pre-test, ¢) to determine whether learners taught with an English
camp strategy had higher self-interest in speaking English on the post-test than on the
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pretest; d) to determine whether students taught with an English camp strategy had
higher self-confidence in speaking English on the post-test than on the pretest, and ) to
determine whether students taught with an English camp strategy had better self-
regulation in speaking English on the post-test than on the pretest. It is found that the
research highlighted the use of ALF in teaching conversational skills, not written skills.

Previously, Hengki et al. (2017) investigated the efficacy of an English Village
cooperative learning technique for teaching speaking skills. The study aimed to a)
investigate the efficiencies of the CL strategy used by English Village to teach speaking
in communicative language function; b) investigate the efficacy of teaching speaking in
transactional language function; c) identify the substantial change in self-confidence
after being taught using the CL strategy through English Village; d) identify the
significant change in self-interest, and e) identify the significant change in self-
regulation. The experimental design was used in this research using a one-group pre-test
and post-test design. The study's target population was all students in the English
education department of Indonesian private institutions or colleges. The dependent t-test
result revealed that the CL technique implemented through the English Village was
effective in teaching speaking skills for both communicative functions and ALFs. As a
result, the study concentrated on employing CL methods in a communicative situation.
However, the ALF was not sufficiently emphasized, and the functions were not defined
clearly.

Lucero (2012) examined the requirements and potential of a first-grade dual-
language program concerning the use of language functions by teachers in educational
settings. Three categories of language functions that were covered by the curriculum
over the full academic year and in all subject areas were identified. They are a) defining
and describing, contrasting and comparing, and c) predicting and hypothesizing.
According to the findings, the Hurley Heights School's teachers agreed on the need for
teaching academic language and had some comprehension of its structural elements.
However, despite this, they could not fully comprehend the tasks that learners had to do.
Only three of the ALF categories utilized by educators were emphasized in the study to
interact with their students in class, not in written articles.

Young (2017) investigated the application of a functional language method to
improve guided reading for English language learners in terms of academic language
function in reading. In addition to making certain improvements to incorporate the
teaching of ALFs with guided reading instruction, the study's objectives include
modifying the traditional ways of teaching guided reading to fit the linguistic
requirements of non-native speakers. The results showed that guided reading levels were
accelerated for students who were taught reading lessons using the guided reading
modifications suggested by Avalos et al. (2007) and the functional language method for
teaching language suggested by Derewianka (1990). The study concentrated on using
ALFs only to improve reading abilities.

Mohamad et al. (2022) studied the use of academic language functions in the
Arabic articles of the Al-Majallah Al-Urduniyyah Fi Al-Ulum Al-Tarbawiyyah Journal
by adopting register analysis. This research aims to analyze the language register used
by researchers in presenting the function of academic language in Arabic language
research articles. The researchers selected six articles associated with the Arabic
language that was published in the journal of Al Majallah Al-Urduniyyah Fi Al-Ulum
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Al-Tarbawiyyah, Jordan, and analyzed its language registers which contained ALFs.
The academic language register was analyzed by utilizing Ure and Ellis’s (1977) theory,
while the ALF was adapted from the ALF proposed by Chamot and O Malley (1994).

According to the study, several functions were used, such as informing,
categorizing, comparing, and synthesizing. They are displayed in different methods of
using phrases and vocabulary. The writers varied the language register that had been
presented using verbal and nominal phrases. Additionally, the writers were able to select
the right word for the specific context of the academic function.

In essence, previous research indicated that oral (communicative) and reading
abilities were highlighted. Meanwhile, the current study focused on ALFs found in
papers published in Arabic journals that were related to the academic register and may
be identified by distinct words and functions.

This study analyses the use of 12 academic language functions by article writers
in the field of Arabic. Below are the 12 academic language functions used in this study

along with example sentences used:
Table 2: Examples of the use of academic language function for informing

1] ol orelazll 6151 o] sy eslag K a5l ,S3 |Bloom, Kalka, House, and Casper stated that the
f v g .S i N _ . [performance of learners with advanced language level
9 Adlylas ellasT e (gsimy puasll goalll ssiull |00 ntaing pragmatic errors or pragmatic shortcomings.

dj‘..\.?)}pj

To explain the informing function in this sentence, the writer used the word _S3 in the past tense
form which means "to state". It is followed by the informer's name and followed by the message to
be conveyed.

2| on pem @il @latll 4l (Y.10) ployadl ddye Elsharman (2015) defined it as I_earning t_hat combines
) . .. [the best of face-to-face and online learning.
I oo platlly S aldl Laall @lasll 3 Lo Juas]
RURT o]

To explain the function of informing in this sentence, the writer used the word 4= in the form of
past tense followed by the informer’s name. The author used a specific verb "define" to explain the
informing function of the definition. It was then followed with a definition given by the informer.
The reinforcing word of was used to show that the information conveyed was correct, accurate and
without doubt. The barrel that was used indirectly brings the informing function that convinces the
reader.

Table 3: Examples of the use of academic language function for summarizing

1] G aSstl sl g Agludll wbylall zuaws Sy [IN Order to clarify the deliberative approaches from the

. ) y  |[emphasizing method in the speeches and
Joardl ads sliliagg Olopa o MU e das oo andments of Abd al-Malik bin Marwan, we
:‘_;Y

weave the following table:

To explain the summary function in this sentence, the writer started with the conjunction word s
followed by the verb z.z. The function of summarizing can be seen from the table built by the
writer in the verse s¥ Jous! puds
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2 | o &l Slasyadl (e dsldl jalking Lag
pabatll (oo S O s palad 7 3500 50 el elall
G AT plaslly cdz gl Ly gudanll Lasall

Here, the researcher concludes from the previous
definitions that blended learning is an education model
that blends both traditional face-to-face classroom
instruction and e-learning.

that has been summarized by the author

To explain the function of the summary in this sentence, the writer began the sentence directly with
the phrase &sWll Gulaiuw meaning “researcher summarizes”. It is followed by a summary message

Table 4: Examples of the use of academic language function for comparing & contrasting

1

Goiwly clie doy sl aS5ol (rae Jodi dupall i
3 &)y slex Jl cady oy dll sliwly cale
s Jlay ol

In Arabic, we talk about the one who is overtaken
by death: he left us, fulfilled his term, God took
possession of him, and he went to the side of his
Lord...etc. In English it is said as past away, go
west.

To explain the function of comparison in this sentence, the writer used two different sentences that
came consecutively. Each part that is compared came with an example.

21 093y alyla e S Bl e Amalidl sda alini
McNally et ¢Sharples et al. 2017) ¢9,51s JLSLss
Jpsmdll 2lels e A1 o J1 eyal &0 (al, 2016

Saguima il Lo Ol w3l crpaaces 3 oslall

This result differs with the study of Sharples et
al. (2017); McNally et al. (2016) which indicated
that the evidence for the effectiveness of flipped
classrooms in improving student outcomes is still
limited.

compared.

To explain the function of comparison in this sentence, the writer directly mentioned the existence
of differences. The writer began the sentence by using the word —liss s (different) and was followed
by the comparison he wanted to make. It was then followed by an explanation of the aspects

Table 5: Examples of the use of academic language function for sequencing

11 (197:1996 <9551y olagee) Lauds livog Lawos oy
Jelms o Gleadll (e patll ctlaglall poz s (10
Jolll 71781 @5 Lapuaty mbud! I Joumsld i)

L aaldl

They are described accurately (Obeidat and others,
197:1996) through collecting information, to
identify the causes, then analyzing the data to reach
and interpret the results, and then suggest
appropriate solutions for them.

The use of the sequence function in this sentence can be seen through the use of punctuation
marks which are commas and the double use of the word & (then)

2 | AW olshasll by quosuddl melindl is wass Ay
olie Jubes Lol cBugadl Ladadl 3sWl agass
prosad o «Shleay mealie dI dpelall 5ol sgine
5alell Bpuarsll Zuardatll Aug S abolall zluly
Loglatll ablall sda 40 @ Abuagad] delall
Al Az g5y Ao lill Ag ASTY Lasbuogll Anislgy

This teaching program was designed according to
the following steps: defining the target academic
material, followed by analyzing the elements of the
content of the academic material into concepts and
skills, then designing and producing short
educational electronic clips for the target academic
material, then publishing these educational clips by
available electronic media, and directing students to
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Jsbis Hules @5 sl e oyl Acls Db Lele UL view them outside the classroom, and finally, the

o ) N, process of dealing with the academic material takes
adidl P on ol 268 dls Balial) 30U place in the classroom through activities, exercises,

Az &dan)) @ity messilly 7 adly wl,aalls [eXxplanation, clarification and providing feedback.

2 | The sequence function in this sentence was clearly shown. The author clearly stated that the
sequence was made through the use of steps. The word that shows the sequence function in this
sentence can be seen through three words namely Wb and ~ and Lale and 1l

Table 6: Examples of the use of academic language function for classifying

Llonewd J) adolunll LI ologs ud o | TEN Thomas divided pragmatic competence into two
JImain parts: pragmalinguistics and social pragmatics.
«(Pragmalinguistics) adglazll Lgalll :Lea «Cpaclal p prag g prag

Sociopragmatics)) dyeleix¥! ddgladlly

The author used classification functions with clear sentences. The verb ~3& divide was used to show
the division made by the scholar on the issues discussed in the related studies. The division was
also clearly constructed by using sentences and conjunctions

2 el amsll Glasl ol e slexe¥l The analytical descriptive statistical method was
relied upon to conduct this study, which relies on two
sources of information: secondary sources, primary

Ayl jolan w53l jolas ileglasdl [SOUICES

Oduan Ge deiny L_;..'\.”3 43_44l)..\.n sda 9‘):-?1

In this example, the writer did not state the division function directly such as the word "divide",
categorize and so on. The researcher used the word _ts sLx¥1 swhich means “depends on". The

choice of words was adapted to the context of the sentence to be delivered. The author also used the
number (1,2) clearly in showing the classification function

Table 7: Examples of the use of academic language function for analyzing

1] Lpasgmy adlll Lo 2y @ elas¥l 2>l s, The researcher obs_erved the mistakes made by the
. |students, and classified them as follows:
1S First: the definition of the additive
Blall Casyai ¥l |-l went to Jerash city
Error position: city
Classification of error: a grammatical error related
Lyl Uazll a0 [to the introduction of (the) definition to the
A Sl xlan s en ... [additive.
ohe ol () ISk Glazs gomi s sl 2 Description of the error: a violation of the rule of
Aigiae A3Ls] Lall [the added moral addition by entering the definition
on it
Correction: | went to the language center.

ooz Al J) ol

T sl ggme wlo) Clall susld 35 il oy
Leshe

To explain the function of analysis in this sentence, the writer used the vocabulary <= first and
then categorizes the type of language mistakes made. The author analyzed language errors, makes
categories, and describes the form of errors
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2 Jlolalg 1Y 381ge by 1€A,0 5udny 38190 bl [48.5% strongly agree, 20% agree, 20.5% answered,
. ) - . ) . 4.5% disagree, 6.5% strongly disagree, which
Bolse it lzly 18,0 G3lsa p2 ol Lo 1Y 0 o clearly shows that a large percentage believe that

Ol 0952 82668 & Ol 9490 el Lay /17,0 30y [the course skills and academic objectives can be

Bk 56 355 O 55 Agalall 41aaly 53l ciylea achieved through distance teaching.

o eyl

The function of analysis in this sentence can be seen through an analysis in the form of percentage
fractions that use numbers. The author presented a percentage analysis through the sentence directly
and then followed with a summary.

Table 8: Examples of the use of academic language function for inferring/predicting and hypothesizing

1] onnasall opsyall coldl ausy coxdl Chua 3aaxds [TO achieve the goal of the research, the
. |researcher put the following two null
105 ynotheses:

b il Jawsie o sbias! A5 &3 39,8 uas ¥ [There are no statistically significant differences

- B I, . between the mean scores of the students of the
ASasl) bl Bamslial ladad ol duspyadl dsgexl] experimental group who learned by the method
dapylally Lewas 3ol gadad cp Il Alaylall degaell 2dbg |of thinking strategy and the students of the
control group who learned the same material in
AT il iy LA Gndl 5Ll @ 4dadl fhe traditional way in the post test of the skills
of teaching the electronic class.

The function of prediction in this sentence is clearly stated with the research language register such
as the phrase cuwamll cwws,all (NUIl hypothesis) and — asbas! 20¥s i3 39,8 asg, ¥there is no significant
difference between...”.

2| 2l Jeazal Jlatll o Lasdly L . oJlatdl Jleazul Iing [This is the use of Altha’alabi. Here it is noted
. - o o that Altha’alabi used three terms indicating this
Jlol e sute (Say il Brallall oda (e Jus Slxllaias Jonanomenon, and  therefore he can  be

Goalll yslazll 714 3 sl (1o [cONsidered as one of the first to elaborate on the
linguistic taboo.

The function of prediction in this verse can be seen through the phrase .. . (can be considered).
Before making predictions, the writer first observed the matter discussed

Table 9: Examples of the use of academic language function for justifying and persuading

1 plesat cnlpsall oo sae lugs Je el o, [The researcher was keen to control a number of
e e o . variables; to ensure the conduct of the experiment, its
GG alls Jaiy Lilis Aoy Lpadloy Appeill e safety, and the accuracy of its results, as represented in
285 cpod) Auaglatll biluglly (Ay=all 5us) the following (the duration of the experiment, the
( | teaching aids, the teacher, the distribution of classes).

The author showed the use of the function of justification in the middle of the sentence through a
conjunction followed by an infinitive word in the word o..! (to ensure), followed by a sentence of

justification. The researcher also strengthened the justification by giving some examples.
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2| e dinpe @3 eliaell Goamll Buus (e 3azlly [INOrder to verify the validity of the content of the scale,
it was presented to seven arbitrators of faculty

Uil Al clasl o oSe R lyempers who specialized in educational psychology,
©usailly (ulially gou,lidl il @le § cmvasazill [Measurement and evaluation in Jordanian universities.

Ao Slaalzll

In this sentence, the author put the function of justification at the beginning of the sentence by using
the conjunction J first. It is then followed by a body sentence that leads to the justification.

Table 10: Examples of the use of academic language function for solving problems

1] oda I 0 0stm Ll L) Jhoss 1 bzl ¢ 545 |IN light of the findings of the researchers through this
o . Istudy, the researchers recommend the following:

e Loy Ol (o Al |, 1 Creased interest in applying the inverted education
oolall eulatll &zl Gudaty aleza¥l 3sL; [strategy as one of the forms of educational technology

- ) - R aimed at keeping pace with the requirements of the era
dl bl pubadll LimsliSs JSAT 0o 302158 of technological development and the knowledge

59lly 2 olesall shatll jme oldlws 4S1g9e [revolution in university education because of its
5 Ll S L sl 1 3 2,51 [POSItiVE _|mpact on thg de\(elopment of self-efficacy
& @l A oo LI elall ¢ Al for learning among university students.

Aol adbs gt p.l.u.U sl ade Ll A

The problem-solving function in this sentence was used in the writer's suggestion at the end of the
article. The researcher came up with a recommendation by using a phrase Osl)l  os (the

researchers recommend). The writer then strengthened the explanation of the recommendation and
its effectiveness in solving the research problem.

2| 505 o WBMly Al dlyudl Bl e sl Based on the results of the current study, and based on

) i o ... . w. _ |theresearcher’s experience and expertise in ..., and her
o5 2ald o salll Llilaodles o § 2L 45259 |ohservation of the manifestations of ..., she developed
i b 389 laally Jalgall 9lxt) 7 an 5405 @ Proposed vision to overcome the factors and

Sinll g e caailily el ks Bale] - obstacles ... according to the following:
yadl Aalll oulad dalas § 5,5l zalidl @ goalll
Agalll Aoglall @uadig (bye Led ooy I 2as)lall
43 A gdes Atal (e (e 1S S o 2lisg
pacy ablolly asall lia oy (goad psede JSI
daion, LMLl 3,0 S poill (a0 LaISY]

.Gudat (590

The academic function of problem solving in this sentence is shown by the writer through his
suggestions based on research data and observations as well as his experience. The proposed
sentence was written directly with the phrase ias ;sms aos: cwls (developed a proposed vision to
overcome...). The author not only gave suggestions but also explained how the suggestions can be
implemented.
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Table 11: Examples of the use of academic language function for synthesizing

1

Igkaniul a3 Lalaall copadl of I Jeolsi 5,55 B Las
(Soalll skl e s Gl Slallaall

From the foregoing, we continue to the fact that
the ancient Arabs used some terms that
indicated the linguistic taboo.

In this sentence the writer made a synthesis by using

a conclusion. The word J- i shows the writer

making a conclusion about the issue being studied based on the opinions of previous researchers

From the previous definitions, it is noted that
all of them agreed on the principle of class
strategy in dividing it into two parts.

2| e e cdasl Lases of Lasdl @aludl clasyasll oy
Ot d) Leads § cagall gl A

The function of synthesis in this sentence is shown by the writer indirectly, based on the observation
of previous researchers' opinions. The phrase cas Lo of L=, (it is noted that all of them agreed)

shows the writer making an observation and then expressing his conclusion

Table 12: Examples of the use of academic language function for evaluation

1] @l esmdly claalyall oo Ao gazma po oLl (331 439
Oyl slae] ol @ dly s3imd 3929 J) oyl
oSy |y Ldeall mallly Gl ciledly Blaty Loyd

el @ Loy ais o 10¥) Gt (e

The researcher agreed with a number of studies and
research which indicated that there are clear
shortcomings in teacher preparation programs with
regard to the professional aspect and practical
programs, and this is reflected in the performance
level of its graduates in the future.

The writer used the evaluation function in making an evaluation to see the weaknesses of the
research issue. The author also expressed his agreement with the opinions of other researchers in
evaluating the issue. The writer began the sentence with the use of an affirmative word and was
followed by a past tense and followed by his assessment of the weakness in the issue being studied.

This result can be explained by the fact that the
nature of the presented linguistic content suffers
from defects and was developed in a way that does
not take into account the needs and interests of
female students and what the requirements of the
modern era require in teaching other languages.

2 | soalll ol Al o Al sl jwds (Sas
Aaglay daisg 03y gucs M 929 (0 Gilay (392l
dadi Ly ol cbibaaly alblosl £ls ¥

EVE 3PP IPE B ELINE S OV [FLAT N )

The evaluation function in this sentence was produced based on the author's interpretation and can
be interpreted in relation to the study data. This can be seen in the phrase a1l sia puds Sasg

The writer also used reinforcing words to strengthen the evaluation function in the sentence

Table 13: Examples of the use of academic language for cause-and-effect function

1 Sllaidl seels J) 48,aell el jslazll g5l
SNVRES | USMINE JENTEN 790 {7

The rapid development of knowledge led to the
emergence of new teaching theories and strategies.

In this sentence, the author clearly uses the cause-effect function. The writer shows the emphasis
on the cause-effect function in this sentence and puts the word ! s (leads to) in the front by using
a verbal sentence.
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& Aolazll e cupal G lahyudl cop sl us Studies of pragmatics in different languages and
.MSJ\ s Al I cslite o] cultures have shown that the use of speech acts varies
PSI Ll placeiad o alime lilaly S erom gne language or culture to another. This difference
A8 (AN Liag .5y J) 4La3 of dad e calis, |cAN SOMetimes lead to misunderstanding or what
— & . Thomas (1983) called a pragmatic failure

Lo dl ol e e e Bigu ) 0ledl amy § 6052 (1983) preg

Joladl Laatly (VAAY) (logs slawed

2 | In order to express the function of cause and effect in this sentence, the writer first showed the issue
that is a clue to the cause. The researcher used the word 23 (lead) in the present tense form to show
the effect or consequence of the stated reason

CONCLUSION

It can be concluded through the study that all 12 functions of academic language
suggested by O’Malley and Chamot (1994) and Dutro and Moran (2003) were used by
the writers in their articles. The writers used various academic functions in their writing
to achieve the purpose of the desired function and to produce a solid research article.
The uses of academic language functions were shown by the writers in a variety of
language settings through the use of sentences and vocabulary. It can be observed that
there is a specific language register for each function, and it is used by almost all writers
for that specific function.

The academic functions used in the articles are clearly written. For example,
language that shows a certain function is written at the beginning of the sentence with
clear words. However, there were also academic language function registers written in
the middle or end of the sentence. This requires the researcher to be more careful in
identifying the function used. This study also found that the use of academic language
functions is influenced by each component found in research articles, for instance, in the
introduction and literature review, there were many informational functions while in the
data analysis section, many analytical functions were used. Similarly, factors of different
types of studies (qualitative and quantitative) also affected the use of language functions
and the language used. For example, in quantitative studies, hypothesizing language
functions were used more, while in qualitative studies, other functions were more
dominant such as synthesis functions, informing function and so on. It can be seen in
this study that the authors used different language settings for each function. There is
diversity in the selection of words, language style, and types of sentences used to show
the same function. In addition to that, the researcher also found that in some situations,
one sentence has two different academic functions.

Overall, the results of this study show that all writers had successfully adjusted
the use of vocabulary in sentences according to the function they wanted to convey. This
makes written research articles easy to understand, attract students to read, and provide
clear information. Studies of academic language functions such as this study need to be
explored more widely in various academic discourses. Future researchers can explore
the use of academic functions in different fields such as science, language, technology,
and so on. Similarly, exploration can be made on the diversity of the language register
used, the type and frequency of functions used in a discourse, the difference in the use
of academic language functions according to different study methods, and so on.
Research findings related to the function of academic language are expected to
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contribute to help researchers, especially students, in producing better quality academic
writing.
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