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Abstract  

Textbooks are one of the essential components in the learning process, as they have been proven 

to influence the direction, process, and outcomes of learning. Nevertheless, many textbooks are 

still found to be inadequately designed in accordance with learners’ needs and instructional 

objectives, resulting in suboptimal learning outcomes. Rasyid Ahmad Tha’imah proposes 

important principles for developing Arabic language textbooks for non-native speakers in order to 

achieve optimal learning results. This study aims to: (1) analyze listening skills materials, (2) 

speaking skills materials, (3) reading skills materials, and (4) writing skills materials in the Grade 

V Arabic language textbook for Madrasah Ibtidaiyah published by the Ministry of Religious 

Affairs of the Republic of Indonesia, based on Rasyid Ahmad Tha’imah’s theory. This research 

employs a qualitative research design using a content analysis approach. The research data consist 

of language skills materials, including listening, speaking, reading, and writing skills, contained in 

the Grade V Arabic language textbook for Madrasah Ibtidaiyah published by the Ministry of 

Religious Affairs of the Republic of Indonesia. Data analysis was conducted using the content 

analysis method following the analytical steps proposed by Krippendorff. The findings indicate 

that, in general, the Grade V Arabic language textbook for Madrasah Ibtidaiyah is consistent with 

Rasyid Ahmad Tha’imah’s theory in terms of listening, speaking, and writing skills materials. 

However, inconsistencies were found in the reading skills materials, particularly in two principles, 

namely the absence of explanations on how to identify the main idea and the central theme in 

Arabic texts. This is due to the fact that the ability to identify main ideas and central themes is 

categorized as an intermediate-level language skill and therefore has not been explicitly taught at 

the Grade V Madrasah Ibtidaiyah level. Overall, the Grade V Arabic language textbook published 

by the Ministry of Religious Affairs of the Republic of Indonesia is considered appropriate for use 

as an Arabic language learning resource for non-native speakers, particularly in Indonesia. 

Keywords: Arabic Language Textbook; Language Skills; Content Analysis 

 

INTRODUCTION 

Textbooks have a significant impact on the achievement of learning objectives (Īrāndūst et 

al., 2022). A textbook is a collection of instructional materials organized based on an approved 

curriculum and serves as one of the primary tools for curriculum implementation. It is also 

considered the main medium that facilitates learners’ understanding and comprehension of the 
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information presented during the learning process (Khalūṣī, 2024). According to Rashdi Ahmad 

Thuʿaimah, the fundamental objectives of teaching Arabic to non-native speakers encompass three 

main aspects. First, developing learners’ ability to communicate in Arabic so that it approaches 

the level of native speakers, based on adequate standards of language skill proficiency. Second, 

familiarizing learners with the sounds, vocabulary, and patterns of thinking characteristic of the 

Arabic language that distinguish it from other languages. Third, providing learners with an 

understanding of Islamic culture and the culture of native Arabic speakers, including their 

lifestyles and social interactions. Based on this framework of objectives, an effective textbook 

should possess characteristics that enable learners to achieve these three objectives (Rusydi Ahmad 

Tu‘aimah, 1985).  

As previously mentioned, textbooks are important instructional tools and make a 

significant contribution to the successful achievement of learning objectives. However, numerous 

studies continue to reveal the existence of various problems in Arabic language textbooks in 

Indonesia. Among these studies is the research conducted by Amrulloh et al. (2015) entitled “An 

Analysis of Errors in the Application of Grammatical Rules in Arabic Language Textbooks for 

Primary and Secondary Education Levels” (Amrulloh, 2015). Another study was conducted by 

Susanti (2013) entitled “An Analytical Study of the Content of Arabic Language Instructional 

Materials in Upper Grades of Islamic Elementary Schools” (Susanti, 2013). Finally, the study 

conducted by Ramah and Rohman (2018), entitled “An Analysis of Arabic Language Textbooks at 

the Islamic Secondary Education Level Based on the 2013 Curriculum” (Ramah & Rohman, 

2018).  

These studies found that errors still exist in the preparation of grammatical content in the 

analyzed textbooks, and that there is a lack of alignment between the established competency 

standards and the depth of the material presented in Arabic language textbooks. In addition, it was 

revealed that the physical and visual aspects of these textbooks are not sufficiently attractive to 

learners. Furthermore, as noted by Thuʿaimah, issues related to the presentation of content in 

Arabic language textbooks are frequently discussed in academic forums specializing in Arabic 

language teaching. These problems stem from two main factors: the first is related to the general 

process of textbook development in the Arab world, while the second is associated with specific 

neglect on the part of some experts in Arabic language education (Rusydi Ahmad Tu‘aimah, 1985, 

p. 30).  

Based on the aforementioned issues, the researcher argues that there is an urgent need to 

conduct an analysis of the Grade V Arabic language textbook for the elementary school level, 

published in 2020 by the Ministry of Religious Affairs of the Republic of Indonesia. The 2020 

edition was selected based on two main considerations. First, although this textbook was published 

in 2020, it is still widely used as a primary instructional resource in many Islamic elementary 

schools across Indonesia. Neglecting the analysis of textbooks implies neglecting the monitoring 

of the quality of the educational process, which may hinder the achievement of educational 

objectives in general (Al-Baṣmān et al., 2025). The presence of errors in textbooks used by teachers 

and learners is therefore a matter that requires serious attention and proactive correction. 

Second, based on the researcher’s preliminary observations conducted through reading and 

note-taking, several aspects of the content of the Grade V Arabic language textbook were found 

to be inconsistent with the standards for Arabic language textbooks for non-native speakers as 
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proposed by Thuʿaimah. Among these aspects are the following. First, the Grade V Arabic 

language textbook uses Indonesian as a mediating language in the instructional process, whereas 

Thuʿaimah argues that the use of a non-Arabic language as a medium in teaching Arabic is not 

permissible. Second, the content aimed at developing writing skills in the Grade V Arabic language 

textbook does not present proper Arabic writing rules; instead, it is delivered solely through 

exercises to develop writing skills, which Thuʿaimah considers an inappropriate approach to 

teaching writing skills.  

The researcher selected the book “A Practical Guide to Developing Instructional Materials 

for Arabic Language Teaching Programs” by Dr. Rashdi Ahmad Thuʿaimah as the analytical 

instrument for measuring and analyzing the content of the Grade V Arabic language textbook 

published by the Ministry of Religious Affairs. This book was chosen due to its comprehensive 

and systematic guidelines for developing instructional materials, which aim to provide solutions 

and address problems related to teaching Arabic to non-native speakers. In this work, Thuʿaimah 

outlines the essential aspects that should be present in Arabic language textbooks for non-native 

learners. These aspects are not limited to a single language skill but encompass all four language 

skills: listening, speaking, reading, and writing (Rusydi Ahmad Tu‘aimah, 1985, p. 7). 

Similar studies have previously been conducted, including those by Taufiq Ismail (Isma'il, 

2023), Mastutik and Taufiq (Mastutik & Taufiq, 2021), Aceh and Nasution (Aceh & Nasution, 

2023), Sugirma et al. (2024) (Sugirma et al., 2024), Hikmah, Fariḫah, and Amrullah (2020) 

(Khizanatul Hikmah et al., 2020), Kurniawan (2024) (Kurniawan, 2024), Muhammad Zain al-

ʿAbidin, Dina Faiqah al-ʿIlmiyyah, Muhammad Zulfan Badr al-Najā, and Mirwan Ahmad Taufiq 

(Abidin et al., 2023), Eka Ramdhaningsih Aceh and Saḥkhalid Nasution (Aceh & Nasution, 2023), 

as well as Atna Akhiryani, Anisa Nur Rahmah Shehiyani, and Ahmad Asi (Akhiryani et al., 2024). 

Based on the previous studies mentioned above, it can be observed that there are both 

similarities and differences between those studies and the present research. The differences 

between the previous studies and the current study lie in two main aspects. The first aspect 

concerns the research methodology. This study employs a descriptive-analytical approach, 

whereas the previous studies applied different methodologies; some used an evaluative-analytical 

approach, others employed an analytical approach without evaluation, and still others used a 

comparative-analytical approach. The second aspect relates to the research focus. This study 

concentrates on analyzing the content of the Grade V Arabic language textbook for the elementary 

school level published by the Ministry of Religious Affairs of the Republic of Indonesia in 2020. 

In contrast, the previous studies vary in terms of their analytical focus and the instructional 

materials examined. 

Based on the data and significance explained above, the researcher has chosen the title of 

this study: “Content Analysis of the Grade V Arabic Language Textbook for the Elementary 

Education Level Published by the Ministry of Religious Affairs from the Perspective of Rashdi 

Ahmad Thuʿaimah.” The objectives of this study are to describe the extent to which the content of 

listening, speaking, reading, and writing skills materials in the Grade V Arabic language textbook 

for Islamic elementary schools under the Ministry of Religious Affairs of the Republic of 

Indonesia (2020 edition) aligns with the criteria proposed by Rashdi Ahmad Thuʿaimah. This study 

is considered important and worthy of being conducted.  
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 METHOD  

The type of research employed in this study is qualitative research. This approach was 

selected because the primary objective of the study is to analyze and interpret in depth the content 

of the four language skills in the Grade V Arabic language textbook for the elementary education 

level, without emphasizing measurement or statistical hypothesis testing. The approach adopted in 

this study is content analysis, which aims to examine the extent to which the content of the four 

language skills aligns with the theory proposed by Rashdi Ahmad Thuʿaimah, who formulated 

various aspects that should be included in language skills instructional materials in order to achieve 

learning objectives.  

The data in this study consist of primary and secondary data. The primary data comprise 

the content of the four language skills contained in the Grade V Arabic language textbook for the 

elementary education level published by the Ministry of Religious Affairs of the Republic of 

Indonesia. The secondary data include scholarly sources used as references and supporting 

materials to strengthen the analysis of the primary data. Data collection in this study relies on the 

documentation method. Within this framework, the main textbook—namely, the Grade V Arabic 

language textbook for the elementary education level published by the Ministry of Religious 

Affairs of the Republic of Indonesia—was analyzed, as it contains the four language skills that 

constitute the central focus of the research. 

In qualitative research, the researcher serves as the primary instrument who is directly 

involved in data collection, organization, and analysis, as only the researcher possesses the 

interpretive capacity to understand the context, meanings, and detailed nuances related to the 

object of the study, which in this case is the content of the four language skills in the textbook. 

The researcher employed content analysis as the method for data analysis. The analytical 

procedures followed in this study are based on Krippendorff’s framework, which consists of six 

steps in textbook content analysis: data collection, sample reduction, data recording, data 

categorization, data analysis, and data presentation. 

  

RESULTS AND DISCUSSION 

Listening Skills Materials in the Arabic Language Textbook for Grade V Madrasah 

Ibtidaiyah  

Listening skills (mahārah al-istimāʿ) constitute one of the fundamental language skills and 

serve as the initial ability in the process of language acquisition and learning. Through listening 

activities, learners receive, recognize, and comprehend linguistic sounds that form the foundation 

for other language skills, such as speaking, reading, and writing. In the context of language 

learning, listening skills occupy a highly strategic position, as they function as the primary source 

of language input, enabling learners to gradually construct linguistic understanding in terms of 

phonology, vocabulary, and sentence structure.  

Listening skills in Arabic possess distinctive characteristics that differentiate them from 

other languages, particularly with regard to the sound system (aṣwāt), such as the presence of 

pharyngeal letters (ḥalqiyyah), emphatic sounds (ḥurūf mufakhkhamah), and meaning distinctions 

that are highly dependent on vowel length and accurate articulation (makhraj al-ḥurūf). These 

features require a higher level of phonetic sensitivity from learners. Therefore, listening skills 

materials in Arabic language textbooks should be presented in a gradual and systematic manner, 
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beginning with the introduction of sounds and simple words, followed by the comprehension of 

sentences and short discourses, and progressing toward exercises that involve understanding more 

complex spoken texts. This approach aims to develop learners’ ability to accurately grasp meaning 

in accordance with the contextual use of the language. 

According to Rasyid, listening skills in Arabic language textbooks for non-native speakers 

should present learning materials with correct pronunciation, including accurate intonation and 

appropriate distinctions between long and short sounds within words (Rusydi Ahmad Tu‘aimah, 

1985). In the Grade V Arabic language textbook for Madrasah Ibtidaiyah, listening skills materials 

are presented based on proper articulation of letters and the use of intonation that reflects correct 

vowel length distinctions. Based on the study conducted by Zaltz and Segal (2022), training in 

vowel length contrasts among learners whose first language does not possess long–short vowel 

distinctions (such as Hebrew) can enhance their proficiency to a level approaching that of native 

speakers and can be generalized to new vocabulary (Zaltz & Segal, 2022). This finding indicates 

that vowel duration is an aspect of listening skills that can be learned, but it is not simple and 

therefore requires careful attention in instructional materials. 

An evaluation of an intermediate-level Arabic grammar textbook identified inconsistent 

use of ḥarakāt as one of the weaknesses that may hinder comprehension and reduce learning 

effectiveness (Srirehani & Yansah, 2025). This suggests that many printed instructional materials 

still do not systematically support accurate vowel perception. Moreover, an online Arabic course 

focused on listening and speaking skills emphasizes that listening skills are often marginalized 

(Srirehani & Yansah, 2025); therefore, effective instructional design should deliberately integrate 

phonological and pronunciation aspects into listening activities. These findings align with the need 

to highlight long–short vowel contrasts in Arabic language instruction.  

Rasyid explains that listening skills materials in Arabic language textbooks for non-native 

speakers should introduce sounds based on meaningful distinctions (Rusydi Ahmad Tu‘aimah, 

1985, p. 169). This principle is reflected in the Grade V Arabic language textbook for Madrasah 

Ibtidaiyah, in which listening skills materials are presented by introducing sounds according to 

differences in meaning. This can be observed, for example, in Chapter 1 (parts of the body), where 

vocabulary related to body parts is delivered through audio and supported by visual images, 

demonstrating that each sound heard by learners carries a specific meaning corresponding to the 

images displayed. 

Effective listening instruction begins with listening to letters, words, and simple sentences 

with accurate pronunciation, and then gradually develops toward meaning comprehension 

(Wahyuni et al., 2023). Sensitivity to phonemes and makhārij al-ḥurūf is crucial, as Arabic 

contains many sounds that do not exist in learners’ first languages; intensive audio practice helps 

learners distinguish these sounds within meaningful language contexts (Sari & Sidik, 2025). 

Various studies on the teaching of al-aṣwāt indicate that mastery of language sounds constitutes 

the “most fundamental activity” in the development of listening skills (Imawan et al., 2023). At 

the introductory stage of listening activities, teachers are encouraged to introduce and compare 

similar sounds as well as minimal pairs, enabling learners to perceive and produce sound 

distinctions that result in changes in meaning. 

Rasyid also explains that listening skills materials in Arabic language textbooks for non-

native speakers should present learning materials that train learners’ listening abilities in 
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understanding the main ideas of a narration or story delivered in audio form (Rusydi Ahmad 

Tu‘aimah, 1985, p. 169). The Grade V Arabic language textbook for Madrasah Ibtidaiyah is 

consistent with this principle. Learners are provided with instructional materials that develop their 

listening skills in comprehending the main ideas of narrated texts or stories presented through 

audio. In addition, learners are given exercises that train their abilities to listen, comprehend, and 

identify the main ideas of what they hear. 

Research on Arabic listening skills (mahārah al-istimāʿ) emphasizes that instructional 

materials should not focus solely on sounds and vocabulary, but should also train learners to 

understand the core meaning and main ideas of texts, including stories and conversations 

(WAHYUNI et al., 2023). Engaging and contextual audio texts—such as songs, audiobooks, 

podcasts, and stories—have been shown to enhance comprehension, vocabulary acquisition, and 

grammatical understanding when learners are guided to focus on the overall meaning of the text 

(Yudhiantara, 2023).  

Context-based listening skills instructional materials and those grounded in “natural 

situations” built around themes and real-life stories have been validated as effective and highly 

engaging for students, and are capable of improving both listening comprehension and learning 

motivation (Sayyidaturrohimah et al., 2024). Extensive listening through audiobooks and narrative 

content allows learners to practice following storylines and grasping main messages, rather than 

focusing solely on isolated details (Rosyad et al., 2023). 

Rasyid explains that in listening skills materials within Arabic language textbooks for non-

native speakers, learners should be given the freedom to access listening materials according to 

their individual needs (Rusydi Ahmad Tu‘aimah, 1985, p. 169). In the Grade V Arabic language 

textbook for Madrasah Ibtidaiyah, listening skills materials are available in all chapters, rather than 

being limited to specific ones. Furthermore, the textbook provides a Google Drive link containing 

a collection of listening skills materials that can be accessed at any time by learners and selected 

according to their needs. 

Language learning based on self-access can promote learners’ autonomy in the process of 

language learning. Self-access language learning serves as a practical means of creating a 

comfortable and personalized learning environment in which learners can play a more active role 

in making decisions and determining choices throughout their language learning journey (Mai & 

Minh, 2023). In the domain of second language listening skills, self-access learning can 

accommodate learners’ individual needs, as each learner’s listening process should be 

acknowledged and supported in order to achieve equitable learning outcomes for all learners 

(KOBAYASHI, 2020).  

  

Speaking Skills Materials in the Arabic Language Textbook for Grade V Madrasah 

Ibtidaiyah 

Speaking skills (mahārah al-kalām) refer to language abilities related to the process of oral 

language production used to convey ideas, feelings, and information through utterances that can 

be understood by interlocutors (Mai & Minh, 2023). In the context of language learning, speaking 

skills occupy a very important position as an indicator of successful communicative language use, 

as this skill represents the active manifestation of mastery of other language skills, particularly 

listening, vocabulary, and language structure (Sigiro et al., 2024). 
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Speaking skills in Arabic have distinctive characteristics that differentiate them from other 

languages, including the distinction between fuṣḥā and ʿāmiyyah, the use of relatively complex 

grammatical structures (naḥw and ṣarf), and the requirement for accurate pronunciation of 

makhārij al-ḥurūf and their phonetic features, which directly affect the clarity of meaning in 

spoken utterances (Sigiro et al., 2024). Therefore, speaking skills materials in Arabic language 

textbooks are designed in a gradual and contextual manner, beginning with pronunciation drills 

and simple dialogues, followed by practice of daily expressions, and progressing to more complex 

speaking activities such as discussions, presentations, and simulations of specific communicative 

situations. These activities aim to develop learners’ ability to communicate orally in Arabic 

accurately and effectively (Fuadi et al., 2023). 

In the Arabic language textbook for Grade V Madrasah Ibtidaiyah, speaking skills 

materials are presented in detail by introducing the vocabulary of objects one by one. This 

approach aims to help students distinguish the pronunciation of letters that are phonetically similar. 

This is consistent with Rasyid’s explanation in his work, in which he states that speaking skills 

materials in Arabic textbooks for non-native speakers should include content that assists learners 

in pronouncing similar letters, such as ذ، ز، ض، و ظ (Rusydi Ahmad Tu‘aimah, 1985, p. 170). 

Research in Arabic phonetics indicates that even very slight differences in phoneme 

pronunciation can lead to significant changes in meaning; therefore, accurate sound production is 

a crucial aspect of Arabic language learning (Asif et al., 2022). Several studies focusing on the 

learning needs of tajwīd and mastery of the ḥijāʾiyyah letters have identified certain letters as 

consistently categorized as “difficult” or “moderately difficult” for learners, particularly those with 

distinctive phonetic characteristics (Rifain et al., 2024). These findings emphasize the need to 

develop more targeted instructional models that prioritize mastery of problematic sounds through 

the selection of teaching materials aligned with the phonological characteristics of Arabic and 

learners’ needs. 

For non-native learners of Arabic, consonant pairs that are articulatorily similar yet 

phonemically distinct, such as ض–ص ط–س,  ت–د,  , and ذ–ظ , require systematic and focused 

articulation practice. Research indicates that controlled articulation activities are effective in 

enhancing learners’ perceptual ability to distinguish these sounds, while guided and 

communicative practice plays a crucial role in improving accurate sound production within 

authentic speech contexts  (ALQASSAS, 2025). The integration of targeted phonetic training and 

communicative activities therefore represents a relevant strategy for enhancing the phonological 

competence of Arabic language learners. 

Rasyid explains that speaking skills materials in Arabic textbooks for non-native speakers 

should be directed toward teaching accurate pronunciation of words or sentences (Rusydi Ahmad 

Tu‘aimah, 1985, p. 170). This aligns with the Arabic language textbook for Grade V Madrasah 

Ibtidaiyah, in which speaking skills materials are presented after listening and reading skills 

materials. Through this sequence, students acquire preliminary understanding of correct word and 

sentence pronunciation in Arabic before practicing speaking skills.  

A number of studies regard pronunciation as one of the main subskills of speaking, 

alongside fluency and discourse skills, and position it as an important objective in speaking 

instruction (Khaizal et al., 2021). Speaking instruction aims to help learners “master pronunciation, 

fluency, and the effective conveyance of meaning (Mufid et al., 2023).” Assessment rubrics for 
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Arabic speaking skills generally also include pronunciation as a core component of evaluation 

(Fitriasari et al., 2025). 

Difficulties in speaking Arabic among non-native learners are often associated with 

phonological problems and a lack of practice in accurate articulation and intonation. This 

highlights the need for systematic pronunciation instruction within learning materials (Basrianto, 

2025). Content analyses of Arabic language textbooks indicate that pronunciation is one of the 

four primary speaking subskills targeted in practice, in addition to fluency, discourse, and 

spontaneous speaking. Another analysis of a widely used textbook, al-‘Arabiyyah bayna Yadayk, 

highlights the presence of specific techniques such as “letter pronunciation instruction” and its 

constituent elements, which are explicitly designed to ensure accurate articulation of letters and 

words (Khaizal et al., 2021). 

Studies on textbook design emphasize that high-quality speaking skill materials, especially 

for beginner-level learners, should provide graded dialogues, sentence patterns, and practice tasks 

that integrate pronunciation with vocabulary and language structure, rather than merely presenting 

information in a theoretical manner (Saleh et al., 2025). In addition, technology-assisted learning 

systems—such as phonetic tools based on augmented reality (AR) and pronunciation feedback 

powered by artificial intelligence (AI)—demonstrate that focused pronunciation feedback can 

significantly improve learners’ mastery of specific Arabic phonemes (Tolba et al., 2024). 

In the Arabic language textbook for Grade V Madrasah Ibtidaiyah, speaking skill materials 

are presented with an emphasis on the accurate pronunciation of long and short vowel markers 

(ḥarakāt) as an essential aspect of learning. Each word or sentence is clearly explained in terms of 

its long–short vowel pronunciation to ensure alignment with the intended meaning. These 

explanations are intended to enable learners to distinguish and apply correct ḥarakāt pronunciation 

in Arabic speaking practice. In line with this, Rasyid explains that speaking skill materials in 

Arabic textbooks for non-native speakers should include explanations of the differences between 

long and short vowels in pronunciation (Rusydi Ahmad Tu‘aimah, 1985, p. 170), as understanding 

this aspect supports semantic accuracy in the use of Arabic. 

The distinction between long and short sounds in Arabic needs to be emphasized because 

it has significant linguistic implications for meaning, grammatical structure, and the effectiveness 

of message delivery (Asif et al., 2022). Errors in differentiating short vowel markers and long 

vowels not only have the potential to change word meanings but may also shift the intended 

meaning of an entire sentence, resulting in semantic distortion (mispronunciation). Research 

findings among students of Arabic language education indicate that nearly half of pronunciation 

errors (48.57%) involve reading long vowels as short vowels, particularly in positions near the end 

of words, which directly affects fluency in reading and speaking (Kudus & Ulum, 2024). In 

addition, an analysis of phonological errors among participants in Islamic preaching speech 

competitions revealed that errors in the length of madd sounds can alter grammatical forms 

(Maesaroh et al., 2025), such as shifts between imperative (amr) and narrative forms, thereby 

weakening the clarity and rhetorical force of the message conveyed. 

Empirical evidence from Arabic learners with Indonesian or other non-Arab backgrounds 

shows a tendency toward systematic phonological errors, particularly in distinguishing vowel 

duration. Malay speakers generally do not consistently differentiate between long and short 

vowels, often shortening madd sounds or, conversely (Kudus & Ulum, 2024), lengthening short 
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vowels, which negatively affects pronunciation accuracy and meaning interpretation. In line with 

this, studies at the elementary and secondary school levels reveal high error rates in the 

pronunciation of articulatorily complex letters and vowels, such as qāf, ʿayn, and dhāl (Rifain et 

al., 2024), underscoring the need for targeted and systematic instructional interventions focusing 

on these sounds to enhance learners’ phonological competence. 

According to Rasyid, the speaking skills learning material in the Arabic textbook for non-

Arabic speakers should direct students to use intonation or sound rhythms according to the habits 

of native Arabic speaker (Rusydi Ahmad Tu‘aimah, 1985, p. 170). In line with this, in the Arabic 

textbook for class V of Madrasah Ibtidaiyah, speaking skills material is not only presented in the 

form of words, but also in the form of sentences, so that students are taught the intonation of 

pronunciation of statements, questions, and command sentences.  

Intonation in Arabic serves to distinguish question sentences and statements and express 

the speaker's attitudes, such as approval, rejection, surprise, and admiration, so that mastery of 

intonation becomes an important aspect of speaking skills (Musthofa & Azizah, 2020).. Errors in 

the use of intonation, especially interrogative intonation, often lead to miscommunication because 

learners tend to produce flat intonation patterns, in contrast to the up and down patterns used by 

native speakers, which can ultimately cause speech to lose its idioms and pronunciation 

characteristics and confuse listeners as to the speaker's intent (Utami et al., 2023).  

Intonation and rhythm training is able to significantly improve the fluency, clarity, and 

accuracy of meaning in Arabic speech in non-native adult learners (Aditya et al., 2024). This shows 

that intonation and rhythm have a substantial role in supporting the quality of Arabic speaking 

skills, especially in conveying meaning precisely and easily understandable. A study showed that 

mastery of intonation affects about 51% of the achievement of Arabic learning outcomes in the 

classroom (Syamsuddin et al., 2024), thus emphasizing the position of intonation as one of the 

important factors in the success of Arabic language learning.  

Reading Skills Materials in the Arabic Language Textbook for Grade V Madrasah 

Ibtidaiyah  

Reading skills (mahārah al-qirā'ah) are language skills related to the process of 

understanding the meaning of written texts through the introduction of language symbols, 

linguistic structure, and the context of discourse (Wijaya & Hikmah, 2023). In language learning, 

reading skills occupy a strategic position as a means to expand vocabulary, deepen understanding 

of language structure, and develop students' critical thinking skills, because through reading 

activities learners obtain language input visually and systematically (Imran & Ikawati, 2025).  

Reading skills in Arabic have characteristics that distinguish them from other languages, 

including the writing system from right to left, the existence of letters that change shape according 

to the position in the word, and the use of harakat which has a great influence on the pronunciation 

and meaning of the text (Sudrajat et al., 2025). Reading skills in Arabic textbooks generally start 

from the introduction of letters and harakat, reading simple words and sentences, to understanding 

more complex reading texts, accompanied by reading content comprehension exercises to help 

students read Arabic texts fluently and meaningfully (Hasbi, 2025).  

In the Arabic textbook for class V of Madrasah Ibtidaiyah, reading learning materials and 

other language skills learning materials are presented with a writing system from right to left, as 

well as the rules of writing in Arabic. The presentation is intended so that students are familiar 
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with the direction of reading and writing Arabic from the beginning of learning, so that they are 

able to understand the text in its entirety in accordance with the characteristics of the Arabic writing 

system. In line with this, Rasyid emphasized that the reading skills material in Arabic textbooks 

for non-Arabic speakers must be delivered in accordance with the rules of Arabic writing, namely 

from right to left (Rusydi Ahmad Tu‘aimah, 1985, p. 171). Adjustments to the direction of writing 

in the presentation of reading materials are not only technical, but also have pedagogical 

implications in building correct reading habits and supporting the understanding of Arabic texts 

more effectively. 

Reading skills material in learning Arabic must be presented in accordance with the rules 

of Arabic writing, namely from right to left. Research in the field of Arabic language pedagogy in 

general emphasizes the importance of aligning teaching materials with the typical characteristics 

of Arabic script and orthography, especially related to the direction of writing (directionality) 

(Saputri et al., 2025). Consistent text preparation and reading tasks from right to left, including 

line arrangements, page layout, numbering, and margins, were considered to be able to support the 

learner's visual process, form appropriate eye movement patterns, and improve the fluency of 

reading Arabic texts more naturally.  

The consistency of teaching materials with Arabic input in a real-world context is an 

important factor in the development of reading skills. The use of layouts that resemble the learner's 

first language (L1), particularly those written from left to right or are mixed, has the potential to 

inhibit the formation of the typical autocoding patterns in Arabic and increase the cognitive load 

of learners (Hasbi, 2025). In the context of early literacy, various studies emphasize the need to 

familiarize learners with the visual environment of Arabic as a whole, which includes right-to-left 

orientation, interconnection between letters, and integrated placement of punctuation marks and 

harakat, so that the process of acquiring reading skills can take place optimally. 

According to Rasyid, the reading skills material in Arabic textbooks for non-Arabic 

speakers needs to train students in analyzing the text they read, understanding the parts, and 

recognizing the relationships between parts in the text (Maesaroh, 2024). In line with this view, 

the Arabic textbook for grade V of Madrasah Ibtidaiyah not only presents reading texts as the main 

learning material, but is also equipped with practice questions designed to develop students' ability 

to analyze the content of the text, understand the structure and parts of the reading, and capture the 

relationships between sentences in a complete and systematic manner.   

Reading skills in Arabic textbooks have a very important role in training students to 

analyze the text systematically, understand its parts, and recognize the relationships between its 

parts. Reading skills are not only understood as the ability to recognize letters and words, but also 

as the process of interpreting texts that demand the involvement of higher cognitive abilities (HT 

et al., 2024). Through reading activities, students are directed to understand the content of the 

reading in its entirety, interpret explicit and implicit information, and connect ideas in the text so 

that a deep and meaningful understanding is achieved.  

In the context of Arabic language learning, especially in Madrasah Aliyah and early 

childhood education institutions, reading skills function as the basis for Arabic literacy and 

mastery of Islamic knowledge (Albab, 2024). Reading activities include the process of word 

recognition, literal understanding, inference, to critical and creative reading of texts, especially 

Islamic texts (Sa’ada & Umroh, 2025). This process not only trains the ability to analyze the 
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relationships between its parts, but also contributes to the development of students' creative and 

reflective thinking competencies, both in the cognitive and affective domains, so that learning 

Arabic is able to form a deep understanding of the language. 

According to Rasyid, the reading skills material in Arabic textbooks for non-Arabic 

speakers needs to be directed to train students in deducing the general meaning or main idea of the 

reading text (Maesaroh, 2024). However, in the Arabic textbook for class V of Madrasah 

Ibtidaiyah, the reading skills material has not fully emphasized learning about the determination 

of the main idea of the text, because most reading activities focus more on finding one or some 

specific information from the text presented, so that students' ability to understand the main idea 

of reading has not been optimally developed.  

Reading skills materials need to be directed systematically to train students in deducing the 

general meaning or main idea of the reading text. Research findings show that effective reading 

learning is not enough to train students to recognize words or answer separate questions, but rather 

to explicitly develop the ability to identify key ideas and understand the overall meaning of the 

text (Stevens et al., 2020; Wijekumar et al., 2020). Training focused on this aspect allows students 

to build a more complete understanding of the structure and content of reading, so that the reading 

process is not mechanical, but meaningful.  

Students who have difficulty reading systematically generally show lower performance in 

this aspect compared to other types of comprehension questions (Yunita et al., 2023). The results 

of large-scale meta-analysis revealed that learning interventions that emphasized the determination 

of main ideas and summaries resulted in significant improvements in reading comprehension in 

grades 3 to 12, with a high average effect size (Yunita et al., 2023).   

According to Rasyid, the reading skills material in Arabic textbooks for non-Arabic 

speakers needs to teach students to distinguish between the main ideas and supporting ideas in the 

reading text as an important part of the text understanding process (Rusydi Ahmad Tu‘aimah, 

1985, p. 171). However, in the Arabic textbook for grade V of Madrasah Ibtidaiyah, the reading 

skills material presented has not conveyed a discussion about the ability to distinguish between the 

subject matter and the information that supports it, so this aspect has not been covered in the 

presentation of learning materials.  

Reading skills (mahārah al-qirā'ah) in learning Arabic are seen as a very important basic 

competency because they serve as a means to acquire knowledge and understand Arabic texts more 

broadly (Rahmayanti et al., 2023). Text comprehension includes the ability to grasp the meaning 

of words, sentences, and the main points of paragraphs, then test and criticize those meanings 

(Sudirman et al., 2021). The reading material in the Arabic textbook should train students to 

distinguish between the main idea and the supporting idea. This is in line with the advanced stage 

described by 'Abdurrahman al-Fauzān in the book al-Idhāāt, which requires the student to be able 

to limit the general meaning and main idea of the paragraph, which is practically identical to the 

ability to distinguish the main idea and the supporting idea (Sudirman et al., 2021).  

The thematic approach to reading learning advocates the presentation of various types of 

texts (articles, stories, dialogues) that are connected to a single theme, followed by discussion, 

summary, and presentation activities; these activities help deepen the understanding of the content 

of the reading and practice critical thinking about the content of the text (Albab, 2024). The study 

of the ideality of Arabic teaching materials emphasizes that texts and exercises must be presented 
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systematically and intact: there are reading materials, new vocabulary, practice questions, and 

assignments that lead to mastering the competence to understand the text, not just the rules. In 

learning to read, the objectives of the curriculum include understanding social functions, text 

structure, and language elements (Rahmayanti et al., 2023). 

Writing Skill Materials in the Arabic Language Textbook for Grade 5 Madrasah Ibtidaiyah  

According to Rasyid, the learning material for writing in Arabic textbooks for non-Arab 

teachers needs to train students to write Arabic hijaiyah letters in various forms according to their 

position in the word, both at the beginning, middle, and end. In the Arabic learning book for grade 

V of Madrasah Ibtidaiyah, writing skills material is delivered through the provision of hijaiyah 

writing exercises that vary based on their position in a sentence, so that students are taught how to 

write letters so that they can be assembled into a perfect and understandable word.  

Writing Arabic requires mastery of the shape of the letter that changes according to its 

position (beginning, middle, end, separate) and the interconnectedness between the letters. Studies 

on the Arabic literacy curriculum for beginners show that learning to write in the early stages is 

focused on the correct transcription of letters, and in most students it is expected to be able to form 

all Arabic letters and write simple syllables and words correctly (Salameh-Matar et al., 2024). 

Ability to write is highly dependent on orthographic knowledge (knowledge of the shape and 

manner of its writing), which has been shown to be the most powerful contributor to the early 

writing performance of Arab children, exceeding phonological awareness. This shows that the 

practice of writing letter shapes correctly, including variations in shapes according to the position 

of the letters, is an important foundation.  

According to Rasyid, writing skills material in Arabic textbooks for non-Arabic speakers 

is important to teach students to be able to write from right to left in accordance with the rules of 

Arabic writing. In line with this, in the Arabic textbook for grade V of Madrasah Ibtidaiyah, 

students have been taught to write words or sentences in Arabic from right to left as part of the 

presentation of the writing skills material given. 

The right-left reading/writing direction is the main characteristic of the Arabic writing 

system and affects spatial thinking, text processing, and visual information arrangement (Park et 

al., 2024). Research on learning math in Arabic also shows that students have to make a 

"directional shift" when switching from Arabic numerals (right–left) to numbers written left–right, 

and this directional conflict can lead to cognitive confusion (Hayek et al., 2025). This confirms 

that the consistency of writing direction training in the early stages of Arabic literacy is very 

crucial.  

Although in the context of certain universities, writing skills are sometimes not prioritized, 

research evidence shows that in order to build strong Arabic literacy, right-left writing forms the 

way of processing texts and spatial concepts in Arabic speakers, writing skills material in Arabic 

books is indeed important designed to train students to write from right to left according to Arabic 

writing rules (Ritonga et al., 2020). 

According to Rasyid, the writing skills material in Arabic textbooks for non-Arabic 

speakers needs to teach writing Arabic words with separate and connected letters, as well as 

distinguish the forms of letters correctly. This is in line with the writing skills material in the Arabic 

textbook for class V of Madrasah Ibtidaiyah which teaches students how to write Arabic letters in 

various forms, both when the letters are combined and when they are separated.   
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Writing skills material in Arabic textbooks need to teach how to write Arabic words using 

separate and connected letters, as well as the ability to distinguish different letter shapes precisely. 

This is in line with research findings that show that Arabic writing materials need to explicitly 

train separate and connected letter forms and the ability to systematically distinguish letter forms, 

as these aspects are the main source of error for beginner learners. 

Arabic writing learning materials do need to explicitly train separate and connected letter 

forms and the ability to systematically distinguish letter shapes, as these aspects are the main 

source of errors for beginner learners (Yassin et al., 2020). Arabic writing is essentially cursive; 

words can be written in a fully connected, partially connected, or non-connected form, and there 

are six letters that can only be connected from one side.  

In the context of learning in schools and colleges, difficulties in distinguishing letter forms, 

the use of separate and connected letters, and variations in letter shapes based on position are the 

main obstacles in Arabic writing skills (Nuraini et al., 2022). Effective textbooks need to present 

explicit and gradual learning of separate and connected letters, as well as training that emphasizes 

the precision of distinguishing all letter forms in the context of a real word (Huda et al., 2024).  

In the Arabic textbook for grade V of Madrasah Ibtidaiyah, writing skills material conveys 

a good and correct way of writing through the presentation of questions, so that if there are writing 

mistakes or students writing is not clear in working on the questions, the teacher can make 

corrections. This is in line with Rashid's opinion that writing skills material in Arabic textbooks 

for non-Arabic speakers must emphasize the importance of writing Arabic letters clearly and 

regularly so that there are no mistakes in the form of letters.   

Arabic learners often make mistakes in the formation of basic letters, the confluence of 

letters, and the differentiation of similar letter shapes (Pimada et al., 2020). These errors generally 

stem from weak teaching that focuses on the form of letters and limited writing practice. Research 

in schools and the environment of TPQ/Qur'an shows that when teaching emphasizes the correct 

letter shape (khat rule), letter position (beginning–middle–end–separate), and spacing between 

letters, most children are able to write separate and connected letters correctly (Makhisoh et al., 

2022). 

Error analysis confirms that confusion between similar letterforms—such as tā' and tā' 

marbūṭah, the position of hamzah, and the variation of dotted letters—is common and has to do 

with the lack of explicit teaching on correct letter forms and the rules of imlā' (Khasawneh, 2021). 

Textbooks that combine examples (models) with repetitive copying exercises, imlā' exercises, and 

game-based activities (e.g., arranging letters to form word connections), have been shown to 

improve writing accuracy and learning motivation (Huda et al., 2024). 

 

CONCLUSION 

Rasyid explains that listening skill materials in Arabic textbooks for non-native speakers 

should teach correct word pronunciation, sound differences and their effects on meaning, 

comprehension of the main ideas of narratives, and provide learners with freedom of access to 

listening materials. These principles have been applied in the Grade V Arabic textbook for 

Madrasah Ibtidaiyah. In addition, for speaking skills, the materials should teach pronunciation in 

detail, starting from individual letters, accuracy of articulation, the distinction between short and 
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long vowels (ḥarakāt), and the use of appropriate intonation, which is also in line with the Grade 

V Arabic textbook for Madrasah Ibtidaiyah. 

According to Rasyid, reading skill materials should teach how to read Arabic text from 

right to left, analyze texts, distinguish between general and specific information, and identify main 

and supporting ideas. However, the Grade V Arabic textbook for Madrasah Ibtidaiyah has not fully 

met these criteria, particularly in teaching the distinction between general–specific information 

and main–supporting ideas. Meanwhile, the writing skill materials in the textbook are consistent 

with Rasyid’s principles, including writing from right to left, recognizing the different forms of 

Arabic letters in various positions, writing letters clearly, and providing exercises to develop 

writing skills. 
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