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Abstract

Behavioral Counseling for students is currently being implemented as an alternative solution
to the problem of difficulties in learning Arabic. Students learning difficulties are caused by high
anxiety as a result of poor learning management. The process of overcoming Arabpfjlearning
difficulties through participatory Behavioral Counseling is described implicitly in this study. The
goal of this study is to examine (1) the process of overcoming difficulties in learning Arabic using
Behavioral Counseling, (2) the level of academic anxiety and learning attitudes of students before
and after the implementation of Behavioral Counseling, and (3) whether Behavioral Counseling
implementation can improve students' Arabic language skills. This study was designed employing
a Mixed Method Research approach. The questionnaire respondents were 250 students from IAIN
Metro and UIN RIL (Raden Intan Lampung). According to the questionnaire distribution results,
46 students of UIN RIL and 45 students of IAIN Metro required counseling. Data were gathered
through observation, questicffiaires, interviews, and tests. The research findings reveal that the
model of using Behavioral Counseling with self-management techniques is able to overcome
various difficulties in Arabic learning for students. Behavioral Counseling can help students
overcome difficulties caused by low learning motivation, confusion, lack of enthusiasm, high
anxiety, and poor Arabic language skills. The findings of this study also demonstrate that
providing Behavioral Counseling can improve Arabic mastery as well as remove learning
difficulties experienced by the students. Learning Arabic involves not only the problem of
achieving learning objectives but also psychological aspects. Psychological aspects are regarded
as the primary concern for the learning process to be carried out properly. The incorporation of
Behavioral Counseling into the Arabic learning process has increased students' motivation to learn
Arabic and assisted them in overcoming various learning difficulties.
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INTRODUCTION

College students face a variety of difficulties when learning Arabic, which contributes to
their failure to achieve the required linguistic competence. Some of the difficulties students have
in learning Arabic stem from a lack of enthusiasm for learning, boredom, and confusion, all of
which are exacerbated by ineffective and poorly directed learning management. The main cause
of students' difficulties in learning Arabic is a lack of good planning, organization, and evaluation
of learning. According to Fajhrini's research, the most difficult aspect of learning for students is
learning management. Students' inability to manage their learning time effectively is the primary
cause of learning objectives not being met properly (Fajhriani. N, 2020). Rahmawati and Febriani
demonstrate the same thing, that poor student learning management is the root cause of learning
difficulties that lead to the poor achievement of desired Arabic language skills (Rahmawati &




Febriani, 2021). Students' inability to manage their learning leads to confusion, disinterest in
learning, and failure to achieve language skills (Rifa’i et al., 2021). Students' Arabic language
skills are below expectations due to learning difficulties caused by poor learning management.
[¥cording to Akla's research, students’ Arabic vocabulary mastery is still low. It is extremely
difficult for students to learn language skills if they do not have a good command of Arabic
vocabulary (Akla, 2021).

University students' difficulties in learning Arabic are attributed to both linguistic and non-
linguistic factors. Linguistic difficulties include difficulties in pronouncing Arabic letters,
particularly letter sounds that differ from those in their mother tongue. Difficulties are also
experienced in expressing language (Al-Qadri et al., 2021). They are unable to express themselves
due to linguistic and psychological barriers (Diaab, 2016). In terms of morphology, students have
difficulty determining the root of the word and its source (Dajani et al., 2014). Furthermore,
students' Arabic language difficulties are also related to the use of Arabic sentence structures in
both written and spoken languages (Zulaeha, 2022). The non-linguistic difficulties experienced by
students are in the form of difficulties in learning management. The difficulty in learning
management is related to the lack of a clear learning plan and a good learning organization, which
results in poor Arabic language skills (Farhad & Sa’diyah, 2021; Gafur & Switri, 2020).

So far, studies on learning Aratffjhave focused on four major issues. The first is a study
that investigates the optimization of the learning process through the use of technology to alleviate
learning difficulties. The use of engaging technological media has encouraged students to learn,
and it is simple to achieve learning objectives (Muaad et al., 2022; Omari, 2015; Salaberry, 2001).
Several studies demonstrate the importance of incorporating games into the learning process. The
use of enjoyable games has successfully overcome learning difficulties. The ge of games has also
greatly enhanced the learning spirit and improved language skills (Al-Jabri et al., 2021; Mohova
etal., 2020). Others emphasize the importance of innovative learning strategies and approaches in
assisting students in mastering linguistic competence (Alwehaibi et al., 2022; Awouters & Jans,
2009; Mufidah et al., 2019). The second is a study that examines the importance of focusing
on psychological factors in terms of increasing learning motivation. High learning motivation can
help students eliminate learning difficulties. The absence of learning difficulties will facilitate the
attainment of linguistic competence. (Boccardelli et al., 2017; Can & Simsek, 2015; Muaad et al.,
2022). The third study examines how learning the Qur'an can help students improve their Arabic
language skills. Listening to the Qur'an verses recited aloud cgfjhelp eliminate difficulties in
identifying sounds and pronouncing Arabic vocabulary (Alsharbi et al.,2021; Mamun et al., 2020).
The fourth study investigates the significance of developing active and innovative learning
management to assist students in overcoming various difficulties in mastering linguistic
competencies. Creating well-designed planning, learning process management that is oriented
toward active, innovative, and fun learning, and the development of valid evaluation instruments,
have eliminated difficulties in learning Arabic as well as increasing linguistic competence (Al-
Mamary, 2022; Almisreb et al., 2016; Mamun et al., 2020; Tajuddin, 2016).

According to the four research trends, the implementation of Behavioral Counseling in
overcoming difficulties in learning Arabic for students has not been specifically studied.
Elimultaneously, the analysis of learning difficulties in Arabic focuses on the age group of children.
This study fills in the gaps left by previous studie§Ejvhich tend to emphasize the role of behavioral
counseling in overcoming learning difficulties. The purpose of this research is to examine the
process of overcoming difficulties in learning Arabic through the use of Behavioral Counseling
and self-management techniques. Behavioral counseling is a type of counseling that employs the




concept of behavior. Individual behavior changes are viewed as learning outcomes that can be
formed by manipulating learning conditions in the concept of behavior (Lai et al., 2022). The
process of manipulating learning conditions is followed by reinforcement to maintain the desired
learning outcomes (Notaro & Diamond, 2018).

Behavioral counseling includes learning counseling, which is a process of assisting
individuals in learning to solve interpersonal problems, and emotional problems, and make
decisions (Frasineanu, 2015). Behavioral counseling is one of the therapeutic techniques used in
counseling to assist individuals in learning new problem-solving behaviors through various action-
oriented techniques (Cody et al., 2022). According to the behavioral concept, behavior is the
essence of human personality. This behavior is the result of individual experiences and interactions
with their environment (Perrusquia, 2022). This behavioral concept indicates that behavioral issues
are the result of an incorrect learning process (Xia & Qi, 2022). As a result, behavior can be
changed by creating a more positive environment that encourages positive behavior. These
behavioral changes then allow for a more tangible assessment of the client's progress (Ozkan et
al., 2021).

Behavioral Counseling aims to establish a new, better situation through the learning
process to eliminate negative behavior, and then to change adaptive behavior through techniques
that strengthen target behavior by eliminating unwanted behavior (Farjantoky et al., 2020).
Behavioral Counseling focuses on individual behavior that is visible and can be learned by
following a specific procedure to achieve the client's problem-solving objectives. (Williams et al.,
2022). Besides, the goal of Behavioral Counseling is to help clients live their lives without
experiencing difficulties or behavioral barriers that make them feel uncomfortable in social
situations (Zarei et al., 2010).

One ofhe Behavioral Counseling techniques that can be used in providing Behavioral
Counseling is the self-management technique. Self-management is a set of techniques for changing
an individual's behavior, feelings, and thoughts (Rao et al., 2021). Self-management is a set of
procedures that includes self-monitoring, positive reinforcement, personal contracts, and stimulus
mastery (Krijnen et al., 2022). In addition, self-management is also a strategy for changing
behavior by directing individuals using therapeutic techniques (Stenberg et al., 2022).

The self-management process contains psychological power, which encourages individualss
to determine and select effective steps to achieve their goals. Self-management occurs when
individuals engage in certain behaviors and control the occurrence of other behaviors (Du et al.,
2022). Self-management entails both controlling and controlled behavior. Controlling behavior
necessitates self-management strategies that modify the target or alternative behavior (Hansen et
al., 2022). Self-management aims to foster counseling adaptive behavior (Jaafar et al., 2012). The
main concept of self-management is the process of changing behavior by using internal and
external behavior management strategies. Self-management emphasizes individual acceptance of
behavior change programs to foster individual motivation. Therefore, in the application of self-
management, the participation of individuals to become agents of change is critical. (Pinto &
Taveira, 2013). Behavior changes can be accomplished by directing individuals to problem-
solving techniques. With the right techniques and methods, individuals can manage their feelings,
thoughts, and actions, which encourages them to focus less on what is bad and more on what is
good and right.

Behavioral Counseling for College Students is currently being implemented as an
alternative solution to the problem of Arabic learning difficulties. Students learning difficulties are
caused by high anxiety as aresult of poor learning management. The process of overcoming Arabic




learning difficulties through participatory Behavijral Counseling is described implicitly in this
study. There are three questions can be presented to achieve this goal:
1. How does the process of overcoming difficulties in learning Arabic using Behavioral
Counselig work?
2. What is the level of academic anxiety and student learning attitudes before and after
the implementation of Behavioral Counseling?
3. Can the use of Behavioral Counseling improve students' Arabic language skills?

The research findings are used to stimulate a discussion about the potential of Behavioral
Counseling in resolving Arabic learning problems encountered by university students learning
Arabic. Three arguments underpin this paper. First, the use of Behavioral Counseling in learning
can reduce or even eliminate students' difficulties in learning Arabic. This is possible because
Behavioral Counseling is a counseling approach aimed at resolving problems encountered by
students while learning Arabic. Second, the effectiveness of Behavioral Counseling is largely
determined by professional teachers who can create better conditions for learning and strengthen
the desired target behavior. The success of using Behavioral Counseling in Arabic learning is
determined by the support professional teacher. Behavioral Counseling cannot be implemented
without the support of qualified teachers. Third, the successful use of Behavioral Counseling in
Arabic learning will require a high level of commitment from both students and teachers. Students
who face various obstacles in learning Arabic as a study subject must be committed during the
counseling process. As a learning facilitator, the teacher can provide learning counseling, which is
used as a reference in the implementation of Behavioral Counseling.

METHODS

This study examines the difficulties in learning Arabic that students overcome through the
use of Behavioral Counseling. Institut Agama Islam Negeri (IAIN) Metro and UIN Raden
Intan Lggpung (UIN RIL) were the research locations of this study. The research sites were
chosen based on the consideration that there were groups of students at these two universities who
were having difficulty learning Arabic. These groups of students with learning difficulties had a
poor mastery of the Arabic language.

To solve research problems, this research design employed a Mixed Method Research
approach that combined qualitative and quantitative research. The combined approach was used
because the researcher required more comprehensive, valid, reliable, and objective data when
conducting research problems. The next reason was to explain in greater detail the results of
preliminary quantitative statistical research on student anxiety and learning attitudes obtained from
the data of the majority of respondents and generalize the findings. Agh follow-up, a qualitative
approach was used for the in-depth exploration of several respondents. The implementation of this
@pproach focused on data collection and analysis in a single research series. The combined research
design used in this study was the Explanatory Sequential Design addressed by Cresswell. The
explanatory sequential research design began with quantitative data collection and then moved on
to qualitative data collection to clearly describe the quantitative data results.

The research respondents of this study were students of IAIN Metro and UIN RIL. The
selection of respondents in this study was done in stages. The first stage was the respondents'
determination to collect data on students who were having difficulty learning Arabic. In this first
phase, 250 students from both universities participated. Respondents were chosen based on their
participation in Arabic classes. An initial questionnaire was given to 250 students to determine
their attitude toward learning Arabic and their level of learning anxiety. According to the results




of this questionnaire, students experienced levels of learning anxiety and learning attitudes when
learning Arabic. Students with a moderate to high level of anxiety would be counseled for two
months using Behavioral Counseling. The data obtained from each PTKIN in the initial
questionnaire distribution showed that there were 46 UIN RIL students and 45 IAIN Metro
students who were then involved as respondents to receive Behavioral Counseling. The
respondents were chosen at random from a group of individuals who had similar difficulties
in learning Arabic. In addition to students, Arabic lecturers also participated as respondents in this
study.

Techniques for collecting data include observation, questionnaires, interviews, and tests. The
observation was used to collect data about the process of providing students with Behavioral
Counseling. Furthermore, the observation method was also used to determine how respondents'
behavior changed after receiving Behavioral Counseling. The observation process was carried out
with the research team's participation in the process of providing Behavioral Counseling. The
questionnaire technique was used to collect data on students' levels of anxiety and learning
attitudes before and after receiving Behavioral Counseling. The questionnaire was designed using
a Likert scale with five possible answers. Answer A has 5 points, answer B has 4 points, answer
C has 3 points, answer D has 2 points, and answer E has 1 point. The learning attitude variable
consists of 20 questionnaire items, while the anxiety variable consists of 20 items. The interview
technique was used to supplement observational data on students' anxiety. Additionally, after
Behavioral Counseling was condfjcted, interviews were done to collect data on the development
of student learning management. The test technique was used to collect information about the level
of Arabic language mastery. The test would be administered both before and after the Behavioral
Counseling session.

There are two types of data analysis techniques used in this study: qualitative data analysis
techniques and quantitative data analysis techniques. The following stages were implemented for
qualitative analysis: 1) carrying out coding on the findings of observations and interviews; 2)
compiling concepts from data that had already been established with no change; 3) organizing the
findings from observations and interviews; 4) grouping data that had been prepared to create a
hypothesis; §fenerating a ready-to-test analysis through the obtained hypothesis. Whereas the
quantitative data analy{f} technique was carried out by prerequisite tests such as the homogeneity
test and normality test to determine whether the data were normally distributed or not. The data
that were normally distributed were continued @ith the t-test to determine the level of mastery of
Arabic after providing Behavioral Counseling. Descriptive analysis was also conducted to see the
level of anxiety and student learning attitudes.

RESULTS AND DISCUSSION
The Process of Overcoming Students' Learning Difficulties by Using Behavioral Counseling
Behavioral Counseling was given to two groups of students who had difficulty learning
Arabic. These two groups were the IAIN Metro student group and the UIN Raden Intan Lampung
student group. The first step in providing Behavioral Counseling to both groups of students with
learning disabilities was by conducting an assessment. The primary objective of this assessment
was to discover what behaviors respondents engaged in when learning Arabic, how they felt when
participating in the Arabic learning process, and how they processed the thoughts that arose when
learning Arabic. The observed behavior was a special behavior related to the respondent's
problems. The evaluation also viewed the respondents’ motivations for participating in Arabic
learning. Furthermore, the respondent's level of control over problematic behavior was determined




by how the control was trained to determine self-control success. At this stage, an analysis of the
respondent's relationship with colleagues as well as the respondent's relationship with the teacher
was performed. The assessment results revealed some poor learning behaviors, such as being too
lazy to study, lacking enthusiasm, and being confused, anxious, and depressed about learning tasks
that were not understood. Thus, students were unmotivated to learn Arabic because they perceived
it to be a difficult subject. Peer relationships among respondents who had learning difficulties were
also poor. This negative indicator could be seen in a lack of empathy, concern, and tolerance in
learning.

The second step was to establish objectives. The purpose of counseling was determined by
researchers along with the respondents. In this counseling stage, goal setting was the researcher's
attempt to help respondents identify the problem through the lens of the goals to be achieved.
Based on measurable situational barriers, the researcher made the respondent's goal the primary
focus of counseling. The goals of the counseling were to (1) eliminate anxiety in learning Arabic,
(2) increase learning concentration, (3) strengthen self-motivation, (4) set learning targets in the
form of 10 mufradat (vocabularies) used in the active language in one day, (5) manage study time,
(6) manage stress, and (7) organize learning.

The third step was the implementation technique. Self-management in learning was the
technique used in this counseling. Self-management was the skills, methods, and strategies used
by the respondents to effectively direct the achieven§Ejt of their Arabic learning goals. All aspects
of self-management included self-motivation, goal setting, planning, scheduling, Time
management, self-evaluation, self-intervention, self-development, stress management, and
organization. The findings of the technical implementation phase analysis revealed that the
respondent group was capable of self-management. The majority of respondents were able to
motivate themselves to learn Arabic after receiving an understanding of the direction of learning
Arabic during the counseling process. Respondents determined the desired learning achievement
by following daily, weekly, and monthly study plans, which were then evaluated by the teacher on
the progress of achievement. The respondents’ ability to self-manage has transformed their stress
into a sense of joy and pleasure in learning Arabic.

Academic Anxiety Levels and Student Learning Attitudes before the Implementation of
Behavioral Counseling.

The study began with a quantitative approach, with questionnaires distributed to 250
respondents from UIN RIL and IAIN Metro. The questionnaire distribution was intended to collect
data on students who were struggling to learn Arabic and had low learning attitudes and high
learning anxiety.

The results of a frequency analysis of learning attitudes on UIN RIL respondents revealed
that 46 had poor learning attitudes, 36 had good learning attitudes, and 43 had very good learning
attitudes. According to the frequency analysis of learning attitudes on IAIN Metro respondents, 45
students had bad learning attitudes, 44 had good attitudes, and 36 had very good attitudes in
learning.

In a frequency analysis of learning anxiety scores on UIN RIL respondents, 38 respondents
experienced high anxiety, 8 revealed very high anxiety, and 79 indicated low anxiety. In contrast,
a frequency analysis of learning anxiety levels on IAIN Metro respondents revealed that 24
students experienced high anxiety, 21 experienced very high anxiety, and 80 experienced low
anxiety. The score results of students' learning anxiety levels were proportional to the number of
students' learning attitudes that were not favorable both at UIN RIL and IAIN Metro respondents.




This means that several students who had high levels of learning anxiety and low levels of learning
attitudes needed counseling. (Table 1.)

Table 1.
Data on Students Who Have Learning Difficulties and Need Counseling.
No N Learning Anxiety Learning Attitude
Low High Very High Not Good Good  Very Good
1 UIN RIL 79 38%* 8% 46* 36 43
2 IAIN Metro 80 24* 21%* 45% 44 36
Notes*

UIN RIL: 46 students needed counseling

IAIN Metro: 45 students needed counseling
Academic Anxiety Levels and Student Learning Attitudes after the Implementation of
Behavioral Counseling.

The researchers measured the level of academic anxiety and student learning attitudes after
treating the respondents with Behavioral Counseling for two months. Questionnaires were
distributed to respondents to collect data. Table 2 below displays the findings of the data analysis.

Table 2.
Anxiety Analysis and Learning Attitudes after the Implementation of Behavioral Counseling
Statistics
Learning Leamning
Attitudes of Academic Anxiety Attitudes of Academic Anxiety
UIN RIL of UIN RIL [IAIN Metro of TAIN Metro
Respondents Respondents Respondents Respondents
N Valid 46 46 45 45
Missing 0 0 0 0
Mean 72.3478 38.7826 68.5333 355778
Median 72.0000 40.0000 68.0000 36.0000
Mode 68.00 36.00° 68.00 4000
Std. Deviation 5.80122 492573 4.83171 641195
Minimum 62.00 23.00 60.00 2400
Maximum 82.00 45.00 82.00 4600
3328.00 1784.00 3084.00 1601.00

*a. Multiple modes exist. The smallest value is shown

According to the findings, the average value of learning attitudes in UIN RIL respondents is
72 .34, while it is 68.53 in IAIN Metro respondents. The value of these two groups of respondents'
learning attitudes is in the good range. While academic anxiety in UIN RIL respondents is 38.78,
itis 35.57 in IAIN Metro respondents. In both groups of respondents, the level of academic anxiety
is in the low range. Following Behavioral Counseling, there was a significant change in learning
attitudes and academic anxiety. Respondents whose learning attitude was poor due to a variety of
factors improved after receiving Behavioral Counseling. Similarly, academic anxiety, which was
initially high, decreased after behavioral counseling.
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The Implementation of Behavioral Counseling E] Improve Students' Arabic Language
Ability.

The implementation of Behavioral Counseling has helped students ofEjcome difficulties in
learning Arabic and significantly improved their psychological well-being. The ability of students
to carry out self-management learning as one of the counseling strategies used influenced the
reduction in learning difficulties felt by student- respondents. Intense counseling, monitoring, and
evaluation of each respondent's activities instilled confidence in the respondent. The ability to
understand Arabic is a student learning achievement that includes mufradat, Qawaidh, Istima',
Kalam, Qira'an, and Kitabah. This accomplishment is known as the Arabic language ability.
According to the findings of the analysis, the mean value of Arabic language skills for UIN RIL
students is 33.26, while it is 2840 for IAIN Metro students. Before the implementation of
behavioral counseling, students who had learning difficulties mastering Arabic language skills
were provided with Behavioral Counseling with a self-management strategy. After the completion
of Behavioral Counseling, an Arabic language proficiency test was administered.

The mean value of Arabic language skills for UIN RIL students after the implementation of
Behavioral Counseling is 64.56, while it is 62.71 for IAIN students. Both of these numbers are in
the 61-80 range, which indicates that they are high. This means that respondents who experienced
learning difficulties after receiving Behavioral Counseling with self-management strategies were
able to overcome them by self-regulating on aspects of learning time management, learning
methods, learning strategies, learning motivation, and learning targets. The respondent's ability to
self-regulate in Arabic learning has reduced the learning difficulties they have encountered thus
far, resulting in improved Arabic language skills.

The study's findings reveal that respondents’ Arabic ability improves after receiving
Behavioral Counseling. Respondents at UIN RIL have average value of 64.57, while
respondents at IAIN Metro have an average value of 62.71. (Figure.l)

Figure 1.
The Comparison of Pre-test and Post-test Average Scores to Assess Arabic Language Ability

Pre-test and Post-test Average Scores

64.57 62.71

. 3326
28.40

PRE TEST UIN RIL POST TEST UIN RIL PRE TEST IAIN METRO POST TEST IAIN METRO

Pre test UIN RIL Post test UIN RIL Pre test IAIN Metro Post test IAIN Metro

Figure 1 shows that the respondent's Arabic ability improves significantly after receiving
Behavioral Counseling. Arabic language skills improve by 52% among UIN RIL respondents and
45% among IAIN Metro respondents. (See Figure 2).




Figure 2.
A Comparison of Arabic Language Skills Before and After the Implementation of Behavioral
Counseling

The Percentage of the Increase in Arabic Proficiency

52% 45%

UIN RIL IAIN
Respondents Respondents

m After ®Before
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The results of the data analysis of the Arabic language proficiency test in ¢&f) group of
respondents who received self-management counseling show a significant increase. A t-test was
used to determine whether Arabic language skills can be improved by using Behavioral
Counseling. The t-test s conducted after the data had been checked for normality and
homogeneity. The result of the nEghality test with the Kolmogorov-Smirnov test statistic at a
significant level is o = 5% = 0.05. The result of the normality test is shown in the following table:

&ble 5

Tests of Normality
Kolmogorov-
Smimov* Shapiro-Wilk
Test
Code  Statistic df  Sig.  Statistic df  Sig.
Score 1 Jd6d4 46 093 916 46 063
2 214 46 080 907 46 061
3 102 45 2007 954 45 072
4 141 45 086 926 45 067

*_This is a lower bound of the true significance.
a. Lilliefors Significance Correction
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The sig count normalitygfst analysis results for each classg the time of the pre-test and post-test
are 0.093,0.080,0.200, and 0.086, respectively. Based on the results of the normality test outcomg
the test decision obtained from all of the Egnificant value counts is > a, indicating that Ho is
accepted. The normality @t results indicate that the sample was drawn from a normally distributed
population. In addition, the homogeneity was carried out using the Levene test statistic with a
significance level of o = 5% =0.05.

Table 6.
The Variance Homogeneity Tdgg
Levene
Statistic dfl  df2 Sig.
Score Based on Mean 858 3 178 464
Based on Median 819 3 178 A85
Based on the Median 819 3 1643 485
and with adjusted df 90
Based on trimmed 813 3 178 488
mean

According to the results of the analysis, the homogeneity test of the calculated sig values of
0464,0.485,0485, and 0.488 is > a, indicating that Ho is accepted, implying that the population
has a homogeneous variance. According to the results of the prerequisite test, norffjlity, and
homogeneity tests, the research data are normal and homogeneous. As a result, the t-test is the
statistical test used to test the hypothesis of this study.

Elable 7.

Independent Samples Test

Levene's Test for

Equality of
Variances T-test for Equality of Means
95% Confidence
Interval of the
‘ Mean Stf]. Error Difference
Sig. (2- Differenc Differenc
F Sig. T df tailed) e e Lower Upper
Score Equal variances .00 006 -1.817 89 003 -3.00676  1.65503 - 28175
assumed 0 6.29528
ual variances -1.820 87.8 002 -3.00676 1.65250 - 27732
not assumed 6.29085

According to the t-test analysis results (table 7), th@jig (2-tailed) value is 0.003 at the
significance level of @ 5% = 0.05. If the sig count is > a, then Ho is accepted and Ha is rejected.
The test results show that the value of sig count is < o which indicates that the E@plementation of
Behavioral Counseling at UIN Raden Intan Lampung and IAIN Metro can have an effect on
improving students' Arabic language skills.

The findings reveal that combining Behavioral Counseling with self-management techniques
reduces students' Arabic learning difficulties. After counseling, students' Arabic language




difficulties, learning attitudes, and academic anxiety, decreased significantly. Students who were
initially anxious become less anxious after counseling. Similarly, the student's learning attitude
improves after counseling, which was initially poor. The improvement in Arabic mastery
correlates with the reduction in learning difficulties experienced by students.

During counseling, students used self-management techniques to motivate themselves, set
goals for learning Arabic, make study plans, manage time, learn processes and ¢ thods, conduct
self-evaluations and self-development, and manage stress. Students completed learning activities
effectively in order to achieve the goals of learning Arabic. The findings of the study reveal that
combining counseling with self-management techniques is able to eliminate students' learning
difficulties. The study also discovers that combining counseling with self-management techniques
increase students' positive attitudes. These positive aspects include increased learning motivation,
@hhich is triggered by the presence of clear learning objectives. This is very likely because
counseling with self-management techniques directs individuals to improve their ability to contr)
themselves in various aspects sudf as controlling behavior, thoughts, emotions, and feelings in
order to achieve the desired goals. This is in line with the findings of Techavijitsarn et al, who state
that individuals who can clearly and measurably regulate their behavior can solve any problems
they face and achieve their desired goals (Techavijitsarn et al., 2015). Self-control ability is able
to overcome learning difficulties (Heo et al., 2022).

Counseling has been effective in reducing anxiety and improving individual attitudes. Kadafi
et al. confirm that the use of measurable counseling can reduce anxiety (Kadafi et al., 2021). The
use of Behavioral Counseling with self-management techniques has resulted in improved self-
control. Individuals' anxiety has been reduced by their ability to control themselves. The ability
of self-control has been able to eliminate the anxiety experienced by individuals. According to
Iliuta and Tempea, the individual learning process of exploring one's own potential and the ability
to change one's behavior in a positive direction can avoid people from feeling anxious (Iliutd &
Tempea, 2015). The ability of the individual to manage internal and external behavior has
transformed anxiety into pleasure and enthusiasm for learning. This is consistent with Niykki et
al's view that an individual's ability to manage feelings, thoughts, and actgls has encouraged
people to focus on the positive things and avoid the negative things (Niaykki et al., 2021).

This study's findings also show that combining counseling with self-management techniques
has improved students' Arabic mastery. The improvement in students' Arabic mastery corresponds
to areduction in anxiety and stress. This is reasonable considering that the use of self-management
techniques in counseling encourages individuals to follow a set of procedures that include self-
monitoring, positive reinforcement, personal learning contracts, and mastery of learning goals.
These procedures have transformed the student learning environment from depressed and anxious
to motivated, enthusiastic, and enjoyable. A sense of enthusiasr@find pleasure in learning has made
it easier for students to learn, allowing them to achieve their le§fjing objectives. This is in line
with the notion that high motivation and enjoyment in learning make it easier for individuals to
learn §kecond language (Tuncel et al ., 2016).

This study differs from previous studies which emphasize more on learning processes and
outcomes. This study is more concerned with the process of removing learning difficulties caused
by students' anxiety and depression. It is carried out in the counseling frame by removing anxiety
and negative attitudes and replacing them with pleasure and positive attitudes. Counseling is
provided on a regular basis, and progress toward counseling goals for each individual is monitored.
The primary goal of this research is to eliminate learning difficulties. Individualgy will be able to
achieve their learning objectives more easily if there are no learning difficulties. According to the




findings of this study, Arabic learning for university students should be more focused on the
process of overcoming learning difficulties in order to help students master the Arabic language.

CONCLUSION

This research discovers that overcoming stuf@nts' learning difficulties has a positive impact
on the learning process. Learning difficulties can be overcome by combining Behavioral
Counseling with self-management techniques. Self-management techniques, which focus on
students' self-control abilities, have created new patterns in Arabic learning. Furthermore,
counseling using this technique has reduced academic anxiety and negative attitudes toward
learning. Students can master the Arabic language more efficiently if they have good self-control
skills, clear learning objectives, and g@)d time management.

The model of using Behavioral Counseling with self-management techniques is successful
in overcoming the problem of Arabic learning difficulties for university students. Behavioral
Counseling with self-management techniques can help overcome difficulties caused by low
learning motivation, confusion, lack of enthusiasm, high anxiety, and poor Arabic language skills.
Learning Arabic is not only about achieving learning objectives, but also about students'
psychological aspects. The psychological aspects experienced by students are the primary concern
in order for the learning process to be carried out properly. The incorporation of Behavioral
Counseling into the Arabic learning process has increased students' commitment to learning Arabic
and assisted them in overcoming various learning difficulties.

ACKNOWLEDGMENTS

This study was carried out with the support of two unigggities, IAIN Metro and UIN Raden Intan
Lampung (UIN RIL). As a result, we would like to express our heartfelt gratitude to the
Chancellors, the Head of the Islamic Religious Education study program, and the students of [AIN
Metro and UIN RIL.

REFERENCES

Akla, A. (2021). Arabic Learning by Using Hybrid Learning Model in University. Jurnal Al
Bayan: Jurnal Jurusan Pendidikan Bahasa Arab.ttps://doi.org/10.24042/albayan.v13i1.7811

Al-Jabri, H., Allawzi, A., & Abushmaes, A. (2021). A comparison of euphemistic strategies
applied by MBC4 and Netflix to two Arabic-subtitled versions of the US sitcom How I Met
Your Mother. Heliyon, 7(2),e06262. https://doi.org/10.1016/j.heliyon.2021 06262

Al-Mamary, Y. H. S. (2022). Why do students adopt and use Learning Management Systems?:
Insights from Saudi Arabia. International Journal of Information Management Data Insights,
2(2), 100088. https://doi.org/10.1016/] jjimei.2022.100088

AL-Qadri, A.H., Zhao, W ., Li, M., Al-khresheh, M. H., & Boudouaia, A. (2021). The prevalence
of the academic learning difficulties: An observation tool. Helivon, 7(10), e08164.
https://doi.org/10.1016/j.heliyon.2021.e08164

Almisreb, A. A., Abidin, A. F., & Tahir, N. M. (2016). An acoustic investigation of Arabic vowels
pronounced by Malay speakers. Journal of King Saud University - Computer and Information
Sciences, 28(2), 148—156. https://doi.org/10.1016/j.jksuci.2015.08.003

Alsharbi, B., Mubin, O., & Novoa, M. (2021). Testing Phase of Reinforcement learning System
designed for Quranic Education for Non-Native Arabic Children. Procedia Computer
Science, 191(2019), 160-167. https://doi.org/10.1016/j.procs.2021.07.042




Alwehaibi, A., Bikdash, M., Albogmi, M., & Roy, K. (2022). A study of the performance of
embedding methods for Arabic short-text sentiment analysis using deep learning approaches.
Journal of King Saud University - Computer and Information Sciences, 34(8), 6140-6149.
https://doi.org/10.1016/j.jksuci.2021.07.011

Awouters, V., & Jans, S. (2009). E-learning competencies for teachers in secondary and higher
education. International Journal of Emerging Technologies in Learning, 4(2), 58-60.
https://doi.org/10.3991/ijet.v4i2.739

Boccardelli, P., Annosi, M. C., Brunetta, F., & Magnusson, M. (2017). Learning and innovation
in hybrid organizations: Strategic and organizational insights. In Learning and Innovation in
Hybrid Organizations: Strategic and Organizational Insights. https://doi.org/10.1007/978-3-
319-62467-9

Can, T., & Simsek, I. (2015). The use of 3D virtual learning environments in training foreign
language pre-service teachers. Turkish Online Journal of Distance Education.
https://doi.org/10.17718/tojde 53012

Cody, R., Christensen, M., Kreppke, J. N., Faude, O., Gerber, M., & Nicca, D. (2022). The
experience of a physical activity counseling intervention among people with major depression
within the PACINPAT trial — A reflexive thematic analysis. Mental Health and Physical
Activity, 23(December 2021), 100464. https://doi.org/10.1016/j.mhpa.2022.100464

Dajani, B. A. S., Mubaideen, S., & Omari, F. M. A. (2014). Difficulties of Learning Arabic for
Non-native Speakers. Procedia - Social and Behavioral Sciences, 114, 919-926.
https://doi.org/10.1016/j.sbspro.2013.12.808

Diaab, S. (2016). Role of Faulty Instructional Methods in Libyan EFL Learners[] Speaking
Difficulties. Procedia - Social and Behavioral Sciences, 232(April), 338-345.
https://doi.org/10.1016/j.sbspro.2016.10.032

Du, X., Jiang, H., Fu, L., & Wang, A. (2022). Development and validation of a self-management
behavior questionnaire for Chinese enterostomy patients. International Journal of Nursing
Sciences, 9(2), 252-258. https://doi.org/10.1016/.ijnss.2022.03.007

Fajhriani. N, D. (2020). Manajemen Waktu Belajar di Perguruan Tinggi pada Masa Pandemi
Covid-19. JIEMAN: Journal of Islamic Educational Management, 1(3), 298-309.
https://doi.org/10.35719/jieman.v1i3.27

Farhad, & Sa’diyah, M. (2021). Manajemen Pembelajaran Bahasa Arab (Studi Kasus di Madrasah
Aliyah Al Kahfi Bogor). Rayah Al-Islam, 5(02), 600-614.
https://doi.org/10.37274/rais.v5102 487

Farjantoky, B., Sunawan, S., & Mulawarman, M. (2020). The effects of cognitive-behavioral
counseling on self-esteem and tendency of mobile phone addiction. Islamic Guidance and
Counseling Journal. https://doi.org/10.25217/igcj.v3i1.625

Frasineanu, E. S. (2015). Counseling Learning. From Knowledge to Learning Methodology
Choice. Procedia - Social and Behavioral Sciences, 180(November 2014), 1599-1604.
https://doi.org/10.1016/j.sbspro.2015.02.313

Gatur, A., & Switri, E. (2020). Implementasi Manajemen Pembelajaran Bahasa Arab di Jurusan
Hubungan Internasional Universitas Sriwijaya Indralaya. Jurnal Pendidikan Bahasa Arab
Dan ..., 1(2). https://online-journal .unja.ac.id/Ad-Dhuha/article/view/10918

Hansen, C. W., Esbensen, B. A., de Thurah, A., Christensen, R., de Wit, M., & Cromhout, P. F.
(2022). Outcome measures in rheumatology applied in self-management interventions
targeting people with inflammatory Arthritis A systematic review of outcome domains and
measurement instruments. Seminars in Arthritis and Rheumatism, 54, 151995.




https://doi.org/10.1016/j.semarthrit.2022.151995

Heo, H., Bonk, C. J., & Doo, M. Y. (2022). Influences of depression, self-efficacy, and resource
management on learning engagement in blended learning during COVID-19. Internet and
Higher Education, 54(March), 100856. https://doi.org/10.1016/j.iheduc.2022.100856

lliuta, C., & Tempea, 1. (2015). Evaluation of the Self-Management of Psychological Stress in
Patients with Oncologic Diagnostic. Procedia - Social and Behavioral Sciences, 187, 283—
288. https://doi.org/10.1016/j.sbspro.2015.03.053

Jaafar, W.M. W, Jusoh, N.I. M, Abdullah, B., & Ayub, A. F. M. (2012). The Acceptance of the
Trainee Counsellors towards Smart Counselling Management System (SCMS). Procedia -
Social and Behavioral Sciences, 64,609-617. https://doi.org/10.1016/j.sbspro.2012.11.071

Kadafi, A., Alfaiz, A., Ramli, M., Asri, D. N., & Finayanti, J. (2021). The impact of islamic
counseling intervention towards students’ mindfulness and anxiety during the covid-19
pandemic. Islamic Guidance and Counseling Journal,  4(1), 55-66.
https://doi.org/10.25217/igcj.v4i1.1018

Krijnen, H. K., Hoveling, L. A., Lietbroer, A. C., Biiltmann, U., & Smidt, N. (2022).
Socioeconomic differences in metabolic syndrome development among males and females,
and the mediating role of health literacy and self-management skills. Preventive Medicine,
I161(January), 107140. https://doi.org/10.1016/j.ypmed.2022.107140

Lai, Y., Saab, N., & Admiraal, W. (2022). University students’ use of mobile technology in self-
directed language learning: Using the integrative model of behavior prediction. Computers
and Education, 179(November 2021), 104413.
https://doi.org/10.1016/j.compedu.2021.104413

Mamun, M. A. Al, Lawrie, G., & Wright, T. (2020). Instructional design of scaffolded online
learning modules for self-directed and inquiry-based learning environments. Computers and
Education, 144(December 2018), 103695. https://doi.org/10.1016/j.compedu.2019.103695

Mohova, O. ., Sokolovskaya, M. ., & Basherov, O. . (2020). The Problem Of Motivation In
Teaching A Foreign Language. Azimuth Of Scientific Research: Pedagogy And Psychology.
https://doi.org/10.26140/anip-2020-0901-0018

Muaad, A. Y., Kumar, G. H., Hanumanthappa, J., Benifa, J. V. B., Mourya, M. N_, Chola, C.,
Pramodha, M., & Bhairava, R. (2022). An effective approach for Arabic document
classification using machine learning. Global Transitions Proceedings, 3(1), 267-271.
https://doi.org/10.1016/j.gltp.2022.03.003

Mufidah, N., Salamah, U., Muthoharoh, 1., & Irfan Islamy, M. (2019). Hybrid Learning Dalam
Pembelajaran Kosa Kata Bahasa Arab Pada Anak Berbantuan Media Al-Mutho. Journal AL-
MUDARRIS, 2(1),40. https://doi.org/10.32478/al-mudarris.v2il 227

Niykki, P., Isohitila, J., & Jarveld, S. (2021). “You really brought all your feelings out” —
Scaffolding students to identify the socio-emotional and socio-cognitive challenges in
collaborative learning. Learning, Culture and Social Interaction, 30(April 2020).
https://doi.org/10.1016/j.1csi.2021.100536

Notaro, G. M., & Diamond, S. G. (2018). Simultaneous EEG, eye-tracking, behavioral, and screen-
capture data during online German language learning. Data in Brief, 21, 1937-1943.
https://doi.org/10.1016/j.dib.2018.11.044

Omari, S. El. (2015). The Effect of Computer-assisted Language Learning on Improving Arabic
as a Foreign Language (AFL) in Higher Education in the United States. Procedia - Social and
Behavioral Sciences, 192, 621-628. https://doi.org/10.1016/j.sbspro.2015.06.109

Ozkan,M.F., Rocque, A.J., & Ma, Y. (2021). Inverse Reinforcement Learning Based Stochastic




Driver Behavior Learning. IFAC-PapersOnlLine, 34(20), 882-888.
https://doi.org/10.1016/j.ifacol.2021.11.283

Perrusquia, A. (2022). Human-behavior learning: A new complementary learning perspective for
optimal decision  making  controllers.  Neurocomputing, 489, 157-166.
https://doi.org/10.1016/j.neucom.2022.03.036

Pinto, J. C., & Taveira, M. do C. (2013). Developing Career Self-Management skills: a study in
higher education. The International Journal of Management Science and Information
Technology,0265,28-53.

Rahmawati, & Febriani, S. R. (2021). Investigating the Problems of Learning Arabic for Islamic
Universities in the Era of Covid-19 Pandemic. International Journal of Language Education,
5(4),324-336. https://doi.org/10.26858/1JOLE.V514.19732

Rao, D., Meyer, J., Maurer, M., & Shiyanbola, O. O. (2021). Perceptions of psychosocial and
interpersonal factors affecting self-management behaviors among African Americans with
diabetes. Exploratory Research in Clinical and Social Pharmacy, 3, 100057.
https://doi.org/10.1016/j.rcsop.2021.100057

Rifa’i, A., Hidayati, E., & Purnamasari, S. (2021). The Psychological Condition of STIQ Amuntai
Student’s in Learning Arabic. Tanwir Arabiyyah: Arabic As Foreign Language Journal , 1(1),
15-24. https://doi.org/10.31869/aflj.v1il.2482

Salaberry, M. R. (2001). The use of technology for second language learning and teaching: A
retrospective. Modern Language Journal, 85(1), 39-56. https://doi.org/10.1111/0026-
7902.00096

Stenberg, N, Gillison, F., & Rodham, K. (2022). How do peer support interventions for the self-
management of chronic pain, support basic psychological needs? A systematic review and
framework synthesis using self-determination theory. Patient Education and Counseling,
105(11), 3225-3234. https://doi.org/10.1016/j.pec.2022.07.017

Tajuddin, S. (2016). Pengembangan Model Pembelajaran Bahasa Arab. Jurnal Perameter, 29(2),
200-215.

Techavijitsarn, W ., Kovitaya, M., & Ratana-Ubol, A. (2015). The Development of a Community
Learning Model for Self-Management in Conserving Community Forests. Procedia - Social
and Behavioral Sciences, 191, 2325-2328. https://doi.org/10.1016/j.sbspro.2015.04.504

Tuncel, E., Sadikoglu, S., & Memmedova, K. (2016). Statistical Reasoning of Impact of
Motivation on Students’ Achievement in Foreign Language Learning. Procedia Computer
Science, 102(August), 244-250. https://doi.org/10.1016/j.procs.2016.09.397

Williams, A. D., O’Brien, J., Mulford, J., Mathew, R., Thapa, D. K., Hamilton, K., Cheney, M.,
Schmidt, M., Wu, S., & Bird, M.-L. (2022). Effect of combined exercise training and
behaviour change counselling versus usual care on physical activity in patients awaiting hip
and knee arthroplasty: A randomised controlled trial. Osteoarthritis and Cartilage Open,
4(4), 100308. https://doi.org/10.1016/j.ocarto.2022.100308

Xia, X., & Qi, W. (2022). Temporal tracking and early warning of multi semantic features of
learning behavior. Computers and Education: Artificial Intelligence, 3(January), 100045.
https://doi.org/10.1016/j.caeai.2021.100045

Zarei, E., Fini, A. A. S., & Fini, H. K. (2010). A comparison of effect of group counselling
methods, behavioural, cognitive and cognitive- behavioural to reduce students test anxiety in
the University of Hormozgan. Procedia - Social and Behavioral Sciences, 5, 2256-2261.
https://doi.org/10.1016/j.sbspro.2010.07 445

Zulaeha, Z. (2022). Writing Composition Problem in Arabic Language Learning Among Arabic




Language Education Students. Langkawi: Journal of The Association for Arabic and English,
8(1),72. https://doi.org/10.31332/lkw .v0i0.3399




Behavioral_Counseling_Submit_1.docx

ORIGINALITY REPORT

12, 9 6 24

SIMILARITY INDEX INTERNET SOURCES PUBLICATIONS STUDENT PAPERS

PRIMARY SOURCES

Akla Akla. "Storytelling Method to Improve 20/
Vocabulary for Non-Native Arabic Speaker ’
Children", Arabiyatuna : Jurnal Bahasa Arab,

2022
Publication
doaj.or
Interné]zt Sourgce 2%
core.ac.uk
Internet Source 1 %
ejournal.undiksha.ac.id
IngernetSource <1 %
Welindasari Welindasari, Budi Astuti. "The <1 o
Effect of Self-Management Techniques on ’
Reducing Academic Procrastination Behavior
in Facing The Era of Society 5.0", ICLIQE 2021:
Proceeding of The 5th International
Conference on Learning Innovation and
Quality Education, 2021
Publication
journal.iaimnumetrolampung.ac.id
n JInternetSource p g <1 %



iil;‘)nm;ggred to Heriot-Watt University <1 o
E I(:t|ce)£]iellii.r|coeerbanas.ac.id <1 o
B oo edac <1y
mméjoljrrc?al'unsyiah'ac'id <1 o
ii?ﬂ;i?d to Middlesex University <1 o
ﬁtcei?sgutﬂi.iainbatusangkar.ac.id <1 o
<1
SStL%EnEr;;EEred to Columbia College <1 o
I(ztgrlnigSeo-g'rcc)eurnaI.unja.ac.id <1 o
Irnfee|rcr)1§>tS,S(i)tu?cgy.unitomo.ac.id <1 o
P ram s <Tw
L pdentahac <Tu




Maryam Khoroushi, Fatemeh Keshani, Moein <1 o
Hoseini Shirazi, Foroozan Farahbod, Abolfazl °
Bagheri. "Effects of Three Hemostatic Agents
on Microleakage of Cervical Composite Resin
Restorations Bonded to Simulated Caries-

Affected Tooth Substrate Using One-Step Self-
Etch Adhesive", Journal of Islamic Dental
Association of IRAN, 2020

Publication

Sahkholid Nasution, Akmal Walad. "The <1 o
Effectiveness of Constructivism-based Arabic °
Textbook in Higher Education”, Arabiyatuna :

Jurnal Bahasa Arab, 2022
Publication
eprints.umm.ac.id

Inth)rnetSource <1 %
repository.uinjkt.ac.id

IntegetSourcey J <1 %
www.coursehero.com 1

Internet Source < %
www.docdroid.net 7

Internet Source < %
www.scilit.net

Internet Source <1 %

Xueying Wu, Wenyi Zhao, Tianshan Ma. <1 o

"Improving the Impact of Green Construction



Management on the Quality of Highway
Engineering Projects", Sustainability, 2019

Publication

mijltm.or
Inté]rnet Sourceg <1 %
Anggun Karomah, Indri Yani, Abdul Kholiqg. <1 .
"SELF-MANAGEMENT APPLICATIONS TO %
REDUCE PROCRASTINATION BEHAVIOR",
International Virtual Conference on Islamic
Guidance and Counseling, 2022
Publication
Najlatun Nagiyah. "Positive Behavior Values
. <lw
to Improve Student Self-Efficacy: A Case Study
in Islamic Boarding Schools", Open Access
Macedonian Journal of Medical Sciences, 2022
Publication
Sanio I. T. Mutilifa, Hileni M. Kapenda. "Does
| <l
Learner-Centred Approach Improve High
School Learners’ Understanding of Acids and
Bases Topic? A Case of Two Selected
Secondary Schools in Ohangwena Region,
Namibia", Creative Education, 2017
Publication
bdc.c3sl.ufpr.br
Internet Source p <1 %
dspace.ut.ee
InterFr?et Source <1 %




ejournal.upi.edu
IngernetSource p <1 %
files.eric.ed.gov
Internet Source g <1 %
journal.iaincurup.ac.id
JInternetSource p <1 %
pstorage-loughborough- <1 o
53465.53.amazonaws.com ’
Internet Source
www.ijiet.or
Internethurce g <1 %
www.researchgate.net
Internet Source g <1 %
Nguyen Toan Tran, Alison Greer, Talemoh <'I o
Dah, Bibiche Malilo et al. "Strengthening ’
healthcare providers' capacity for safe
abortion and post-abortion care services in
humanitarian settings: lessons learned from
the clinical outreach refresher training model
(S-CORT) in Uganda, Nigeria, and the
Democratic Republic of Congo", Research
Square Platform LLC, 2020
Publication
WWW.ZSSIT.or
InternetS%urce g <1 %




Mohand Tuffaha. "Adoption Factors of

<1%

41
Artificial intelligence in Human Resource
Management", Universitat Politecnica de
Valencia, 2022
Publication

Exclude quotes On Exclude matches Off

Exclude bibliography On



